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INTRODUCTION

Education is the backbone of a nation. It is the standard of education that determines
the progress of a country and the society at large. For sustainable growth and
development of quality education at all levels—primary, secondary as well as higher
education—teacher education is a must.

Teacher education is, of course, at the base off all educational system. The
quality and nature of teacher training determines the nature and success of an
educational system. So, it is necessary for the aspiring teachers to improve their
professional qualifications. It does not matter whether they receive formal or informal
training.

This book, Teacher Education, lays emphasis on the importance of teacher
education, and shows how teaching has been accepted as a profession over the ages.
It portrays how the role of a teacher has changed in the twenty first century. This
book also deals with how teachers can be prepared for teaching in various specialized
areas. The book also touches upon the different departments that have been set up
by the government like the NCTE and DIET.

The book, Teacher Education, has been designed keeping in mind the self-
instruction mode format and follows the simple pattern, wherein each unit begins with
Introduction followed by Objectives. The detailed content is followed by Summary
i.e., the concise review. Check Your Progress (questions and answers), Questions and
Exercises, and Key Terms are useful tools for effectual recapitulation of the text by
the students.

This book is divided into five units:

Unit 1: Discusses the meaning and scope of teacher education and development
of teacher education in India.

Unit 2: Explains how teachers should be prepared to teach in primary, secondary
and higher stages.

Unit 3: Gives a detailed account of the role of educational organizations like
the NCERT, NCTE, DIET and SCERT.

Unit 4: Discusses preparation of teachers in specialized areas.

Unit 5: Discusses the professional ways of training teachers.
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UNIT 1 CONCEPT OF TEACHER
EDUCATION

Structure

1.0 Introduction
1.1 Objectives
1.2 Concept of Teacher Education
1.2.1 Nature
122 Aim and Objectives
123 Need for Teacher Education
124 Scope for Teacher Education
1.2.5 Teacher Training vs. Teacher Education
1.3 History of Teacher Education in India
13.1 Pre-Independent India
132 Post-Independent India
1.4 Professional Ethics of Teachers
' 14.1 Teacher Education as a Profession
142 Professional Obligations
1.5 Summing Up
1.6 Key Terms
1.7 Answers to ‘Check Your Progress’
1.8 Questions and Exercises
1.9 References and Suggested Readings

1.0 INTRODUCTION

Teacher education is crucial for any country since it is said that ‘the society being
shaped inside classrooms’. How is the society and its future being developed inside the
classrooms? What is the role of classrooms in the twenty first century? If we want to
identify the answers for the above said questions, a close analysis will bring us to the
concepts of teacher education and training. The quality of education depends on the
quality of teacher education. The twenty first century expects students to create their
own situations, evaluate the surroundings, analyse the complicated situations around
them and apply their learning and knowledge to different situations and resolve problems.
To create such calibre and skill in the students, massive changes have to take place in
the field of teacher education.

The National Curriculum Framework 2005, places demands and expectations on
the teacher, which need to be addressed by both initial and continuing teacher education.
So, in this unit our discussion will concentrate on the basic concepts of teacher education
and teacher education in the changing scenario.

Concept of Teacher
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1.1 OBJECTIVES

After going through this unit, you will be able to:
* Discuss the meaning and nature of teacher education
» Explain the need and scope of teacher education
» Evaluate the difference between teacher education and teacher training
* Describe the growth of teacher education in different periods
* Analyse the need and ways of developing professional ethics of teacher education

1.2 CONCEPT OF TEACHER EDUCATION

Teacher basically is ‘one who delivers an educational programme, gives instructions
based on certain prescribed syllabus, guides students in achieving their objectives as
desired by the aim of education, helps in tackling problematic situations, develops curricular
and extracurricular skills and helps the students to develop an integrated personality to
cope up with the changing demands of the society’. Some of the qualities of teacher
include:

® Passion for teaching

# Clear objectives for lessons

* Good communication skill

» Effective classroom management styles

¢ Indepth knowledge of subject matter

e Patience and confidence

® Dedication

= Love for their subject

* Flexibility and tolerance

& Creativity and humour

A close analysis of the qualities of teacher reveals that teaching is a complex
process and, therefore, teachers should be trained from time-to-time. How? Before
describing the nature of teacher training, let us try to understand the meaning of teacher
education in detail.

Teacher education refers to the policies and procedures designed to equip
prospective teachers with the knowledge, attitudes, behaviour and skills they require to
perform their tasks effectively in the classroom, and wider community. NCTE, an apex
body controlling teacher education programmes in the country, defined teacher education
as ‘a programme of education, research and training of persons to teach from pre-
primary to higher education level’. According to Goods Dictionary of Education, teacher
education means all the formal and non-formal activities and experiences that help to
qualify a person to assume responsibilities of a member of the educational profession or
to discharge his/her responsibilities more effectively.

According to UNESCO (2005), teacher education “addresses environmental,
social, and economic contexts to create locally relevant and culturally appropriate teacher
education programmes for both pre-service and in-service teachers’.



Teacher education generally includes four elements— improving the general
educational background of the traince teachers; increasing their knowledge and
understanding of the subjects they are to teach; pedagogy and understanding of children
and learning; and the development of practical skills and competences. The balance
between these four elements varies widely (Perraton, 2010).

Also, teacher education institutions have the potential to bring changes within
educational systems that will shape the knowledge and skills of future generations. Teacher
edumnmmsmummaskeycbangeagwsmmfmmgedmammdsmty
so such a future is possible.

Teacher education institutions:

* Provide ample knowledge and educate new teachers '

» Provide professional development for practicing in-service teachers by updating

, their knowledge and skills

“» Create teacher education curriculum which suits national goal

o Initiate research works related to the area concerned
Contribute to textbooks A
Provide expert advice to local schools upon request
Provide expert opinion to provincial and national ministries of education

Teacher education helps teachers to increase their competence and proficiency
to meet the professional challenges and professional requirements. Different countries
provide teacher education programmes at different level. For example, teacher education
for primary teachers, secondary teachers or higher secondary teachers, teacher education
any teacher education programme includes the three different levels as given below.

o Initial teacher training/éducation (a pre-service course before entering the

classroomas a fully responsible teacher);

o Induction (the process of providing training and support during the first few

years of teaching or the first year in a particular school);

« Teacher development or continuing professional development (an in-service

process for practicing teachers).

Teacher education programmes generally includes the following functions:

o Acquiring, organizing, producing and using a wide range of materials for

e Applying the theoretical bases of education to the practice of teaching

e Assessing and evaluating learning progress and personal development

° Cmmmhﬁngmdhnﬂncﬁugeﬁ'wﬁveiywhhpeqphhsmiﬁyofhmhg

_ environments to provide meaningful leaming experiences

° Meahxgﬁwrequﬂmnnmofsmdmandpmviﬁ:gfeedbaekwpmmtsmd

other professionals

Gmﬁxmhuedmnmnpasusthefdbwmgmpmm:sshownm
Figure 1.1.
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Fig. 1.1 Components of Teacher Education

What do these components mean?

msm:mamhmhhgwmmkamnymﬁcsmdsntegiw
such as introducing the lesson, asking questions in between, giving reinforcements to
gainsmdmm‘amqﬁmllisﬁrd:nyofﬁswhﬁwinmaﬁzetheseskills which
would help them to handle the teaching—learning process better. So teacher education
would include imparting training and practice in the techniques and strategies that would
mbmmpmmmmmmmmeﬁwﬁwbcw
mummmwemwmmoﬁ:mcﬁm
Sound Pedagogical Theory: The second component of teacher education is the sound
base of various philosophical, psychological and sociological theories which have great
impact in teaching —learning process. A teacher is expected to know the sociological
theories behind teaching-learning, philosophical theories (for example, naturalist and
pragmatist) various psychological theories like reinforcement theory, and theories of
learning. Therefore, pedagogical theory is based on psychological, philosophical and
sociological aspects that would help teachers to have a sound basis for using teaching
skills in the classroom.

Professional Skills: This includes strategies, techniques and approaches that will help
teachers to improve and grow in their profession and at the same time make the profession
of teaching also grow. Soft skills, computer skill, counseling skills, management skills,
and interpersonal skills are part of teacher education.

Teacher education is a combination of the three components mentioned above,
which after better training help teacher educators to develop the right kind of skills,
beliefs, caliber, attitude and other skills required to become a better teacher. Hence,
teacher education can be treated as formula containing three terms i.e.

Teacher education = Teaching skills + Pedagogical theory + Professional skill.
1.2.1 Nature

- We have studied the concept of teacher education. In teacher education focus is on

giving training to students in core components such as teaching skills, pedagogical theories
and professional skills. Unlike any other professional programmes teacher education
has its own procedures and nature. They are:

1. Teacher education programmes are continuous in nature, which means it starts
with orientation followed by practice session, and finally updation of the skills
developed as part of the training programme. Generally in India, teacher training
programmes are conducted for one year and then service programmes are
conducted while they are in service.



2. Teacher education is broad and comprehensive in nature, It includes pre-service,

in-service and other extension activities such as community involvement

programmes, adult education programmes and other non-formal education

activities. The depth and objective of each programme varies and finally prepares

a worthy teacher.

. Teacher education is dynamic and ever-evolving. The role of teachers in the
tenth century was entirely different from that of a teacher in the twenty first
century in terms of style, method and procedure, and aims. Skills and capabilities
of tenth century teacher will not be sufficient to meet the demands of the twenty
first century. Hence, teacher education programmes are dynamic in its objectives,
methods, programmes and its style of execution.

. Teacher education is both an art and science. Teacher education moulds
‘prospective talented teachers through scientific mode of professional training
programmes. Hence, teacher education programmes are considered both an art
and science.

. Teacher education has well designed curriculum, structure organization and
transaction styles. These components are the crux of teacher education.

. Teacher education is based on the theory that teachers are made and not born, in

contrary to the assumption that teachers are born, not made. In present scenario,

teachers are made and not born. Previously, students who had passion for teaching

took up the job of a teacher, but today any one with/without passion can get a

teacher education degree.

. Teacher education’s curriculum has sound meaningful theoretical bases which
suits the practical situations at a later stage. These theoretical bases are derived

. Teacher education is now divided into stage-specific programmes. This means
that knowledge base is divided across various stages which could be developed
effectively to prepare entrant teachers to perform their duties as expected.

. Teacher education unlike in other systems has a three phase interrelated and

interdependent components viz; inputs, processes and outputs. Input being the

theoretical base, process being the training programmes and output being the
development of worthy teachers useful for the society.

122 Aim and Objectives

Teacher education programmes are carried out to provide wide range of objectives at
education focuses on pedagogical aspects and on how to deal with the psychological
development of elementary students. The complexity of both these concepts increases
and are dealt in teacher education programmes for higher secondary students. A dedicated
teacher community has to be developed who will be responsible to the students and to
the nation as a whole. These teachers must develop the caliber to prepare students tobe
able to fight and exist in the over complicated twenty first century. Keeping these points
in view, following are the objectives of teacher education

1. To develop sound knowledge in psychological, sociological and philosophical
aspects of education at various levels.

2. To provide necessary support services to teaching-leaming process as a whole.

Conceprt of Teacher
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3. To provide adequate opportunities to observe, engage with students and to

4. Provide opportunities for assimilation and articulation of new ideas, develop
capacity for self-learning, increase the ability to think and be self-critical and be
able to work in groups.

5. Toprovide opportunity for self-analysis and self-understanding, flexibility, creativity,
& e ot ;

6. To provide opportunity to comprehend, understand and apply the knowledge in

7. To provide opportunities to develop professional skills in pedagogy, observation,
documentation, analysis, drama, craft, story-telling and reflective inquiry.

8. To create better understanding of the student. Teacher training is a must as it
enables the potential teacher to understand the student better. The knowledge of
educational psychology helps the teachers in dealing with children scientifically.
Untrained teachers not familiar with the subject may create problem children in
the school.

9. Teacher training builds confidence in the potential teachers. A trained teacher
can essentially face the class with confidence. He/she is not timid or shy and can
tackle many odd situations and does not avoid problematic situations.

10. Through training, the future teacher become familiar with the methodology of
teaching. Student teachers gets essential knowledge of methods required for a
particular subject to be able to teach with flair and in an innovative style.

11. Builds favourable attitude. It helps in building favourable attitude towards teaching
profession. During the course of training, many doubts of the teacher trainee’s
stand removed. It results in creation of love and respect for teaching profession.

12, Teacher training programmes familiarizes the future teachers with all that is latest
in education. An attitude of research and experimentation is attempted to be
created in them.

13. Makes the students familiar with school organisation. During the course of training,
the teacher trainees are familiarized with the organisation and administration of
the schools. It is of immense use to them in later life.

14. Creates social insight. Teacher training is must as it is required to teach the teachers
to live a community life. Training is essential to create social insight in them.

15. Training improves the standard of the student teachers. A trained teacher can be
a great help in improving the quality of education and also in checking wastage.

16. Training is a must to produce teachers who can teach with zeal and zest and can

the democratic set up of the country. Training is required not only with
the sole aim of making one a good teacher but also making him/her a good citizen.

1.2.3 Need for Teacher Education
Teacher education programmes depend on the constitutional framework and social

requirements of the country. A country like India has developed teacher training

programmes which meet the requirements at various levels i.¢. pre-primary to higher
secondary. Curriculum and syllabus of teacher education programmes varies as per the
need and requirement at these levels.



‘The need for teacher education is felt due to the following reasons. Concept of Teacher

b z e’ Education
o The core concern of teacher training programmes is to develop sound

knowledge in subject areas at various levels. It is noticed that subject content

of various subject differs from pre-primary to higher secondary. So as to

'~ develop subject knowledge, professional programmes are required. Intemalising NOTES

" subject knowledge helps to organise variety of learning experiences.

e Students are the core component of classroom teaching. Students” cognitive,
social, physical, and emotional developmental stages must be well understood
to conduct meaningful teaching-learning process. Teacher training programmes
provide the necessary knowledge in these areas. This helps in academic
achievement of students.

' @ Classroom atmosphere is a place where we meet students from varied
background like caste, creed, sex, colour, religion, region, etc. Teachers should
develop the skill in handling diverse group of students. Each student is unique
in learning, Various learning styles of the students should also be catered to
meet the learning styles of the students of a particular class.

e Teachers should develop the ability in designing instructional plans to meet the
students’ needs, curricular goals and models, subject matter, and community.
Sound pedagogical knowledge should be developed to promote students
learning, which help students in critical thinking, problem solving skills and
reflection.

* Classroom environment varies at various levels of education. To meet the
necessary requirement of classroom, teachers should be prepared to tackle
the situations in the classroom. -

e Teachers should be able to promote among students qualities like social
interaction, cooperation among others, study habits and self-motivation.

e Teaching-leaming process being a complex task, teachers should be well traned
in adopting latest technological instruments, communication skills, non-verbal
skills and written skills, which enhances the learning of students.

¢ Assessment is an unavoidable component in any teaching-learning process.
Student learning increases by using proper assessment techniques. Teachers
should be aware of the varied assessment techniques. Assessment of teaching
improves both quality of teaching and lcarning.

o Leaming helps students in developing their personality, to be active member
of the society and to meet challenges. Teacher education should be channelized
to meet these requirements of the students.

e Transmission of culture of the country can happen through well-trained
teachers. Teacher education should provide with the necessary skill to transmit
the culture of the country.

« It should meet the educational as well as the national goal of the country.

¢ To develop proper professional attitudes and calibre among teaching
community.
1.2.4 Scope for Teacher Education

Teacher education in India has undergone a lot of changes. Teachers have to focus on
the changing global scenario. Accordingly it is important that they have a global view of

Self Learning
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Cmmgmﬂ' new trends, strategies and new practices which could fit into the national goals of education.
Consequently, the emerging structures and designs of the curriculum shall lay greater
emphasis on the ideas, practices and experiences that have emerged in India through the
contributions of thinkers like Mahatma Gandhi, Vivekananda, Rabindranath Tagore, Zakir

NOTES Hussain, Sri Aurobindo, Giju Bhai and many others. Teacher education should itself
transform to meet these challenges and provoke us to remove the old traditional methods
of teacher education at various levels. The scope of teacher education includes the

o It prepares teachers in facilitating the physical, mental, moral, social, ethical,
aesthetic and linguistic development of the child by acquainting them with the
knowledge of child psychology.

o It cultivates the habit of excellent caring practices in teachers to look after future
student generations of the country.

o It helps to practice and organize varied leamning experience which promotes
creativity, motivation, and self-reflection in student community.

. Toempowcrsmdcmteachmtowmﬂscwaﬁnglwlﬁngmdiness among young
learners.

. Toacthtstudcmwwhﬁshdmbphgcﬁﬂ'aunmﬂmdsmdsldﬂs in taking
care of the special needs of the children.

« Communication skills are one of the important skills of a teacher in teaching-
learning process. Teacher education programmes help them to acquire strategies
of e

o Tocome up with innovative techniques to improve quality of teaching by conducting
action researches on relevant areas.

. mmmhmwmmm,m,mﬁmﬁm
and other agencies which have iridirect role in students’ learning.

o Prepare them to become worthy member of the society and to develop the knack
of socializati .

» To develop the skills of counselling and guidance.

-Toequipﬂnntoanquircoompcwmicsrelewmwsmgespeciﬁcpedagogy,
curriculum development, its transaction and evaluation. .

o Teacher education prepares teachers to master skills and techniques to handle
students at various level namely pre-primary, primary, elementary, secondary,
higher secondary, physical education and education of children with special needs.

1.2.5 Teacher Training vs. Teacher Education

The words “teacher education’ and ‘teacher training’ have been used interchangeably.
Istheresnychangeinﬂ:emcaningofﬂwwm‘ds?Whﬂtisth:diﬂ'umcehthewords?
Quuﬁomofthistypeuﬁubedhcmsedmmisswiml.ausmﬂwtmmbcomcptand
then move on to the development of teacher education programmes.

The term teacher training is being used traditionally since a long time for all teacher
preparation programmes. Literally, training is an ‘well-organized activity with objective
ofhnpmth]gcbarlysamswﬁousorpr&decidedacﬁvﬁymmmrmﬁmmcem
performance or make them to achieve certain level of knowledge or specified skill’.
Training is the continuous activity provided to individuals/group to increase productivity

Self Learning
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and enhance performance of the people concerned. Training is learning of specialized
skills to perform certain specified tasks. For example, carpentry is specialized activity
‘which requires trained skills to perform and succeed in carpentry works.

Training basically improves the performance of special skills and, therefore,

* Orientation training: To impart basic knowledge of task selected.

» Safety training: To understand methods in safety measures.

¢ Promotional training: To internalize knowledge for higher posts.

¢ Refresher training: To get knowledge in latest trend in the job.

¢ Job training: To understand the special skills needed for a job.

* . Remedial training: To overcome the deficiencies needed for particular job.

¢ Internship training: To get practical knowledge in the job selected.

From the different types of training it is understood that any profession or job
requires special skills and techniques to perform at the desired level. To succeed in any
kind of job, an employee or a person needs to be trained in the skills needed especially
for that kind of job. In teacher training the traditional style was to impart knowledge in
instructional method of teaching, The main component of any teaching—learning process
is the way of instructional styles followed. As we know in ancient India the style of
education was concentrated on oral method, which implies teachers had to be proficient
in oral method of teaching. Oral method of teaching requires the oral skill of explaining
the subject content. In this regard, traditional teacher education programmes focused on
imparting skills of oral instruction and, hence, teacher education programmes was
traditionally known to be *teacher training’.

Although people outside the education field may use teacher education and teacher
training interchangeably, education theorists distinguish the terms clearly. In the context
of teacher preparation, l:rmmng corresponds to learning real-life classroom skills while
education refers to more abstract knowledge about modes of learning and instruction.
‘When referring to the process of preparing future teachers, education specialists find
‘teacher education’ more consistent with the idea of developing versatile, reflective
practitioners with a wealth of professional knowledge.

* Training: In education theory, training refers to acquisition of concrete skills

for meeting specific goals in a real-life applied situation. This often includes
‘closed skills’, like typing or juggling, that have absolute ceiling on mastery or
whemﬂnuﬂywuyﬁompmveﬂnskiﬂ:stodoﬁfastﬂwwhﬂemulh-mshng.
For teachers, training might include how to maintain a grade book or calculate
reading fluency scores.

e Education: In contrast, education focuses on more abstract knowledge and
open-ended concepts, like the ability to design factory equipment or write
poetry. Open skills rely on abstract understanding and have no absolute ceiling
on performance. Examples from teaching include how to design an original
lesson plan or promote critical thinking. This distinction is subtle since abstract
concepts can empower students to meet real-life goals, similar to training.
Furthermore, training in concrete skills can foster understanding of an underlying
based on intention. Education aims to improve the mind while training aims to
improve performance. In many cases, education and training go hand-in-hand.
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Check Your Progress

1. Explain the concept
of teacher
education.

2. Differentiate
between teacher
training and teacher
education.
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In instill skills, attitude, knowledge and different styles of behavioural pattern are
inculcated in the people concerned. According to this, teacher training is needed to
become an effective teacher. As we discussed, teacher training concentrates on imparting
training skills in oral instruction, which help teachers to carry out an effective teaching-
learning atmosphere inside the classrooms. But the classroom scenario is experiencing a
smooth and steady change. Oral instruction is being replaced with other efficient
instructional strategies like integration technological instruments and other innovative
delivery systems. Meanwhile, the scope of teacher education has experienced a widened
scope. The scope of teacher education influenced the method of training in teacher
education programmes. Slowly the terminological term from teacher training has been
replaced with ‘teacher education’. At present the teacher preparation programmes are
commonly known as ‘teacher education” programmes.

Teacher education is a more complex and comprehensive term which includes
providing training and knowledge in many aspects such as theoretical concepts of teacher
education, practical aspects of training, training of modern instructional strategies in
teaching-learning process, giving variety of gpportunities in student learning, understanding
psychological theories, understanding modern principles of teaching-learning, use of
technological instruments, participation in co-curricular activities, understanding of recent
trends and developments in education and so on. Compared with the traditional teacher-
training programmes, teacher education has moved ahead and is more suitable for the
present scenario.

The apex body of teacher education, National Council for Teacher Education
(NCTE) defined teacher education as ‘programmes of education, and research on training
of persons to equip them to teach at pre-primary, primary, secondary and senior secondary
stages in schools, and includes non-formal education, time education, adult education
and correspondence education’. A close analysis of this definition and the developmental
stages of teacher education programmes (explained in the succeeding sections) will help
us to realize that teacher education has a broader aim such as training in instructional
methods plus practical application of theoretical components, understanding instructional
strategies for various stages from pre-primary to senior secondary, in-service programmes,
training through distance mode of educations, correspondence style of education, part
time education, and knowledge on physical education. Developing a firm understanding
of these concepts will encourage effective future teachers to accomplish the aim of
education and in turn will meet the national goals of the country.

Teacher education as any other professional programme must be thought of in
new dimension in its scope and aim. The twenty first century provides ample opportunities
for development of all round personality even without education. Students get opportunity
to reflect upon themselves, in various situations. They reflect upon themselves and act
accordingly. What is the role of education then? Apart from training in teacher preparation,
the broad scope of teacher education includes:

o Utilization of human resources to its maximum. Human resource means both
teacher and student. Through education the maximum output of either category
are channelized.

¢ Development of human resources. In teacher education programmes the skill
and caliber of student teachers is focused to bring out maximum efficiency in
teaching-learning process.

» Development of skills of student teachers and increase of productivity.



« Maintenance of quality and efficacy.
* Building healthy and proper work climate.
o Developing morale among the pupils concerned. |

1.3 HISTORY OF TEACHER EDUCATION IN INDIA

As teacher-education student, you are supposed to develop firm understanding on the
developmental stages of teacher education before and after Independence. As you know,
there was a gradual development in teacher education programmes from the period of
the Upanishad around 1400-600 BC to the twenty first century. When the Upanishad
was written, teacher enjoyed high privileges, but as time passed the dignity and power of
teachers declined. Emergence of globalization, social concerns and privatization has led
to the reduction of market value of teachers. In this section we will study the developmental
stages of these characteristics under two heads, i.e.

o Teacher education in pre-Independence India (2500 BC-AD 1947) and

® Teacher education in post-Independence India (AD 1947 —-AD 2013)
1.3.1 Pre-Independent India
Teacher education in India starts with the Vedic Age and ends with the modem period.
A detailed discussion on the nature of teacher and its development in various periods are
described below. -
Vedic period

In the Vedic period, religion played a prominent role in education. The aim of education
then was to attain salvation (moksha). While receiving education a person was supposed
to engage in karmopasana, i.¢., work of worship and, thus, purify the inner senses and
gain the absolute (Brahma). The soul forgets the absolute due to ignorance and illiteracy
and so it thinks itself as one who is neither born nor dies and suffers in miseries.

The literal meaning of * Vedas " is knowledge. Hence, Vedas refer to various forms
of knowledge. There were four different types of Vedas viz: Rig Veda, Yajur Veda,
Sama Veda and Atharva Veda. These four Vedas represent different bodies of knowledge.
Students of the Vedic period were supposed to internalize these Vedas from teachers,
who were called ‘gurus’. The knowledge was transferred to students by the gurus’
mainly through verbal medium and students were supposed to repeat it. The students
internalized different concepts either through mediation or realization. Once this process
was completed, students internalized different bodies of knowledge and they reached
the stage of realization.

Chief characteristics of Vedic education are:

o Gurukul

e Ideal of guru
Duties of shishyas (students)

Relation between guru and shishyas
e Education
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Concept of Teacher * Women education and
Education

» Physical education

Teachers of Vedic age were men of high calibre in terms of knowledge and

NOTES spiritual progress. Gurus maintained high reputation in the society. They always paid

' attention in transmitting knowledge to the shishyas in gurukuls (place were classes were
conducted). Gurus considered their shishyas as their sons and shishyas treated gurus as
their father. Gurus helped in the all-round personality development of their shishyas.
Gurus also tried to impart education to women and also imparted training in physical
education, and art and craft. Gurus helped in accomplishing the needs of all his students.

Teachers occupied a pivotal position in the Vedic system of education. The teacher
was a parent surrogate (parent substitute), a facilitator of learning, exemplar and inspirer,
confidant, a friend and philosopher, moral educator, reformer, evaluator, character and
pammlkydwdmmmmmﬂwkdanmdMaﬂawmﬁgims
and spiritual guide. The relationship between the teachers and pupil was regarded as
filial in character. A teacher was the spiritual father of his pupil. In addition to imparting
intellectual knowledge, gurus were also morally responsible for their shishyas. He was
to always keep a guard over the conduct of his shishyas. Gurus were expected to
instruct their shishyas how to sleep and what food cat and not cat. During the Vedic
period learning was transmitted orally from one generation to another. Great importance
was attached to the proper accent and pronunciation in the Vedic recitation and these
c_ouldbecarecﬂylearﬂunlyﬁnmﬂnlipsofapmpeﬂyquaﬁﬁedteachet.Thesp&imal
solution depended almost entirely upon the proper guidance of a competent teacher.
Upanishad period
The period Upanishad is between 1400 B.C and 600 B.C, from the end of Rig Veda
period to the beginning of Buddhism and Jainisam. In Upanishad period afler the spread
of Vedic culture, the sacrificial rituals dominated and the Brahmin priests had the highest
position in society. Accordingly, different ritual duties came into existence along with
theoretical knowledge. Also the priests were divided into different categories like hotri,
udgata, adhwarya and brahmanas. As in the Vedic period, education was for attaining
the absolute (moksha). Practical knowledge in subjects such as physical science,
handicrafts, arithmetic, astronomy, etc where also imparted. The aim of education was:

» To enable realization or true knowledge and achieve the absolute.
¢ Tomeditate and think.

In accomplishing the aim of education, gurus played a major role. Let us discuss
the nature and duties of a teacher during the Upanishad period. The teacher during this
period enjoyed a special status and was given a lot of importance. They were held in
high esteem and a job of a teacher was considered a high class job. Teachers were
known to be ‘gurus’, and were embodiment of good qualities, sound knowledge, and
abode of spirituality. Since gurus enjoyed special status, the selection of guru was rigorous
and followed a strict process. These gurus were appointed to enlighten and to wipe off
darkness from the society.

During education. students were made to sit at the feet of the guru, and the gurus
recited the lesson to the students. Upanishads describes the Para Vidya (physic
knowledge) and this knowledge was considered to be above all knowledge since it
enables the unity of soul and absolute. The study of the Upanishad helped students to
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reach self-realization. However, education was limited to the upper castes of the society.
As in the Vedic period, women were also permitted to study. The three methods of
teaching in Upanishad period were

o Sharvan (learning)

e Manan (mediation) \

e Nidisdhyasan (realization and experience)

~ According to Rig Veda, a teacher was selected and then educated or trained and
was expected to have passed the recognized curriculum and fulfilled all the duties of a
Br@mwhaﬂ.TeqchaswmsupposedmseekhmwhdgeforrwizaﬁmThcywm
highly respected. In due course the scholarly class came to be known as Brahmans and
teaching became a hereditary profession for them.

During this period the relationship between the teacher and disciple became very
intimate. The word Upanishads connotes ‘sit close’. Teachers had the freedom to choose
their disciple and once the disciples were chosen it became the moral duty of the teachers
to take care of their disciples. Knowledge during this time was orally transmitted and
explanation was the most important way of teaching. The disciples were expected to
emulate their teachers and this learning was passed from one generation to another.
Good teachers devised innovative methods of teaching to make the lessons interesting
and meaningful. Listening to the spoken words, comprehension of meaning, reasoning
lendingwgenemlizxtim,cmﬁmmﬁonbyaﬁimdorawhaandappﬁcaﬁmwmﬂm
five steps to realize the meaning of a religious truth practiced in ancient India.

Brahminical period
During Vedic education students were supposed to perform *</panayan’ at the age of
four to nine, thereafter they were sent to Gurukuls for brahminical education. Brahminical
period is notable for learning brahminical education, whose chief characteristics were

* Religious elements

o Character building

oDcvgkpmctnofpersonality

® Self-reliance

 Self-control

* Beginning of education at appropriate stage

¢ All round development

* Social ideals

The students were sent to gurukuls like in Vedic period and students sat with

ﬂ:egwusbgahknmvbdge.ﬂdwmﬁmwasmwkade\ehpmandmau-
mmddevelopmmtofmesmdm.mmpmmbi&yofbmmmmmmgofthc
student was given to the gurus. “Individual system of education’ was followed in
gurukuls where the students studied different subjects and in addition had to perform
duties like grazing cows, fetching wood from forest, and begging for alms. The
mmnwasmainlyqﬂﬁnmghwhichmmmihmﬂﬁsm)mﬂpmm
in addition to Vedas and Vedanga. The motto of education was ‘simple living and high
hinking'.
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Buddhist period

During the Buddhist period no educational institutions were present, instead religious
centres like monasteries and viharas were the places where education was imparted.
Gurukul system in Vedic period was replaced with ‘sangh’. Like Upanayan ceremony,
students performed ‘pravrjya’ before entering a sangh. After the completion of ten
years a student had to stay back as a monk (bikshus) in the Sangh for the rest of their
life. Buddhist period was marked by two types of education — primary (included reading,
writing and arithmetic) and higher education (included philosophy, Ayurveda, military
training, etc.).Students were given full freedom to select their courses of study. Some of
the subjects during Buddhist period included teachings of Budha vinaya, and dharma,
The teachers in the sangh were required to have spent at least ten years as a
monk and to be compassionate and generous. Both the student and teachers were
responsible of the monastery but the teacher had the sole responsibility of education,
food and clothes of their students. The teachers had to look after and treat their students

in case of sickness.

The teachers were required to teach, write books, propagate religion, hold
discussion and debates. The teachers were responsible for physical, mental, spiritual
and moral development of the students. The teacher was regarded as spiritual father or
intellectual father of the student.

Medieval period (AD 1200-AD 1700)

Invasion of the Muslims paved the way for Muslim education in India. Even though
Muslim education came into existence, some parts of the country still had the brahminical
system of education. The Muslim rulers of the medieval period had shown more interest
in political affairs than spread of education. .

The Muslim rulers started education by opening educational centres called
‘Maktabas’ (schools) and ‘ Madrasahs’ (colleges). Maktabas were centres of primary
education, which provided knowledge in basic concepts like alphabets, reading, writing
and simple arithmetic, religious instruction, etc. The madrasahs catered to the needs of
higher education which taught grammar, rhetoric, logic, theology, metaphysics, literature,
jurisprudence and sciences. Education started with a ceremony called bismillah, imparted
by the teacher * Moulavi’. After the completion of education in maktaba, students enrolled
in madrasahs for higher education, where lectures on higher education were given by
eminent teachers/lectures. Many teachers were appointed in these madrasahs by the
state to impart education to the students. The rulers of Tughlak dynasty provided financial
assistance for the running of madrasahs.

Muhammad Ghori took interest in opening mosques and colleges at Ajmer to train
teachers, precepts of Islam and teachings of Mohammeden law. Muslim ruler Firoz
Shah Tughlaq had shown interest to provide financial assistance to these educational
centres. Similarly, Akbar opened many madrasahs during his period for higher education.

During this period too, the method of teaching in maktabas and madrasahs were
oral and the moulvies enjoyed high respect. They were entrusted with the duty of teaching
students. They were respected by the society and students. Past references show that
no specially designed teacher-training techniques existed in the medieval period.
Arrangements like food and lodging were provided to the teachers of medieval period.
So as to reduce the burden of work of teachers, students of higher classes were entrusted
to teach the students of lower classes. Students were provided ample freedom to develop



ﬂ:gm'selvesdmhlgtlﬁspaiod.Much care and investment were made for the growth of Concept of Teacher

education in the medieval period. Education
Modern period (AD 1700 —AD 1947)
The modern education system started with the arrival of Christian missionaries to the NOTES

Mﬁerﬁsﬁaﬁswbh&hhasﬁbﬁsbm&emhﬁmwﬂlﬂwm Later
dﬁﬁiéybecmeﬂwmlﬁsoftbccwmymdsmmdthemodcmcdwaﬁmm.m
Q'fdﬂit'ofeﬂumﬁmofmudcmlndialiﬁwithﬁxChrstm' ian missionaries.

So before the arrival of British, Christian European missionaries and Danish
missionaries started the basic work to provide teacher training courses in the country.
The Danish missionaries started a school at Tranquebar in Tamil Nadu to train teachers
in 1716. The teachers passing out from this school were appointed as teachers in primary
schools. Danish missionaries started another school in Serampore in West Bengal in
1793. Both these institutions took interest in providing training programmes to teachers.
Ihtﬂehnﬁmﬁmsfoumvedmhlsysmm(mmepupﬂ-mhermahodofmhmg)m
design the teacher training programmes which were later accepted as the adoption
method to appoint presidencies under British rule. This system was known to be “Bell-
Lancaster System’ named after Andrew Bell, Superintendent of Schools, established by
the British government. His thoughts and ideas were implemented in teacher education
programmes.

Later on educational societies came into existence at major places like Bombay,
Madras and Calcutta and one teacher training institution was also set. The annual report
of presidencies says the agencics like Calcutta School Society (Calcutta Presidency),
Madras School Socicty (Madras Presidency) and Native Education Society (Bombay
Presidency) played remarkable role to train teachers. The Native Education Society of
Bombay formed in 1815 provided training to 24 teachers and were sent to different parts
of the country as ‘organizers” to improve the quality of teaching at elementary level.
Similarly, Calcutta School Society formed in 1849, made a remarkable contribution to
train teachers of elementary level. This was appreciated by East India Company, by
providing a grant of ¥ 500 per month to encourage the contributions of Calcutta School
Society. Efforts were taken by Calcutta School society to train women teachers of the
province. Later, more number of training centers were set up. Similarly, the then Governor
of Madras, Sir Thomas Munro, sanctioned a grant to Madras School Society to train
teachers under his province. This job was successfully completed by the Madras School

During the early periods of British rule, enormous formal schools came into
existence and the need for teacher training was drastically felt. Lord Macaulay's Minute
of 1815 on judicial administration of the presidency of Fort William recommended the
nwdofmdwrmhhg.whkhisomsidemdas!hcﬁ:stmmmog:ﬁmﬂwneed
fbrtmchcrmmginﬂnBriﬁshperiod;Asnmuhnﬂnysdmlswaesetuphdiﬂ‘mm
partsofd:emmtrylikeSmt.Pmiedealcutt&Tutrainteacm,amunbaoﬁeacher
training centers were also set up in places like Meerut, Madras and Agra and by 1824
twenty-six teacher training centers were opened at different corners of the province.
From 1815 to 1854 the demand of teacher training considerably increased and it was
reflected in the policy making process of different provinces.

In 1826, the then Governor of Madras, Sir Thomas Munro, had initiated steps to
establish teacher training schools in every collectorate (district headquarters of the
government) known as principal schools. By this suggestion he expected that there will
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Concept of Teacher be continuous training of teachers and the shortage of teachers can be solved to a large
Kdsicaden extent. He also expected that there would be one principal school for 300 tehsils under
his presidency. Similar steps were adopted by different rulers. The secretary of Bombay
in 1845 opened a normal class in Elphistone institution. This was opened for fourty
NOTES primary teachers which included fifteen Marathi, fifteen Gujarati and ten Kanarese.
Training for three years was provided to these groups. The Poona Sanskrit College and
Poona English Schools were merged in 1851 to develop Poona College (o provide training
to teachers. Training in teaching methods, psychological strategies and other pedagogical
methods were conducted at this college. At the same time the English School at Surat
opened a normal class to train Gujarati teachers. The main aim of these institutions was
to train teachers at various levels and to equip them as future teachers useful for the
state.

'vod’s Despatch, 1854

Wood’s Despatch is a major landmark in the history of education in the country and,
hence, also called ‘Magna Carta of English education in India’. This document was
published in 1854 and recommended a good number of suggestions in the improvement
of education of the country as well as the prevailing teacher training programmes. Woods
Despatch has laid foundations for the establishment of university system in India and
opened Department of Public Instruction in the provinces of Punjab, Bengal, Madras,
Bombay and North-west.

For the first time, Wood’s Despatch emphasized the importance of teacher training
and the need for improving the quality of teaching. Not only the need for teacher training,
it has given due consideration to the facilities provided to the teacher including salary
structure and facilities for teacher training. Woods Despatch recommended the opening
of teacher training institutions at each Presidency so as to make teaching job attractive
to the public. It recommended grant in aid in the form of scholarship and the salary to be
increased for those who attended the training programme. Woods Despatch framed the
outline for selecting teachers, training of teachers, place of training, placement after
training, etc. It emphasized the need for modification in the monitorial system of training,
the stipend provided to the teacher trainees and employment of teacher trainees after

In suggesting a change in the education of teachers, the Wood’s Despatch referred
to the system prevalent in England.

Lord Stanley’s Despatch, 1859

The recommendation of Wood’s Despatch was followed and strengthened by another
despatch known as Lord Stanley’s Despatch of 1859. Many policy makers and rulers of
the country failed in practicing some of the recommendations of Woods Despatch and
Lord Stanley expressed his concern over this and came up with new recommendations.
During this period the grant in the form of scholarship given to teacher trainees was
considerably increased. More teacher education training institutions came into existence
during the period from 1881 to 1882. Similary the number of normal schools increased to
106, of which 15 were exclusively reserved for the women of the country. A total of
3,886 teachers got trained from these institutions. An amount of ¥ 1 lakh was kept aside
to meet the expenditure of teacher training programmes which was a considerable amount
at that time.
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- Those who had primary education was given admission to teacher training
programmes. The rules and procedure of teacher education was not rigid, so as to
attract more number of students teachers. To attract more women to the field of teaching
profession there were no admission criteria for women, The methods and procedures
carried out during the process of teacher training were so simple that it motivated teacher
trainees to continue the course and complete it successfully. The students were provided
financial assistance in the form of stipend. The initial period of teacher training followed
monitorial system (pupil-teacher) then later it replaced with ‘system of apprenticeship’,
where students were placed under the custody of an experienced teacher for a particular
duration of time. A fter completion of apprenticeship they were placed in District Training
Colleges to get training for a short duration and to get the certificate of “trained teacher”
which certified the students that they were qualified to teach in primary schools.

In the initial stages teacher training was arranged for teachers at elementary/
primary level. Later it was extended to middle and secondary level. The Government
School, Madras, started in 1856, and Central Training School started in 1877. In 1886 the
first training college for secondary teachers was established in Madras followed by the
Nagpur Training School in 1889.

Indian Education Commission (1882-83)

The commission known as Indian Education Commission or Hunter Commission was
appointed by Lord Ripponand Sir William Hunter to study the education system prevailing
in the country submitted their report in 1882. The commission emphasized the need to
open more normal schools to train teachers. They suggested opening at lcast one normal
school under a divisional inspector. The pattern of curriculum followed by the institutions
was different from each other. The commission had given freedom to provinces to
select their own syllabus and curriculum that suited their situation and need. Apart from
pedagogical theory, practical classcs were organized as part of teacher training. Physical
sciences and their relation to medicine, agriculture, book keeping, etc. were some of the
centers separately for elementary and secondary school teachers. They also emphasized
that the subjects to be taught for secondary school teachers should be rich in content
than the courses for elementary teacher training. They suggested that teacher training
at secondary level should conduct practice teaching to make the students aware about
practical situations of real teaching.

The recommendations of Hunter Commission expanded the scope of teacher
uaininghstﬂuﬁmsinmodanhﬂiamasaresuhmhermmmgwlkgcswmsaup
at Allahabad, Lahore, Madars, Kurseong and Rajamundry. Out of these colleges, the
colleges at Madras and Rajamundry were created by upgrading the normal schools. The
college at Madras was set up exclusively for teacher training programmes of secondary
school teachers. By the end of the 19th century some essential things in teacher training
had been established. Pedagogical courses had replaced general education, examinations
and certificates in teacher training had been instituted and practical aspects in planning
and teaching were emphasized.

At the start of twentieth century more and more teacher training schools opened
inlhcmm.hudmiaxbnerheﬁa,dmﬁmoﬂhemvaﬁedﬁmplmhphoe.
For example teacher training course at Jabalpur College was for two ycars but in other
places it was one year. Teacher training programme at elementary level had two year
duration in Uttar Pradesh while four years in Assam. In Madras and Bengal training
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centers were set up exclusively for training teachers of elementary and secondary level.
College at Madras and Bengal concentrated on content cum professional course pattern
of teacher training. The normal school started converting to training centers for teacher
courses. The ownership of teacher centers were distributed even to private parties and
hence the end of nineteenth century is marked by the emergence of teacher training

The start of twentieth century is marked by the remarkable contribution of the
then Viceroy, Lord Curzon, who took keen interest in the development of education and
teacher education in the country. He appointed a commission to enquire about the working
md&emdﬂnmm&mmﬁmwmmms
and so on. As a result the commission came up with Universities Bill in 1903 and suggested
possible solution to improve the quality of teaching at the university level. In 1904,
government resolution on educational policy was published. The educational policies of
Lord Curzon emphasized the need of teacher training in the country. It recommended to
complete the training of teachers in the “art of teaching’, a prerequisite to improve the
qualityoftenchmg.Tlrcounn'nshnsuggesbdseﬂingupofpracﬁch:gschm]snearthe
training colleges for conducting practice teaching as part of the training to develop

. behavioural skills in practical situations. It believed that the theory and practical component

of teacher training courses should be properly linked to bridge the gap between theory
and practical situations of real classroom atmosphere. It also suggested to provide one
)Wwachinguahlklgpmgmmmfwgmdtm:smdtwoycarminhgﬁwundergmduaw
leading to university degree in teacher training.

The recommendations of Lord Curzon showed the way to open more schools and
teacher training institutions and practicing school were attached to these training centers.
By 1907 universities started awarding teaching degrees except Bombay University and
UP. Bengal awarded L.T degree and Punjab awarded B.T degree in Teaching In 1913,
the Government of India published another resolution with major suggestion as ‘no teacher
will be allowed to teach without a certificate in teaching’, which again emphasized the
need for teacher training in the country. The resolution suggested that teachers should
have passed the middle vernacular examination and undergone a year's training. It
suggested periodical repetition and improvement of courses for teachers. As a result of
this recommendation more training colleges were set up but it failed to implement some
of the recommendation due to the onset of the First World War in 1914.

Calcutta University Commission, 1917

At the end of World War in 1917, the Calcutta University Commission was set up to look
into the quality of teaching in Calcutta University, under the leadership of Sir Michael
Sadler. This commission came to be known as the Sadler Commission or Calcutta
University Commission. Even though the committee was appointed to review the working
of university, it suggested remarkable recommendation on teacher education too. It
recommended opening of a Department of Education in each university with a professor
as the Head of the Department. It recommended the introduction of education as an
optional subject at the intermediate, graduation and post graduation level. Sadler
Commission recommended attaching an experimental school in addition to the practical
schools, to provide opportunities to experiment various teaching methods. teaching skills,
school administration, leadership qualities, etc. Practicing schools exclusively set
opportunities for practice teaching.



Sadler Commission recommendations opened new universities in different parts Concept of Teacher
of the country, like in, Mysore, Patna, Banaras, Dacca, Aligarh, and Hyderabad, and Education
some of these universitics started with the establishment of Teacher Education
Departments. Similarly, the number of teacher training colleges also increased in the
country. NOTES

Hartog Committee, 1929

During this period the freedom struggle movement was going through incidents like the
Jallianwaala Bagh Massacre, and the Khilafat Movement. Hence the education system
didn’t get much attention. The political situation and societal atmosphere was instrumental
in the appointment of a commission headed by Sir Philip Hartog, called Hartog Committee
0f 1929. This Committee was especially appointed to review the education system. The
commission expressed its deep concern over the poor quality of primary education and
the substandard quality of teacher training of primary teachers in the country. It was
found that among the existing primary teachers, only 28 per cent had their middle school
education and 44 per cent were untrained teachers. The commission suggested the
following measure to improve the quality of teachers at the primary level.

* Quality and standard of teacher training should be increased.

¢ The duration of teacher training course should be more.

¢ Adequate teaching faculty should be appointed in teacher training colleges.

e In-service courses, refresher courses and conferences must be arranged for
working teachers for professional growth.

* Service conditions must be improved to attract and retain teachers in the teaching
field.
Tlmemmmnmdambrwghtmdmwmlchmgcmthemhuunmmg

and quality of teaching in schools. The need of professional course was emphasized
by the committee to improve the teaching-learning process in schools. In rural areas
teachers who were aware of the rural culture should only be appointed was another
comment of the commission. The level of education was a detrimental factor in
duration of the course of teacher-training course. Accordingly, pre-primary and primary
teacher training was of two year duration, three years for middle school training and
two years for non-graduates in high school training course. The recommendations of
Hartog Committee were adopted by the Central Advisory Board of Education (CABE)
in 1943.

The impact of Hartog Committee helped thirteen out of eighteen existing universities
to open teacher education departments by 1932 and in the history a new degree named
B.Ed. was started by Andhra University and M.Ed. degree was started by Bombay
University for the first time in 1936. Similarly, the Spence Training College at Jabalpur
started preliminary research activities at B.T level. Hence, the recommendation really
provided a new direction in the teacher training sector of the country.

Abbott-Wood Report, 1937

During the Second World War, the country was facing many political challenges:
Abbott-Wood report was published at this time, which had indirect effect on the
prevailing teacher education system of the country. The structure, procedure and the
whole system of teacher education was studied in detail. It found that working
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conditions of teachers were miserable, especially for the teachers from rural areas.
To develop the quality and standard of teaching, refresher courses and conferences
were recommended for working teachers and in training colleges. The report also
recommended to start vocational teachers college. At the same time in 1937, Basic
education was started by Mahatma Gandhi, leading to the training of teachers for
basic schools. In 1938, a Basic Training College was set-up at Allahabad and the
Vidyamandir Training School was started at Wardha in 1938. Gandhiji’s Wardha
Scheme was child-centered education and it provided opportunity to students to earn
while learning. The new system of education has indirect effect on the training of
teachers. Teachers had to internalize the teaching methods and procedures to teach
students. The success of this education rests on the shoulder of teachers who trained
the students under Wardha Scheme. For the successful implementation of Wardha
Scheme two types of training curricula were introduced — short-term and long-term.
Long-term training extended for a long period of three years but short-term period
was for a short span of onc year. During the training period teachers were expected
to stay in hostels attached to the training institutes since both were residential
programmes. Later the training system spread to other parts of the country.

The percentage of trained teachers improved from 56.8 per centin 1937t061.3
per cent in 1942. Still there was much to be done to improve the qualitative aspect. In
1941, there were 612 normal schools out of which 376 were for men and 236 for women.
There were 25 training colleges which were inadequate and could not meet the demand.
Vidya Bhawan teacher s College in Rajasthan and Tilak College of Education in Poona
were started in 1941, Bombay was the first to start a doctorate degree in education the
same year.

In 1941, the Vidya Bhawan Teacher’s College was started in Rajasthan and the
Tilak College of Education in Poona. Bombay took the lead in starting a doctorate degree
in education the same year.

Serge-tkeport.m

As a post-war expansion of education after the Second World War, a new educational
scheme called Sargent Scheme was submitted to the Government of India under the
leadership of Sir John Sargent. This report is also known as Post-War Development
Plan and was accepted by the CABE (Central Advisory Board of Education) in its
meeting held in 1943. The report mentioned the education developmental structure
and practices starting from pre-primary to university education. The scheme also
made significant contribution to the field of teacher education by contributing the
following ideals.

 There will be two types of teacher training institutions. One for those who have
completed Secondary School Leaving Certificate, for a duration of two years and
other for degree holders, the duration of which will be two years.

o Besides training in professional skills, teacher trainees would receive training in
extra-curricular activities too.

o Teacher training colleges should organize refresher courses, practical classes,
training workshops and other professional conferences in addition to regular
activities of the college

 Experimental and practicing schools should be set up to conduct rescarch on
various topics related to pedagogy.



® Teacher training should be free from fees, and stipend should be provided to
trainee teachers. Teacher training colleges should also provide residential facilities
to teacher candidates.

® Teacher training should be seen as residential programmes since residential
programme help students to empower teaching skills fully.

. Theehgibﬂﬂycmﬂ:aforMEd.degreeprogrammewouldbeUamedgmduatc
‘with three years of teaching experience.

® The professor, school headmasters and inspecting officers, could be transferred
from one place to other.

® Special teacher training programmes should be arranged for training of women to
overcome the shortage of women teachers.

Sergent Report also recommended that boys and girls after high school can be
refresher courses and research facilities. It suggested a two-year course for pre-primary
and junior basic schools (after high school) and a three year course for these near basic
schools. The graduates were to then go for one year training. The report suggested that
the first year should be devoted to general and professional subjects along with school
visits, discussions and other experiences to create interest in the trainees. It also proposed
to revise the pay scale to attract better candidates.

1.3.2 Post-Independent India

After Independence, the Indian government made at lot of effort to spread education,
which provided wide access to all sections of the society irrespective of caste, creed,
religion, language and region. The quality of education improved after Independence in
1947. The expansion of education indirectly affected the training programmes for teachers
in the country. The government considered teacher education as one of the core
component which had direct roles in the nation building. The expansion of schools
demanded the need of qualified teachers to meet the new demands of education. The
Indian government came up with new committees and commission to revamp the
prevailing teacher education system of the country. The commissions put forward
innovating policies and steps to strengthen the existing teacher education system. After
Independence as there was a great demand for teachers in the country, the commissions
made teacher education accessible to large number of people. Similarly, the demand for
in-service programmes was also highlighted to improve the efficiency and efficacy of
working teachers, In this section we will study different commussions and their contribution
to growth of teacher education in the country.

The first commission appointed to review the prevailing education system was
set up under the chairmanship of great educationist, Dr .S. Radhakrishnan, which is
popularly known as the University Education Commission.

University Education Commission (1948-49)

Soon afier Independence in 1948, University Education Commission was set up under
the chairmanship of Dr. 8. Radhakrishnan to study education system of the country and
the commission submitted its report in 1949. This document contributed significantly in
improving the quality of education, in particular teacher education system for the next
few decades. The Commission recommended to increase the duration of school education
from eleven to twelve years and suggested degree courses after completion of schooling.
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3. What are the two
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Sergent Report,
1944 with reference
to teacher
education.

Self Learning
Material 23



WW Two year degree was replaced with three year course. General education was introduced
e with college programmes and recommendations were given to improve the working
conditions of teachers across schools and, colleges and universities. There were to be
three cadres of teachers in universities viz: lecturer, reader and professor. Another

NOTES suggestion was to introduce continuous and comprehensive evaluation system in the
country as part of evaluation.

The Commission studied in detail teacher education procedure and stressed the
need for reorganisation of teacher training departments and training colleges. Some of
the recommendations made by the commission are as follows:

e There should be balance between theory and practical component in teacher
training programmes. Flexibility should be maintained in preparation of teacher
education curriculum. Theory papers should be connected to real life situation.

e Teacher education courses, should be modified such that more time should be
allocated for cvaluation of student performance.

e After theory courses, students given opportunity for practice teaching and
training schools should be identified for the purpose.

o Students should be provided opportunities to involve actively in the daily activities
of the school. ;

o Staffs of the training colleges should be appointed from those who have
experience of teaching.

o The curriculum and training course of teacher education should be adaptable
and compatible to local circumstances,

o Admission to master education can be possible only after successful completion
of some years of teaching experience.

» The commission was disappointed with the procedure and duration of practice
teaching sessions of the programmes. It recommended kecping at least twelve
weeks exclusively for practice teaching in one teaching teacher education
programmes. It also suggested measures to overcome the difficulties caused

by rising the duration of teaching practice sessions.

o It stressed the importance of research in the field of education. It strongly
recommended implementing of research orientations and practices in teacher
education 10 improve teaching quality. }

o Recommended to conduct refresher course, seminars, workshops and other
academic activities for working teacher during the vacation period. This must
beugauisedbyﬂnmﬁvasiﬁw,ﬁhﬁpwaﬂembjedkwwbdgeoﬂmhem
as well.

e The ‘certified attendance at a university refresher course” once in four/five
years to be made compulsory for promotion of teachers in teacher education
departments. .

Recommendations presented by the University Education Commission were widely
woepmdaudUtﬂvusiﬁessmmdwwhﬂh:gmchaedumﬁmpmgmmbymchding
more courses, gave due consideration to teaching practice sessions, curriculum revision
and so on. Central Institute of Education, Delhi University, introduced the Psychology
wing and they were given the responsibility to design related components of teacher
training programmes like psychology tests, identifying and promoting rescarch interest,
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etc. Till the time of University Education Commission the terminology related to teacher
preparation was ‘Teacher training’ but soon after the second conference of Indian
Association of Training Colleges at Mysore, the terminology changed to ‘teacher
education’. Now teacher preparation programmes are commonly known as teacher
education programmes.

Secondary Education Commission (1952-53)

After the University Education Commission, under the leadership of Dr. A.
Lakshmanaswami Mudaliar, the then Vice-Chancellor of university of Madras, a new
commission was set up in 1952 to recommend suggestions for the reform of the education
system in the country. It was appointed to review secondary education system, but as a
part it studied the teacher education system too and came with innovative recommendation
to improve the quality of teacher education. The commission in its report expressed
deep concern for the sub-standard and low quality teacher training programmes of the
country and recommended to increase the duration of the programmes to two years.
But due to political reasons the authorities failed to implement some of the suggestion,
hence they decided to continue the existing structure of teacher education with minor
changes. The duration of the course remained one year but ample opportunity was
provided for effective teaching practice sessions in the curriculum. To supplement the
training programmes, innovative teaching methods, procedure in evaluation/assessment,
new techniques for co-curricular activities, and specialized techniques to teach children
with special need were introduced.

The Commission stressed on the need for practice teaching as a part of teacher
education programmes. It introduced the concept of demonstration school/model schools
to get training for teacher candidates under practical situation. These schools were to be
at a reasonable distance from the training colleges. The Commission suggested that
practice teaching should not be limited to demonstration lesson, observation lesson, criticism
lesson or practice teaching but also construction and administration of achievement
~ tests, practical classes on physical education, and training sessions on co-curricular
activities also must be arranged. The Commission clearly emphasised the need of various
components of practical session in addition to theory courses. The Commission also
Apart from that, general principles of mental hygiene were implemented as essential
component of teacher education programmes to inculcate proper behavioural skills in
teachers and students as well.

The Commission stressed the need of variety of curricular activities and innovative
methods of teaching in teacher training programmes. Traming in extracurricular activities,
training in controlling library, training in physical education, concepts related to health
and care of children, school leadership character building, importance of scout and guides,
Jjunior red cross ,formation of students clubs, citizenship training, conducting debates,
seminars, quizzes and social service were some of the programmes recommended by
the commission as part of teacher training. The commission also recommended conducting
of in-service training for working teachers to update pedagogical and content knowledge.
The Commission suggested to distribute stipend to all teacher candidates and to set up
residential training schools. In order o overcome the shortage of women teachers in the
country, part-time training courses were to be arranged for women candidates. For
admission to master degree in education, it was recommended that students should have
at least three years of teaching experience.
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. M_ywﬂednﬂnﬁﬁgmmm:cmwd for candidates having school
leaving certificate or higher secondary leaving certificate. The programme
should be arranged under a separate apex body under the government.

* One-year teacher training programme: It was for candidates who are graduates.
It should be under any universities of the country. The degree or diploma
certificate has to be awarded to the students after completion of the one year
course by any university.

: Many of the recommendation were accepted and implemented by the state but
failed to implement some of the recommendation in satisfactory manner, The government
in 1954 appointed another team of international experts in collaboration with Ford
F@Mmsmmhmmmmﬂrfoﬂuwhgm
to improve quality of graduate teacher education programmes.

e The teacher education programme should be designed in such a manner that
it should prepare the students to take up assignment as teachers.

o Realistic methods of teaching should be implemented in teacher education

o Practice teaching should be arranged in block-wise manner and proper
implementation strategy has to be adopted.

« Laboratory schools should be set up to experiment innovative method of

« Extracurricular activities should be arranged and madc an integral component
of practice teaching.

In 1956, the government appointed an expert committee with Dr. E.A Pires as

Head to design a new syllabus for secondary teachers training. The committee, later
knwnasPﬁmComuime,puHishedﬂ:emﬂofmmmmdaﬁm;whichwasaccepwd
at the Conference of the Principals of Training Colleges in 1957. The recommendations
are given below.

« Weightage for both theory and practical courses should be made equal.

e The theory papers of teacher education to be reduced to the following four
papers
1. Principles of Education and School Organisation
2. Educational Psychology and Health Education
3. Methods of Teaching of two school subjects
4. Current Problems in Indian education

The second Five Year Plan was launched in 1955-56 and it was contemplated

that 68 per cent of teachers would be trained by 1960. An amount of T 17 crore was
qpﬂﬁomdﬁrinusbguﬁﬁngﬁcﬂiﬁes.hlm,ﬂleAﬂkdiaCmﬂforSmdmy
Fducation and All India Council for Elementary education were formed, to recommend
suggestions for improvement of teacher education at respective levels. Both councils
pmvmdmcmsatycxtensionsmiccstoteacheredmaﬁonpmmmmes in various
areas.

During the decade of 1960’s more efforts were made by different committecs to

miewmﬂmmmemmm\mﬁwsuategieswhnpmvemequaﬁlyofmmwucaﬁm



in the country. A major one was the Review Committee formed by the University Grants Coneept of Teacher
Commission in 1960, under the chairmanship of N.K. Sidhantaah. The All India Council g
for Elementary Education also appointed a study group in 1961 under the chairmanship
of Roy Singh. Both the review committees presented its views on structure and procedure
of teacher education in the country and contributed valuable suggestions to improve the NOTES
system. The study group’s work concentrated on elementary teacher education while
the Review Committee commented on the objectives, curriculum and transitional strategies
poor, recommended in-service training to the untrained teachers working in the country.
It also recommended to provide extension services to untrained teachers on massive
scale to improve quality of elementary teachers. The major recommendations of these
committees are as given below,
¢ The criterion for admission to M.Ed. degree programmes was fixed as second
 class master’s degree plus first class in B.Ed. degree both in theory and
practical paper. Those having at least second class in bachelors/masters were
given direct admission to two year integrated M.Ed. degree course, to attract
gifted candidates for teaching profession.
« Students had to complete one specialisation with acquaintance in methodology
of research.
o Individual dissertations was replaced with group projects at M.Ed. level.

« Those who aspired to conduct research studies in education were to be

scrutinized by a screening committee appointed for the same.

o Encouragement to research scholars on studies which required immediate

attention in educational field.

e Doctoral degree holders are only permitted to supervise research scholars.

Againinthcsameyear(l%l),asmdygimxptmdermebadershipofB.M.Jha
wasappointodbythethingComissimtosuggeﬂmMmhnpmtof
teacher education. The committee emphasised the need to replace old age traditional
system of teacher education with modern, innovative styles of teacher education to
mapabkteanhmmﬁalinmionbuﬂdhgﬁheywmofﬂnupinimthatmnd
teachers, male or female can be moulded only through proper integration of theoretical
knowlpdgewiﬂlpmcdcalcompmcntofwachereducaﬁmwrﬁcuhmﬁecmcmm
the wide gap between theory and practical component was noted by the committee
which suggested conducting about 30 lessons (15 each in two subjects) during the course
of@mchhgmcﬁm.ﬁisgsﬁmisfnﬂmeﬂsﬁﬂhmmammmﬁmm
lesson, criticism lesson, and demonstration lesson. In addition, proper experimentation in
various extracurricular activities was to be conducted to gain more insight in various
compmﬂﬁsofmhuraducaﬁmﬁxCommissionappmdateddscmmbuﬁmsof
Kurukshetra University and four regional colleges of education in the field of teacher
education, on experimentation of vario ‘components of teacher education. The
Commission also recommended giving high priority to teacher education in the Twelfth
Five Year Plan. '

Another landmark during the 1960s was the establishment of National Council of
Educational Research and Training (NCERT), with headquarters at New Delhi and
opening of Regional Colleges of Education at Bhopal, Bhubaneswar, Mysore and Ajmer
byNCEKT.NCEKTwashnmﬂedbprwid:tnhhgmschodmhas,mﬂwtmh,
pubﬁshmsarybo&s'mﬂoﬂwrmh:edmﬂeﬁalandw«dﬁnwvmacﬁviﬁesof
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school and Regional Colleges of education. Later NCERT came up with designing text
books for different classes. Meanwhile, Regional Colleges offered different types of
degrees in teacher education and in tumn set standard for teacher education in the country.
They offered innovative four year integrated B.A., B.Ed/B.Sc., B.Ed./B.Tech and other
normal B.Ed. programmes.
Education Commission ((1964-66)
In the history of education, another commission was appointed under the chairmanship
of S. Kothari (popularly known as the Kothari Commission) to review the education
system in 1064. The commission submitted its report in 1966 —a comprehensive report
ondifferent aspects of education. The Commission gave valuable suggestions on different
sectors of education viz primary, secondary, higher secondary, vocational, technical and
teacher education. The Commission devoted a separate sheet for the recommendations
on teacher education at all levels of teacher education, from elementary teacher education
to higher secondary. It expressed its deep concem for poor quality of teacher education
and recommended a sound programme of professional education to teachers. The
Commission found that the quality of teacher education is very poor in some institutes
and had nothing to do with the ground reality. It suggested the following strategies to
improve teacher education in the country.

o Removing mismatch of teacher education programmes with school life realities.

» Bringing teacher education closer to university education. Teacher education

programmes should be raised to the standard of collegiate education.

» Adopt methods to improve quality of both training procedure and training institutions.
o Internship programme to carry out practical knowledge inreal classroom situations

which would help build healthy relationship between working teachers, classroom
climates, activities of schools and so on.

* Expand the scope and access of training facilities.

e Implement in-service training programmes for professional growth.

» Creation of agencies both at national and state level to maintain the standard of
education.

Isolation of teacher education was one of the important recommendations of
Kothari Commission. It stated that education should be isolated from universities and
treated as social science or a separate discipline. This subject can be introduced as an
elective subject both at undergraduate or or postgraduate level. The courses at undergraduate
level would include papers like philosophy, psychology and sociological foundations of
mmon,eompamuveeducaum,mibuumofgrweducammstsmdapaperon
recent trends and practices of educational problems. For postgraduate level, M.A in
education should be introduced of two year duration. The Commission was of the opinion
dﬂtminhgscbwkshmﬂdasshtt!tndghbmnhmdschodsmdaytodayacﬁﬁﬁmlike
planning timetable, and help in using improved teaching methods. This may be facilitated
by opening an extension department at all training level institutions.

The commission also pointed out the following measures to improve professionalism
and quality of teacher education:

o Linking theoretical knowledge/subject knowledge to practical activities of the

school.



-~ » Inorder to overcome the burden due to linkage of the fundamental subject C‘wc};ﬁw{wﬂ"
knowledge with school curriculum, number of working days may be increased grarion
from 180 to 190 days to 230 days.

* [Integrated courses may be developed and practiced in universities with strong
education departments or schools of education. o

: * No separate institute should be opened to experiment integrated courses.

» Curriculum should be reframed so as to build professional qualities of students
at maximum possible level. It should include the cultural aspects of the country
t00.

o Proper books must be written to cater to the needs of teacher student
community for reference during teacher education period.

» Rescarch on relevant educational programmes to be carried out at all levels
of teacher education. Focus should be given to research on teaching of English
and Indian languages.

To improve the quality of teaching methods and instruction, the Commission

teomunmdedtlrfonowmg

o Traditional methods of teaching should be replaced with novel methods of
teaching. Teaching methods can adopt strategies like self-reflection, self-study,
independent thinking methods, audio-visual equipment, case studies, project
works seminars, etc. _

e Teacher education should be well integrated to develop qualities like concern
teaching profession.

o Reform in evaluation system must be introduced. Internal assessment should
be made an integral component of evaluation. Teachers should take care to

e Teaching practice should be conducted in two stages and are supposed to
conduct continuous practice teaching of at least eight weeks in a school
identified by them. They should participate in all activities of the school. school
assembly, physical education classes, club formation, art festivals, library work,
workshops and other co-curricular activities.

® As part of professional development, special professional training programmes
should be arranged for school headmasters and teacher educators.

e The duration of the programme may be extended to two years for students
who have completed secondary school certificate and one year for graduate
students.

. Thepmtgradzmmsemwachamummmmmadap(dmges
in the socicty.

¢ Curriculum of teacher education should be flexible and should be modified to
incorporate the latest happening in the field of education, to meet the realities
of the practical activities of the classrooms. Political, social, economical and
technological developments must be incorporated in revising the curriculum.
e In-service programmes may be arranged at all levels from primary to higher
secondary to develop the professional qualities by various organisations,
universities, teacher training colleges. etc. Teachers to attend at least two/
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Concept of Teacher three month’s in-service programmes once in five year. For secondary teachers,
e school summer institutes should be developed and proper follow up strategies
should be planned to monitor the in-service programmes.
NO As per the recommendations of the Kothari Commission, universities like Kanpur,
OTES Kurukshetra and Aligarh started new master degree courses in education. To provide
in-service courses summer school cum correspondence courses were initiated by regional
colleges of education. Steps were taken by the regional colleges of education to provide
training programmes to the untrained teachers of the country. During this period different
state governments took keen interest to open State Boards of Teacher Education to
impart training to teachers at different level and to develop linkage between various
teacher education colleges at the university and college levels.

The impact of recommendations of Kothari Commission was to raise the standard
and quality of teacher education in the country. The number of teacher education
institutions increased to 273 in 1956 from 50 in 1950. Similarly, the number of elementary
teacher education increased to 1,548 in 1965-66 from 184 in 1950s. The Fourth Five
Yearl’huemphnsisedmeneedmrahmkandspmdagood amount to improve the
quality of teacher education by training women teachers, Scheduled Tribe teachers,
mathematics and science teachers. In between a review committee was appointed in
l_wmmchimmhbMB.D.NapdndmimkﬁhmﬂnﬁmﬁmhgofNCHW
The Committee suggested reinstating the integrated teacher education courses from
Regional Colleges of Education to universities. Another landmark in the ficld of Teacher
Education was the establishment of National Council for teacher education (NCTE). in
1973, an apex non-statutory body exclusively for teacher education. This body was
entrusted to report to the government in matters relating to teacher education in the
country and to look after the implementation of strategies of teacher education designed
in Five Year Plans. The NCTE was located at NCERT campus and it designed the first
framework, Teacher Education Curriculum in 1978, which covered the whole aspect of
teacher education and gave remarkable suggestions regarding pedagogy, content,
procedure, methods, practice teaching, and curriculum. Due to non-statutory status,
NCTE authorities failed to implement some of the suggestions.

National Commission on Teachers (1983)

National Commission on Teachers (1983) under the leadership of Prof. D.P Chattopadhyay
suggested the following measures to strengthen teacher education:

o The duration of teacher education should be extended to two years. The number
of working days will be 220 days in each year.

e After secondary school, a four year/five year (preferred) teacher education
certificate will be introduced.

« For XII qualified candidates, the course will be of two year duration in elementary
teacher education programme and the possibility of four year integrated teacher
education course for class X qualified may be explored.

o Selection test should be conducted to select students for teacher education
programmes. The test will be combination of rating scale. objective questions,
group discussion and personal interview. In addition, the physique, general
awareness, attitude towards life of the candidate would also be considered during
the selection process.
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e Training is a joint responsibility of teacher education institutes and teaching practice

~ schools will make sure to improve the quality of training.

« Duration of practice teaching will be four weeks in the third year and three weeks
inthe fourth year. Students were also expected to take part in all activities conducted
by the schools.

¢ Curriculum of teacher education programmes for elementary and secondary
teachers will consist of theory components like professional preparation, general
education and practical component like practice teaching.

o To measure teacher student qualities like attitude towards work, affection for
students and involvement in activities. Proper evaluation criteria should be
developed by the teacher education institutions.

 Teacher educators who are expert in the use of educational technology may be
identified and posted in each education colleges.

» Opportunities may be provided for self-assessment, discussion of lessons, and
self-evaluation.

National Policy on Education (1986)

The number of school expanded drastically in 1980s which increased the demand for
teachers on a large scale. But the quality and efficiency of the teacher education became
the serious concern of the country. It failed to implement some of the remarkable
recommendation made by the pervious commissions set for rewinding the education
system. The curricula were not revised, most of the institutions” infrastructural facilities
were poor, and the quality of teachers was not up to the mark. In this regard the
Government of India introduced a new policy, the National Policy on Education, in 1986
to reframe the educational system.
The policy expressed its serious concem regarding teacher education and teachers

as ‘the status of teacher reflects the socio-cultural ethos of the society: it is said no
peoplemnseaboveﬁnlcve!ofutsmhm The government and the community
should endeavour to create conditions which will help, motivate and inspire teachers on
constructive and creative lines’. The policy recommended complete restructuring of
teacher education in the country in terms of its pre, present and post training
New programmes and continuing education was suggested to improve the quality of
teachers. One of the remarkable contributions was to start District Institutes of Education
(DIET) across the country to wipe out sub-standard teacher education. DIETs were
created to provide quality teacher education training to elementary teachers. As part of
professional development, it was also entrusted to organise in-service programmes for
the teacher community and those who worked in non-formal and adult cducation sector.
The policy also recommended upgrading of Secondary Teacher Training Colleges to
College of Teacher Education (CTE) which will help and assist the work of State
Educational Research and Training (SCERT). The commission also recommended
National Council for Teacher Education (NCTE) to provide all resources to relook into
Mmmmmmmmmﬂmmﬂnmmm NCTE
was also to initiate networking arrangement between university teacher education
departments and rest of the teacher training institutions.

As sequel to the National Policy on Education, a Programme of Action was
prepared to restructure teacher education programmes on comprehensive manner. The
Programme of Action had the following components:

Concepr of Teacher
Education

NOTES

Self Learning
Material 3



Concept of leacher
Education

NOTES

Self Learning
1 Muterial

o Establishing DIETs
Two-fifty teacher training colleges to be updated to Colleges of Teacher
Education (CTE). Among them fifty as Institutes of Advanced Studies (IASE)

Adopt measures to strengthen the SCERTs
e Arrangement of orientation courses to school teachers

Setting up of Departments of Teacher education in universities and
strengthening them :

Subsequent to NPE a centrally sponsored scheme of teacher education was
established by the Government in 1987. The objective of the scheme was to provide
necessary professional development programmes for school teacher in the country in
areas like methods of teaching, pedagogical skills and competence development. Again
under the Programme of Mass Orientation to School Teachers, in-service training
programme was conducted for 17.2 lakh school teachers in 1986-87.

To review the progress of National Policy on education and POA, the government
wmﬁhﬂeﬂammniﬂeemﬂaﬂeclnhmhipofmmmmmmmc
wasoftheopinionﬂmﬂ]eNPEmﬂhsseque!POAwmsumgmwghtoreﬁmnethe
teacher education programmes and its recommendation should be implemented and
translated into action. The Committee also expressed its concern for the non-
implementation of many of the recommendations of the POA.

Programme of Action (1992)

The National Policy on Education (1992) gave importance to the functioning of teacher
education institutions. Based on the suggestions of NPE and POA a lot of money is
beiigspemminﬁastmhueandmganizaﬁmofmﬁwshpsavioeprogmmes.Byﬂw
year 1998-99 there were forty-five DIETs, seventy-six CTEs and 341 ASEs but has had
notmuch impact on the quality of teacher education. Out of 2,426 applications from the
training institutions only 408 were granted recognition by NCTE and 1,294 were accorded
provisional recognition during the year 1998-99. Out of 1,349 applications for opening
institutions only 277 were allowed and duly recognized. During this period provisional
recognition was accorded to 1,035 institutions.
The major suggestions of the Programme of Action were as follows:
e Stressed the need for integration of theory and practice of teacher education
programmes.
e Bythe end of Eighth Five Year Plan all the districts will be covered by DIETs
and two-fifty IASE/CTEs will be set up in the country.
o Suggested to confer autonomous status to SCERT. NCTE and to set up State
- Boards of Teacher Education.

e Launch of special orientation programme for school teachers for professional
development, as a continuation to centrally sponsored scheme.

e Recommended to strengthen Department of Teacher Education in universities
and to provide incentive for good performance to teachers and disincentives
for non-performers. The NCERT was entrusted to frame such norms for
school teachers.

e Entrusted NIEPA and NCERT to develop induction and continuing programmes
for DIET, SCERT and CTE faculties.



As per recommendations of NPE and POA 1992, a wide number of teacher
education institutions have opened which include 461 DIETS, 85 CTES and 371 IASE.
Fund was allotted in the Tenth Five Year Plan to arrange in-service programmes for 425
DITESs, teacher training colleges increased from 804 to 1334 in the year 2000. In Tenth
Five Year Plan in-service programmes was conducted to train 16.21 lakh teachers in the
country. The in-service programmes were arranged under the scheme of *Special
Orientation Programme’ for Primary Teachers (SOPT). In the year 1993, statutory
status was given to NCTE, as sequel of POA, 1192. Later NCTE framed rules and
regulation for maintaining the standard of teacher education including distance education
teacher education programmes. NCTE developed ‘Curriculum frame work of Quality
Teacher Education’ in 1998 and then in 2009,

The first decade of the twenty first century had the privilege of the liberalization
policy introduced in early nineties. This opened up the education sector to the private
players and there was Public Private Partnership (PPP). Encouragement was given to
foreign universities to open their branches in this country. National knowledge commission
has been set up which recommends to achieve Gross Enrolment Ratio of 15 per cent by
2015 in higher education. After Sarva Siksha Abhiyan, efforts are being made to
universalize secondary education through Rashtriya Madhyamik Shiksha Abhiya
(RMSA). Thellth Plan is, therefore, called education plan as it gives more emphasis to
education especially higher education.

1.4 PROFESSIONAL ETHICS OF TEACHERS

We have been discussing the concept of teacher education and its developments at
various stages from the ancient period to the present. The final section of this unit will
focus on the concept of profession, need and ways of developing professional ethics in
teachers. The term ‘profession’ refers to some specialised training or study in lieu of fee
or remuneration that would help a person to give better services which may be direct
like doctors or indirect like teacher educators, Aprofession can be practiced independently
or within an institution or both.

In society we can see different kinds of professionals, like lawyers, engineers,
advocates, actuaries, dentists, professors, pharmacists, medical technologists, nurses,
military officers and non-commissioned officers like qualified teachers, architects,
accountants, midwives, and physicians. Some of the general characteristics of professional
are as follows:

¢ Professionals have sound theoretical knowledge of skills and its practice. They

have firm theoretical understanding of basic skills of their profession and the
capability to apply this in practical situations.

e Professionals usually maintain a code of ethics. Code of ethics help professionals

to contribute maximum and indulge in unwanted activities.

e Professionals set up organisations for the welfare of the members of the

group :

= Professionals render social service to the society

e Professionals are concerned with one specialised area or function such as

medicine, law, teaching, etc.

* Professionals are capable of taking decision for their clients based on their
knowledge, experience, etc.
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e Preparation of profession is accomplished through intensive professional training
methods either in colleges or universities.
o meessimiscmnpleteoulywhenaccrﬁﬁcatc(xﬁccnseisobminedinlhe
concerned area.
[ mmmmmmhbahmdmmtmm
1.4.1 Teacher Education as a Profession

Teacher education is needed to provide quality education to the student community.
Qnﬂydmchhdwmmﬂxmwhcreduuﬁonpmgmmmeswith
rwpemwmdhadofnmchhg,pedagogimlappﬁuﬁmmdappﬁmﬁmofﬁmhmstm
in practice of teaching-learning process. Unless and until strict procedure is adhered to,
ﬂrsyswnwﬂlmlycb;mmubwcpmﬁtywhinhwmﬂdmemelyaﬂectmc concept of
m'epmhsgwdqwi;ywuh:m.Wehawsmdiedmecmwptofpmfmmnwhichsays
hismowupﬂimwiihmspmhﬁmdsldﬂsmpufmmabngwhhcamMSpeciaﬁsed
wsks:m&nmmmd.%aoﬁngbehgapm&esmmmmquhedmperfmm
tasks like executing well organised teaching-learning process, providing counselling
strateigies to students, helping internalize knowledge in various subjects. organizing leaming
expetiences and help prepare students to become worthy member of the society. Hence,
it is understood that teacher education is comprehensive and complex.

 Professional development of teachers is very important and hence efforts have
been taken to provide in-service training to teachers at various levels. If we analyse the
educational policies and programmes implemented to enhance teaching capabilities, we
can understand that these professional building programmes fail to develop qualities as
desired. Why are these teacher training programmes organised? This question seems to
be very important in the sense that teaching being a complex activity, teachers are
expected to tackle the changing situations of the society, learning style of students, latest
trend in education, and the daily teaching-learning process. Hence, professional
programmes should be formulated to develop the professional qualities of teachers.
Professional development is needed on the following grounds:

e Toprovide knowledge on the misconceptions related to teacher cducation.

o To make them aware about gap between theory and' practice in teacher

education.

o To focus on the areas neglected in teacher education programmes.

e To provide knowledge in competencies and skills in teacher education.

e To provide adequate expericnce to practice recent trend in leaming and teaching

- methods.

o To make aware about the aim of education as conceived by the nation.

The concept of profession leads us to the concept of professionalism. The
competencies of professionalism as desired by the teacher profession must be inculcated
in teachers to succeed in the profession. What are the qualities of professionalism of
teachers? For the well conduction of teaching-learning process, certain theoretical
knowledge must be developed. This may be provided either through intensive training or
through professional development programmes. The traditional burcaucratic-
administrative model needs to be replaced by a professional-managerial model. In
Bureaucratic model stress is on the bureaucratic style of education were teachers play



a vital role to provide knowledge in subject areas to the students without minding the
professional skills of a teacher but in professional model teacher should have the skills
and competencies as required by the profession. Let us look at the difference between
these two models.

Table 1.1 Administrative-Bureaucratic Model and Managerial-Professional Model

Administrative-Bureaucratic Model Managerial-Professional Model
Accountability for maintenance and control Accountability for growth and outcomes
Relationships based on authority and jurisdiction | Relationships based on expertise and autonomy
Rigidity in rules and procedures Flexibility in rules and procedures
Reward system linked to seniority Reward system linked to performance

Now let us discuss the concept of professionalism and move on to the ways
of developing professional ethics in teachers. What is the meaning of professionalism?
Being a teacher doesn’t mean you are a professional teacher. Professionalism means
the ability to perform a task effectively. It includes the competence to perform,
confidence in the skills, focused approach to perform. have pride and satisfaction in
the work, motivation to achieve the desired goals; accountability in work, responsibility
towards the profession, respect for the work and circumstances concerned, control
of emotions and commitment to the work. Teacher professionalism may be explained
as the responsibility to the teaching profession in executing well-organized teaching-
learning process, emotional control over students, subordinate and other staff of the
organization, enjoyment on execution of teaching process, confidence to tackle
complicated situation inside classrooms and motivating students to excel in learning,
etc. are some of them. The complexity of teaching-learning process gets reduced by
being a professional teacher. Some of the common traits of professionalism is given

* Reliability: Prove reliability in all works assigned

# Competence: Proficient in knowledge and skills as required by the profession

* Honesty: Be true to oneself and activities undertaken

* Integrity: Try to integrate activities with other departments

* Respect: Respect towards work and others

* Self-upgrading: Must be updated on recent trends and knowledge of profession

* Being positive: Should possess positive attitude towards the profession

¢ Supporting others: Should develop the habit of helping others

e Staying work: Develop the habit of involvement in completion of task assigned

* Listening carefully: Listen to others for self-development
Developing Professionalism for teacher educators

Teacher professionalism has pivotal role to play in educational settings as it being the
core of teaching profession. Only professional teachers succeed in conducting organized
objective-oriented teaching-learmning activities, motivating students and helping students
to achieve the aim of education. Professional teachers help to improve the learmning of
the students, make learning a joyful activity, inspire students and prepare students to be
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Concept of Teacher worthy members of the society. Teacher professionalism contains three essential
Education PP TNSATERR
'« competence,
NOTES * JAsaraoe
e conduct

These components help in self-development of a professional teacher. Let us
briefly discuss the above components. Competence in teacher profession is a vital
compamtasitexplainsd)eskil!sneededfu‘ateachamdcﬁvereﬂ'ectivelyinaclass.
What are those core competencies? To name a few skills— introducing the subject
matter, skill in questioning techniques, ways of motivating students, techniques to sustain
students attention, strategies of class management, power to make them understand,
givingcomselhlgmmedysndenm,helpinsolvmgpnbkmsmhtedmcurﬁcularand
co-curricular activities, maintain discipline in class and organization where he/ she works.
A professional teacher must be equipped with such qualities to maintain proper classroom
climate and to achieve the desired goal. It is seen that some teachers are good in handling
classes but poor in delivery of content, similarly those who are good in delivery of lesson
may lack quality of building up emotional relationship to solve problems of students and
so on. Knowledge of subject area is one of the major competence required for
professional tcachers, it helps to deliver subject concepts to students. If subject knowledge
is excellent, professional teachers can concentrate on different delivery methods.
Knowledge in subject area and on different teaching methods helps 10 work out proper
instructional strategics in the classrooms. -

The second component performance is a continuation of competence. Once the
teacher is competent enough, automatically excellent performance in all fields of teaching
can be expected. Competence in subject help to tackle queries related to subject while
knowledge on psychological methods of handling students helps to deal with problems of
the students. Performance paves the way to achieve goals of education. A competent
teacher is capable of handling all the problems related to his/her classrooms.

The third characteristic of teacher professionalism, conduct is as important and
significant as the first two. The way educators carry themselves reflects on the classroom,
school, community and the educational system. It also includes one's ability to initiate
and maintain good communication with all the people involved such as students, fellow
teachers, administration, school authority and parents of the students. It is very important
for teachers to have effective communication skills to achieve the preferred educational
goals.

Developing professional ethics for teacher educators

Every profession is well performed by certain behavioural pattern and style, which we
call code of conduct. Code of conduct explains various behavioural patterns to be followed
by professionals. It guides the work of professionals so that clients can take maximum
benefit. The controlling authority or professional organizations initiate and frame the
code of conduct for any particular profession. For example in case of teacher educators,
the statutory body NCERT explains the code of conduct to be followed by teacher
educators. Thus every profession is expected to frame ethical principles to guide the
conduct and behaviour of professionals. It provides a base which dictates the wanted
and unwanted behaviour from the professionals.

Self Learning
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 Pertaining to each profession, professional ethics and code of conduct has been
framed to regulate the activities of the professionals in a desired direction. Unless and
until proper code of conduct or professional ethics has been framed, the tendency of
professionals to indulge in unfair means of activities increases. The code of professional
ethic may be defined as a set of self-imposed professional ideals and principles necessary
for the attainment of self-satisfaction and professional excellence. Professional ethics
refers to the principles, guidelines or norms of morality which a teacher has to follow in
The professional ethics tend to change from time to time, society to society and hence it
is dynamic in nature. The professional ethics of teacher in Vedic period was entirely
different from that of twenty first century. Professional ethics also differ from profession
to profession. It provides guideline to their work nature. The need for professional ethics
is explained below.

* Tool for self-correction: Professional ethics act as a tool for self-correction.

* Tool for self-satisfaction: When we are honest and truthful in our activities,
it gives us self-satisfaction. Professional ethics show the way for our self-
satisfaction.

e Guides conduct and behaviour: Inside a class, teachers mould the behaviour
of their students. Code of ethics act as a base to shape the behaviour of teachers.

* Helps to build personality: Personality is reflected by the character of the
individual. Professional ethics helps a person to be cautious about his/her words,
activities, dress, and style of speaking. It builds up the personality.

» To create ideals for students: Professional ethics motivates and help teachers
to pass their character to the students. The personality of teachers in a way
becomes the personality of the students.

» To improve relationships: Professional ethics build up qualities like concern
for others, respects for others, brotherhood feelings, co-operation, etc. These
characteristics help to maintain good human relationship.

« For growth of society: Only teachers with healthy professional ethics are able
to contribute for the betterment of the society. The qualities imbibed as part of
professional ethics help them in nation building process.

« For professional excellence: The effective functioning and excellence in
particular profession is dependent on the professional ethics followed. Non-
obeyance of the directions mentioned in professional ethics leads to negative
result and poor excellence in professional practices.

« Improvement of professional environment: Professional environment consists
of people, institutions, higher authorities, infrastructure, working conditions, etc.
Professional ethics help to maintain excellence in all these components.

« To follow professional principles: Each profession has its own work rules and
ethics under its work climate. These rules and regulations must be followed to
excel in profession.

1.4.2 Professional Obligations

Each individual is bestowed with certain responsibilities and activities to perform their
respective environment whether it is professional or non-professional. This responsibility
imposed by one on their self is termed as obligation. Obligation in case of professionals
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is more important since they are entrusted to perform specific tasks in the society.
So as a professional, they are supposed to obey the rules and responsibilities as
required by the profession. Usually teacher educators/teachers have obligation in the
following ways.

= Obligation toward students

e Obligation toward parents

» Obligation towards society

» Obligation towards profession

« Obligation toward higher authorities
Obligation toward students

Teacher and students are the core component in the teaching-learning process. Teaching
being a professional activity is bound to obey certain rules and professional ethics.
Once ethics are followed teaching-learning becomes joyful and an interesting activity.
In classrooms teachers have a great role to play in educating children. Apart from
teaching, a variety of roles are played by teachers to help the students achicve the
goal of education. These roles include counseling, creating awareness regarding the
Wofmmﬁmdeaﬁngwhhchﬂdmnwiﬂnspecﬂneedsmdsomkachm
are supposed to act beyond the rigid boundary of imparting instructions. This helps to
build up personality and worthy members of the society. Teachers have the following
obligations towards their students:
o Sincerity in teaching: Sincere efforts has to be taken to make teaching-learning
oyl activi 4
e Motivation to students: No subject is boring; it is the way of teaching which
makes it boring. Teachers have to adopt strategies to make students motivated
toward learning.
o Maintain emotional stability: Students are emotionally unstable due to variety
of reasons. Teachers should be able to identify, rectify and maintain emotional
status of the students.

o Psychological support: Teachers should psychologically handle students to build
a positive personality.

» Performance of various activities: Apart from teaching, teachers have to
perform various activities such as giving counseling classes, conduct orientation
programmes, arrange club activities, and so on.

o Help to take decisions: Students of various ages find it difficult to take critical
decision on different matters. At this stage, teachers should help them to resolve
critical issues.

o Development of leadership qualities: To succeed in life, students should develop
leadership skills. Teachers should provide opportunities that would belp in building
SN

Obligation toward parents

Parents send their children to school to get educated, to build knowledge in subject
areas, to build personality and for all round development. Now it is the duty of teachers



to fulfill the objectives of the parents. Students spend most of their time with teachers
during the school hours. So teachers have to provide all necessary guidance and support
to the all-round development of their students as desired and expected by parents.
Teachers have to be in touch with parents and should inform them about the progress of
their wards at various stages. Obligation to parents is as follows:

o Providing information on students’ performance regularly. Students’ progress in
studies, attitudes, behavioural aspects, etc. can be informed to parents.

' » Guiding parents in sclecting higher courses for their child. Parents may have less
hwwledgeonthepmfessiomlmeswaihbk.Teachasmsuggmﬂwbest
_courses according to the attitude and aptitude of the student.

. e Attitude and aptitude of students may be better guided by teachers. Teachers
should inform parents about the attitude and aptitude, so they can keep an eye on
their children for better personality development.

# Help parents to provide favourable environment at home. Students might face
difficulties both in school and at home. Teachers should be aware of it and help
pmmpmvidingcondmiveenvirom{brsmdmgmwm

. Comséﬂingservicesmpa:entsa:emqtﬁredﬁnarimsaspmzsofﬂmﬁ'cﬁkkm's
gwwﬁ:.PmntsmymﬁhawemugbhmwledgemchﬂdgrmwﬂLhﬁbe.insuch
a situation teachers can adopt steps to educate the parent.

. Knowledgemdimpormmeofmhushobbinsmdhncmuhwﬁbeshmdm
parmtasotbatparemsmmaketheirchﬂdrenspendsomﬁme on hobbies
which would lead to positive result in their studies and personality.

« Building rapport with parents and informing about the various activities ities conducted
in school.

Obligation towards society

School is a miniature form of society with parents, teachers and students as major
cm:ponm“nooopwuhwandmdepuﬂontamdthesemponaﬁsbrmg
posiﬁvemnpmwthesociel)tmmicofwachctisofmqiwcomminthismthas
they are the guiding force for bringing a positive structure to socicty. Hence, the obligation
of teachers towards the society can be understood in the following ways.

. Smpsmmvﬁemmpec&veciﬁmtothcsocietylnschmmpmﬁmnsubject
content, students inculcate qualities which help them to become worthy member
of the society. Teachers should help them to develop the desired qualities for

« Make them aware about the duties and responsibilities and rights of a citizen. As
amember of society each individual is bound to obey rules and regulation framed
byﬂrmﬁonmebdgemﬂlﬁcrespmsibﬂﬂiesmﬂdmiesshmldbemgmby
the teacher.

OEquipsmdentswithknowhdgeonwdoussocinlmmstobefollowed in the
society.

. Helpsmdemsmdevelopeﬂ:imlsmndardsammgm.ﬁﬂﬁmlsundmdsact
as a base, when followed improve the standard of the society.
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o Teachers should provide basic knowledge on secularist views so that religious
tolerance can be developed in the students. This helps to develop qualities like
-Wﬁraﬂwrmﬁgims,-m.andﬂsohingreligimshannmyinthecmmy.

-[thmmdmmmmmmcmmm
from various backgrounds meet. In a miniature society like classrooms, the sklls
to live in a multicultural society should be imparted.

e Developing community relationship among the individuals of the society. It is
‘understood that no individual can live in isolation instead a balance among individual
members has to be maintained for proper harmony in the society.

o Individuals in the society live in harmony with the biological environment. So
-mgm@pmofmmmmmmm
should be provided to the members of the society.

Obligation towards profession

Teaching profession is considered to be one of the noblest professions in the world. A
teacher is expected to behave, act and be honest at all levels of his/her professional life.
SuqhwechemmjoyhighMandracngniﬁonhﬂlesociety.Tmhemshwldbe true
to their profession all their life. Considering all these, a teacher’s obligation to their
profession should be the following. .

e Teachers should be simple in life and should possess a polite character. They
should have a noble behaviour in and outside the school. Their appearance and
way of life should reflect simplicity and wisdom.

Should be optimistic about teaching profession and should respect their profession.

When teachers respect their own profession, the whole society respects the

profession.

o It is obligatory on the part of the teachers to be willing to accept and attend

' mmmﬁmfmpﬁmmmmmmcpw&ssbmllmwledgc.

l The experience in the field should motivate them to work for the growth of the
profession. Teachers should be able to contribute with their suggestions to the
concerned authorities for the betterment of the profession.

¢ Working environment enhances the productivity of the teachers. So it is the duty
of all teachers to maintain congenial atmosphere at their workplace.

. Aammﬁnphﬁgpmmﬂymmmmmupﬂrpmﬁssimofmﬁng.
Thosepaopbmpihgformdﬂedmaﬁmmustbepﬂpmyglﬁdedeuﬂmoﬁvmed.

o Try to be active at all levels of teaching profession. This should be done inside
classrooms, in professional meetings, ctc. so as to develop their skills.

o Keep secrecy in work related to confidential activities such as preparation of
quesﬁmpapas,mhaﬁbnofmswwsheets,etc.misinaeasesmemedmﬂnyof
the profession.

Obligation toward higher authorities

A higher authority is the section or a group of people who have been entrusted with the
task of formulating and managing the rules, regulations and policies for the development
of the institution. For successful functioning of the organization teachers should coordinate




and balance the activities with the higher authorities. Obligation of teachers towards ‘ Comptg’?ba?er
]] a] .n i]:l:lu(ﬁﬂrﬁll - v ais ! ucation
» Teachers should abide by the rules and regulations of the institutions framed by
higher authorities concerned. It brings uniformity in staff and related work of the
R
e The policies framed by the higher authorities for the betterment of student
community must be properly understood and communicated to the students. Hence
teachers act as a link between student and higher authorities.
o Teachers should be able to provide strategic measures to higher authoritics from
time to time.
= Proper steps may be taken to adapt and implement innovative policies taken by
« Teacher professionals should be respectful to the higher authorities.

Apart from the obligations discussed there are innumerable other obligations for
MAmmmﬁﬁmmmﬁﬁgdommdhmmyHM
prejudice or emotions come in the way of being a true professional. So we cansay that
a teacher has greater responsibilities and dutics towards the society.

NOTES

I
1.5 SUMMING UP

« Teaching is a complex process and therefore teachers should be trained from
time to time.

e Teacher education refers to the policies and procedures designed to equip
to perform their tasks effectively in the classroom, and wider community.

» Teacher Education helps teachers to increase their competence and proficiency
to meet the professional challenges and professional requirements.

» Teacher education programmes are continuous in nature which means that it
<tarts with orientation followed by practice session. and finally updation of the
skills developed as part of the training programme.

- WWWWWWWMMe
ofpmﬁsanmlmmmu]pmgm

.Pre-prhnatyteachereflucadmfocusesmpedagogicalaspectsmdmhowm
deal with the ical development of elementary students.

¢ Teacher training | confidence in the potential teachers. A trained teacher
can essentially face the class with confidence.

 Teachers should develop the ability in designing instructional plans to meet the
students’ needs, curricular goals and models, subject matter, and community. Sound
pedagogical knowledge should be developed to promote students learning, which
help students in critical thinking, problem solving skills and reflection. .

* In the context of teacher preparation, training corresponds to leamning real-life
classroom skills while education refers to more abstract knowledge about modes
of learning and instruction.
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« In Vedic period religion played a prominent role in education. The aim of education
in Vedic period was to attain salvation (Moksha).

o In Upanishad period after the spread of Vedic culture, the sacrificial rituals
dominated and the Brahmin priests had the highest position in society.

o During Buddhist period no educational institutions were present, instead religious
centres like monasteries and viharas were the places where education was
i

e The Muslim rulers started education by opening educational centres called

" ‘Maktabas’ (schools) and ‘ Madrasahs’ (colleges).

 Wood’s Despatch is a major landmark in the history of education in the country
land hence also called ‘Magna Carta of English education in India’.

e The recommendation of Wood’s Despatch was followed and strengthened by
another Despatch known as Lord Stanley’s Despatch of 1859.

e The recommendations of Hunter Commission expanded the scope of teacher
training institutions in modern India and as a result teacher training colleges were
set up at Allahabad, Lahore, Madars, Kurseong and Rajamundry.

o The recommendations of Lord Curzon showed the way to open more schools and

 teacher training institutions and practicing school were attached to these training
centers.

« The impact of Hartog Committee helped 13 out of 18 existing universities to open
teacher education departments by 1932 and in the history a new degree named
B.Ed. was started by Andhra University and M_Ed. degree was started by Bombay

- University in 1936.

& Gandhiji’s Wardha Scheme was child centered education and it provided opportunity

to students to earn while learning.

e Soon after independence in 1948, University Education Commission was set up
under the chairmanship of Dr. S. Radhakrishnan to study education system of the

. country and the commission submitted its report in 1949.

® The Second Five Year Plan was launched in 1955-56 and it was contemplated
that 68 per cent of teachers would be trained by 1960.

e As per recommendations of NPE and POA 1992, a wide number of teacher
education institutions have opened which include 461 DIETS, 85 CTES and 371
- IASE.
¢ Code of conduct explains various behavioural patterns to be followed by
. professionals. It guides the work of professionals so that clients can take maximum
benefit.
¢ Each individual is bestowed with certain responsibilities and activities to perform
. in their respective environment whether it is professional or non-professional.
| This responsibility imposed by one on their self is termed as obligation.
* Teachers have to provide all necessary guidance and support to the all-round
| development of their students as desired and expected by parents. Teachers have



to be in touch with parents and should inform them about the progress of their Concept of Teacher
wards at various stages. Education

1.6 KEY TERMS NOTES

o Pre-service course: Course before becoming a fully responsible teacher
o Curriculum: The courses offered by educational institutions

* Pedagogy: The art or profession of teaching

o Vedic age: The period when Vedas were composed

1.7 ANSWERS TO ‘CHECK YOUR PROGRESS’

1. Teacher education refers to the policies and procedures designed to equip
prospective teachers with the knowledge, attitudes, behaviour and skills they require

to perform their tasks effectively in the classroom, and wider community.

2. Teacher training concentrates on imparting skills in oral instruction, which help
teachers to carry out an effective teaching-learning atmosphere inside the
classrooms. Teacher education is a much more complex and comprehensive term
wh:chmch:desprovﬁutrammgmdhwwledgemvﬂrmusaspects

3. In Upanishad period the sacrificial rituals dominated and the Brahmin priests had
the highest position in society. Different ritual duties came into existence along
with theoretical knowledge. Gurus played a major role. The teacher during this
period enjoyed a special status and was given a lot of importance. During this
period the relationship between the teacher and disciple became very intimate.

4. The three suggestions were:
¢ Besides training in professional skills, teacher trainees would receive training

in extra-curricular activities too.

e Teacher training colleges should organize refresher courses, practical classes,
training workshops and other professional conferences in addition to regular
activities of the college

e Experimental and practicing schools should be set up to conduct research on
various topics related to pedagogy.

5. Two suggestions of Programme of Action were:

o Stressed the need for integration of theory and practice of teacher education
programmes

e By the end of Eighth Five Year Plan all the districts will be covered by DIETs
and 250 IASE/CTEs will be set up in the country.

6. National Council for Teacher Education (NCTE) helps to achieve a planned and
coordinated development of teacher education and helps to regulate and maintain
norms and standards in teacher education system.

7. Professionalism means the ability to perform a task effectively. It includes the
competence to perform, confidence in the skills, focused approach to perform,
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have pride and satisfaction in the work, motivation to achieve the desired goals,
accountability in work, responsibility towards the profession, respect for the
work and circumstances concerned, control of emotions and commitment to the
work. Teacher professionalism may be explained as the responsibility to the
teaching profession in executing well-organized teaching-learning process,
‘emotional control over students, subordinate and other staff of the organization,
enjoyment on execution of teaching process, confidence to tackle complicated
situation inside classrooms and motivating students to excel in learning, etc. are
some of them.

8. School is a miniature form of society with parents, teachers and students as
major components. The cooperative and interdependent activities of these
components bring positive output to the society. The role of teacher is of major
concern in this context as they are the guiding force for bringing a positive
structure to society.

1.8 QUESTIONS AND EXERCISES

|
Short-Answer Questions
1. Briefly explainﬂ)cchamc:oﬂsticé of teacher education programmes in ancient
: ;
2. Explain Abort Wood report on education.
3. Write a short note on National Policy on Education.
4./ What is the obligation of teacher educators to parents?
5. Discuss the challenges in teacher education delivered through distance mode.
Long-Answer Questions _
1. Explain the changing role of teachers in the twenty-first century.
2. Discuss the steps to professional ethics of teacher educators.
3. Education commission of 1964 recommended valuable strategies to improve quality
of teacher education. Discuss.
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2.0 INTRODUCTION

Student-teachers and teacher educators are the two key players in teacher education.
The selection of both is very important for making successful teachers, who are responsible
for the education of many across the country. For preparing teachers, it is expected to
provide some training to the pupil teachers not only in pedagogy but also in behavioural
orientation. The courses of study generated for the purpose have, over the years, been
broadened in scope from their original emphasis on pedagogic considerations within
classrooms, to include several understanding and practices useful for teachers. These
have to be continually converted into appropriate curricular forms. Through these, aspiring
teachers, despite, differences among them, have to become capable of being effective
in their tasks, at least-up to some comparable standards. This continues to be a challenge
even today and is likely to persist in the years to come.

Enthusiastic, intelligent, and well-educated teachers inspire and prepare students
for the world. It is mainly through their devotion that a great number of students develop
mdumgmtmmsundpmscveramcmdlcamwappwcmteandundmwﬂﬂmnam
of science.
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2.1 OBJECTIVES

After going through this unit, you will be able to:

« Evaluate the mpmofmhﬂednmnonmhdm
o Discuss the different objectives of teacher education programmes
« Reason the need for redesigning the current teacher education programmes

2.2 OBJECTIVES OF TEACHER EDUCATION

The following are the general objectives of teacher education programmes:

» Building an interest among pupil teachers in philosophical, psychological and
sociological principles relevant to elementary education, i.e. understand the learner,

the teacher’s role and the teaching-learning process

» Developing skills for teaching integrated environmental studies, inter-relationship
between social sciences and science and technology

» Inculcating language skills and speech, and develop an aptitude to listen to enable
teaching languages effectively and creatively

» Enable student teachers to plan and organize physical activities such as sports
and puppetry shows

» Enabling them to inculcate values within the classroom and outside

* Enable pupil teachers to remain lifelong leamers and develop the attitude to learn
among learners

. Dcvelopﬂ:cabﬂny to solve problems of the learners such as social, interpersonal
and emotional

¢ Enable student teachers to establish bonds with parents and the community to
strengthen school programmes

o Enable students to undertake research projects

* Train students to meet requirement of learners with special needs

« Develop concem to spread education among the weaker and deprived groups of

_ leamners _

 Develop skills to contribute effectively in Sarva Siksha Abhiyan (SSA)

* Train students to practice hygiene and maintain good health

+ Developing awareness regarding conservation of environmental resources and
life and preservation of historical monuments and other cultural herilagq

* Preparing them to play the role of an agent of social change in the community

o Preparing them to not only act as a leader of the student community but also as a
guide to the wider community

e Preparing student teachers to be able to liaison between the school and the
community

* Developing understanding, interests, attitude and skills which will enable them to
foster all-round growth and development of the children under their care




» To help develop a warm and positive attitude towards the growing children and

e Developing an understanding of the objectives of student teaching in the Indian
context and awareness of the role played by schools in achieving the goals of
developing a democratic, secular and socialistic society

o Todevelop competency in teaching on the basis of accepted principles of learning
and teaching

o Keep abreast with the least trends in the knowledge of the subject he teaches and
the techniques of teaching the same

e Develop communication, psychomotor skills and abilitics that will enable them to
promote learning inside and outside the classroom

2.2.1 Pre-primary Stage
Pw—winmysmgchumdmnngcfafmmlcdxmﬁmHemc,ﬁwrwyhmﬂnmem
though it prepares students for elementary education. At this stage, learning is

characterized by activities performed in groups, using playway methods, language, number

these are done to develop physical, mental and emotional aspect of the child. Approaches
in developing life skills and ion of good habits need to be addresscd with great
care. '

1a Toacquhetheoreﬁcalandpmcﬁcalkmwbdgeabauadycﬁidhoodedmm
2. To develop understanding of the major principles of child growth and development
with special reference to the environment of the child.
3. To apply this understanding and knowledge to the education of young children
under the Indian conditions — rural, urban and industrial.
4. To develop skills of communication such as telling stories, explaining situations,
etc. -
5. To develop skills of taking care of the physical and emotional health of young
children by creating a conducive environment. .
6. To possess skills of developing simple visual aids from waste and indigenous
material.
7. To understand the home environment of the children and develop an amicable
home-school relationship for mutual benefit.
8. Toposmshrmbdgeanddmdnpskﬂhwvidhgavaiﬁyoﬂwmﬁ:gexpaﬁm
drwghﬂworganimﬁmofmusimmyﬂmi:alanddrmlicacﬁviﬁm.
9. To understand the role of school and of the teacher in changing the society.
2.2.2 Primary Stage
Elementary education holds a key position in the education system duc to the significant
contribution it makes to national development. Children are admitted at this stage after
completing pre-school education. They are usually first generation learners who can be
from various social strata. It is the nursery of inculcating values such as patriotism,
morals and development of appropriate behaviour and life skills. The impressions acquired
during this stage generally remains throughout the life.
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1./ To gain competence in first and the second language, this can be the mother

tongue or the national language; mathematics; social sciences; environmental

studies and nature.

2. Todevelop skills in identifying, selecting and organizing learning experiences for

teaching the above mentioned subjects in formal and non-formal situations.

3. To gain theoretical and practical knowledge on health, physical and recreational

activities, art and music, and skills for conducting these activities.

4. |To develop understanding of the psychological principles underlying the growth

and development of the children of the age group 6+ to 14+ years.

5. | Tounderstand the principles which help in promoting cognitive psychomotor and
St o

6. To understand the role of the home, the peer group and the society in shaping the

personality of a child, and help develop an amicable home school relationship for

mutual benefit.

7. | To understand the role of school and the teacher in changing the society.

2.2.3| Secondary Stage

Contemporary India has taken a fresh and more significant look at the role of education
within the framework of overall national development. Educational goals synchronize
with the national goals of development which seeks to develop human resources.
Development of human resources can be achieved through organized teacher education
3 |To maintain continuity of elementary education and prepare students to study
diversified courses and appropriate selection of subjects at the senior secondary

|stage.

& lToa:q:owapre—servioemhustoudnptdiscipﬁneryappmch in teaching, and
develop interest in them.

3. To prepare them in the use of Information and Communications Technology (ICT),
|its advantages, disadvantages and safety measures.

4. To bridge the educational and cultural gap between the affluent and poor schools
{through appropriate educational approaches.

5. To develop patriotism, and recognize the country’s contribution to the world.

6. To develop understanding among pre-service teachers on the nature of subjects.

7. To create awareness on environmental protection and need to maintain an
ecological balance.

8. To help students to hold on to the main thrust of the curriculum and develop
appropriate transactional and evaluation strategies for the same.

9. To enable the pre-service teachers to familiarize and sensitize the students with
'care and caution about life skill education, HIV/AIDS preventive education, and
‘reproductive health.

10. To sensitize them to improve the quality of education by building the capacity to
undertake action research to solye problems and to evolve culture specific and

11. |To facilitate them to evolve happy and healthy school and community relationship.



12. Making student teachers to understand not only the subject but also the unity of
knowledge among different subject.
13. Developing among student teachers an integrated and holistic approach in the
teaching of social sciences and sciences and technology.
'14. Empowering student teachers to know how learners construct knowledge.
15. Developing among student teachers the skills of communication and language
proficiency.
16. Helping student teachers to acquire a repertoire of strategics, competencies and
17. Developing among student teachers the competencies in using locally available
educational resources.
18. Developing among student teachers the skills of ICT and making use of Intemet
for enrichment of know ledge content.
19. Enabling student teachers to promote self-learning/mutual leaming in and outside
the classroom in order to eventually become independent learners.
20. Developing among student teachers skills of lifelong learning for their professional
development. |
21. Inculcating among student teachers social, cultural, aesthetic, moral and spiritual
values and scientific approach and skill of integrating and transacting these.
22. Developing among t teachers the competency to deal with learners with
special educational leading to inclusive education.
23. Making student teachers appreciate the contribution of India to world’s civilization
and vice-versa in various walks of life.
24. Enabling student teachers to establish rapport with parents and the community to
ensure reciprocity for the development of both.
25. Enabling student teachers to acquire skills for guidance and counselling.
26. Developing among student teachers the competency of conducting action research
for total quality improvement.
27. Enabling student teachers to integrate values in all subjects/activities.
concern and promoting skills for meeting environmental challenges;
29. Enabling student teachers to develop competencics for an error-free, responsive
and transparent evaluation.
2.2.4 Higher Secondary Stage
mmmmmammmmmofm Based
upon the foundations of secondary schools, it is a stepping stone to higher education on
the one hand and to the world on the other. The students become mature cnough to take
decision about their further education and their interests, aptitudes, goals and needs
become more crystallized. Higher secondary or +2 level education offers two streams—
academic and vocational. Students joining vocational stream often enter the world of
work and take advance courses in vocational and technical institutions. Students joining
academic stream often make their way to higher education or professional education.
Subjects in the academic stream are taught as independent disciplines and not thematically
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m’hanmgmedfnshmﬂemdanwmdvmomlmmsavaﬂableamrmm
secondary stage have specific objectives but there is a need to ensure that appropriate
linkages are maintained and strengthened between the two.

The existing pre-service teacher education programme is preparing the teachers
to teach at the elementary and secondary stages only. There is no provision to prepare
teachers for higher secondary stage. Therefore, there is a need to have a separate
teacher education programme for student-teachers of higher secondary stage. As there
are two streams—academic and professional at higher secondary stage, pre-service
courses need to be organized for both the streams.

Higher secondary education: Major thrusts

The NCFSE-2000 (National Curriculum Framework for School Education) realizes the
criticality of higher secondary education. It suggests definite approaches and opens new
vistas by indicating its thrust areas. This stage makes clear demarcation of educational
streams — academic and vocational — yet simultaneously adopts a flexible approach
to permit lateral access, the characteristic of a healthy system. It ensures that appropriate
linkage between the two is not only maintained but also systematically strengthened,
through bridge courses.
| Foracademic stream, the course includes:
! (i) Foundation course (language and literature, work education, health and
physical education); and
(ii) Three elective subjects from a large number of academic disciplines. The
stream has:
= * language
« general foundation course
e health and physical education and
o vocational electives having certain common as well as stream-specific
| objectives.
| Both these streams aim at establishing coordination between life and learning.
The NCFSE-2000 recommends semester and credit system. It clearly enunciates the
objectives of higher secondary education required for higher academic and vocational
competencies and skills. :
Ol!;]ectivu: Academic stream

Tht* general objectives of higher secondary teacher education (academic stream) may
a‘.l:lp.lde the following:

[1. Developing among student teachers the capacity to understa.nd the place of
academic stream and developing a correct perspective of its nature, purpose and
philosophy.

Familiarizing student teachers with effective techniques of transaction and

! evaluation, especially in the context of learners reaching the final phase of

i adolescence.

3. Empowering student teachers to develop strategies to promote discipline-wise
leaming as well as to appreciate linkages among different subjects.

4. Making student teachers capable of using need-based ICT.
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Empowering student teachers to guide learners for self-study, reference skills,
group work/mutual learning, critical thinking, abstract conceptualization and
application of knowledge by adopting various methods such as project work and
tutorials.

6. Enabling student teachers to integrate values in all subjects/activities in the

A

classroom and outside the classroom.
concern and promoting skills for meeting environmental challenges.

8. Enabling student teachers to acquire skills for guidance and counselling.

9.

Dmkmingmgmldm:wmmemaemiesofomducﬁngacﬁm
research for total quality improvement.

Objectives: Vocational stream

The general objectives oﬂ:ighcrsecondaryteachere&ueaﬁm(vocaﬁomlstrm)may
include the following:

L

Dmhphgmgsmdemwachemapmpapempecﬁvemwamsworkcm.

2. Making student teachers understand nature, purpose, philosophy, perspectives

3.

4.
5.

6.

7

and problems of vocational education.
Ennbhngstudmmacmmmﬂersmﬂﬁlcmgmgvocaumalneeds of the
society.

Enabling smdenttuchers to combine world of work and learning.

Developing among student teachers the capacity to establish proper linkages
between school, society, industry, agriculture and environment.

Empowering stu teaches (o acquire competencies, commitment and
performance skills for effective management of vocational education.

Dmbpmgmsﬁdmmnghmduandskﬂlsofmmiﬁp.

8. Enabling student teachers to undertake community survey for assessing new

vocational needs and establishing coordination with relevant agencies and voluntary
organizations. ' :

Implications for pm-lu-vice teacher education
Someofﬂlesigniﬁcamwﬁwﬁonsemmthgﬁnmtheaboveobjecﬁvam'

1.

Curriculum content and transaction: The NCFSE-2000 suggests changes
which have implications for teachers of both the streams. It gives a new direction
for selecting objectives, curriculum, transactional strategies and evaluation system.
Curriculum content of teacher education and its transactional strategies will be
stream-specific, there would be some commonality between he two. The
thrust areas of NCFSE-2000, role of teacher education will be the main focus of
mheraducationcm‘idcuhlmatﬂitsmodeoftrmﬁnn.

2. Academic stream: The curriculum content of teacher education will require

formulation of its foundation courses incorporating latest development in different
areas. Its objective would be to help student teachers become capable of clear
and critical thinking and relate their teaching to the needs of specific disciplines
and those of the society. New developments in these areas need to be appropriately
reflected in the coursé components of anthropology, bio-chemistry, bio-physics,
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life sciences, neurology and genetics. These shall have to be given proper place
to enable student teachers for developing proper understanding of learners.
Relevant contents from history and comparative education will enable student
teachers in developing proper understanding of leamners. It will also enable student
teachers to have an idea of the development of educational system in India and
abroad. Components from economics of education will have to be included for
enabling student teachers to understand the contribution of education towards
national development. The inclusion of educational planning and management will
develop among them understanding of the merits and shortcomings of education
in these fields. Emerging trends in Indian society and economy, i.e. globalization,
liberalization, privatization, disinvestment need to be studied appropriately. In
addition, concerns like ecological imbalances, environmental degradation also have
to be studied in their socio-cultural-economic context. Methods of teaching should
include pedagogical analysis, ICT, new evaluation techniques and modern approach
to curriculum transaction.
While transacting the curriculum of teacher education at this stage, the following
considerations need to be kept in mind.

o Demands of theoretical and practical components of teacher education along

 Compulsions of knowledge society with its emphasis on learning to learn

and learning to live together

o Rapidity of change in theory and practice of education

The imperative would be to integrate theory and practice and make transactional

. strategies discipline-oriented. Student teachers need proper understanding of this

approach. A synthesis between teacher education institutions, school-based and
community-based approaches and also between independent study and group
learning has to be achieved. Student teachers need to be encouraged to give

- seminars and organize workshops. Library and laboratory work should be given

due consideration. Practice teaching and practical experiences should be provided
in realistic situation in the school and be jointly supervised by school teachers and
teacher educators. Student teachers need to be encouraged to undertake projects
and action research, Interactive approach, group discussion, cooperative learning
and audio-visual demonstration assume a central place in the process of curriculum
transaction. Student teachers should participate in classroom teaching during
internship in teaching programme. Innovative training methodologies have to replace
traditional ones. Initiative has to come from student teachers who have to become
acﬁwwﬁcimtlshtt_nprmofumimﬂmnmmcﬁonﬂwgoelinmis regard
would e to develop teaching competencies, commitment and performance skills
among student teachers.

. Evaluation: Evaluation has to be made scientific in approach, transparent,

appropriate tools and techniques would need to be utilized. Transparency of
evaluation and seeking involvement of student teachers through practice of peer
evaluation and self-evolution vis-a-vis evaluation by the teachers needs to be
mmed.Apmperbahncebetweenirnemalmdexmmlassesmmhastube
MWWMMMWMMWWWMMh
in evaluation of theoretical and practical components ofteacher education. The



principal and school teaching staff may be involved in the assessment of the work

of student teachers during internship period.

Evaluation shall be flexible. It must include scholastic and co-scholastic components
and the assessment be made through grades. Peer evaluation and student teacher " own
mvolvement in their evaluation will be helpful in generating transparency of the process.
A detailed evaluation sheet containing all the scholastic and co-scholastic achievements
of student teacher need to be prepared for which a variety of tests and tools need to be
constructed.

e Vocational stream: The content of teacher education for elective vocational
subject has to be functional. The need for effective vocational education hardly
needs reiteration. It shall be related to theory and practice of a vocation. In
addition to the components for developing skills and competencies for achieving
success in a vocation, its broad principles may also be taught to student
development of aesthetic sensibility is taken care of. Teacher educators may
be oriented for course components like teaching salesmanship, market survey,
advertising; elementary accountancy, office management, art of business
correspondence, business ethics, financial management, etc. and these
components will have to be included in the curriculum. Inculcation of
entrepreneurship skills and organizational management skills will have to be
included. Components of vocational and industrial psychology, sociology of
work and philosophy of vocational education need to be integrated in the
curriculum. Development of vocational competencies and skills would constitute
an integral part of the programme.

At present no pre-service teacher education facilities are available for the
training of vocational teachers. Most of the training of vocational teachers is
done through in-service programmes. This situation needs to be thoroughly
examined. The existing in-service teacher education programmes may not be
adequate for skill development commensurate with the needs and equipments
of teachers of vocational stream. Training of vocational teachers through in-
service programmes is generally limited to a few demonstrations, workshop
practices, occasional visits to vocational and mdustrial sites, field work, market
surveys, etc. obviously programmes of short-term duration, can be undertaken
only at peripheral level. Student teachers need to work in actual situation as
apprentice to refine their skills. The potentialitics of workshops, laboratory
and expertise from the community may be mobilized and used in the transaction
of the curriculum. Practice teaching needs to be arranged in real work situation
and student teachers will have to undergo an intensive programme of internship.

« First stage, teacher-education at pre-primary, primary, junior, secondary and
collegiate stages.

e Second stage or M.Ed - Teacher-education for those who have completed
B.Ed courses,

o Third stage or M.Phil. — Teacher-education for those who have passed
M.Ed., course. Itis also called pre-Ph.D. course.

o Fourth stage or innovation stage: After completing M.Phil, each individual
student is expected to select some educational problem and has to present the
problem in the form of a thesis.
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Preparation of Teachers :
for Primary, Secondary 2.3 PRE-SERVICE TEACHER EDUCATION

Pre-service teacher education stands for the programme which is designed to prepare
NOTES teachers before going in for service. Different programmes are designed for different
levels of school education i.e. pre-primary, elementary and secondary education. The
teacher education programmes for these levels of school education are known as

e Pre-primary teacher education
o Elementary teacher education
« Secondary teacher education
Level i
sblts e 35 ~Curriculum
’ MR -Norms and
Standards
% .
E Process Level Professionalized
Teacher Teacher
Education Education
E S
Monitoring
and Evaluation

Fig. 2.1 Professional Pre- Service Teacher Education

1. Pre-primary teacher education
Pmmymlﬂdmmmmeducﬁmpmymmewﬁchisdesigmd
mmmh&eprhwchss@,smhumm,mﬂﬁndergmmm
d;nﬁmofﬂﬁsmismeym‘.hhﬂia,mmasweﬂasstategowmmcmsisyetto
accept the responsibilities of preparing teachers for these classes. As such, most of the
nursery teacher training institutions are run by non-governmental bodies. However, Delhi
as a state as well as the center is preparing teachers for nursery classes.

The minimum qualification for these courses is 10+2. One of the department
ﬁNCEKTgtﬁdﬁmuwyWﬂhﬁnghﬂhMinﬂndwehpm&dofappmpﬁam
syllabi for different classes and transactional approaches which the teachers should
adopt in dealing with kids. This programme develops certain specific abilities, skills,
andntﬁmdwanmgpmspecﬁvcwhcmmdwlwiﬁlchﬂdrwofwlychildhood
stage.
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2. Elementary teacher education
Elementary teacher education including primary teacher education is designed to
prepare teachers from classes I-VII. In some states, however, these teachers are
yuired to teach primary classes only i.e. I-V. The duration of the courses is of two
years. In some state like Andhra Pradesh and Manipur the duration of programme is
one year. Elementary teacher training institutes located in different states, offer the
course. District Institute of Teacher Training (DIETS), set up by MHRD, are offering
elementary teacher training courses. Besides these DIETS, private DIETs are also
oﬁerhgomnsesmdermedimctwnnolofﬂwconcamdscmhthekmpocﬁw
in the field of elementary teacher education. This Bachelor in Elementary Education
(B.EI Ed) programme is also preparing teachers of elementary level. This integrated
plwmeisoffomyeardmﬁmwhichitpmpucsmh:rswiﬂlatmiwrsity
mmmmmmumNﬁhmmm.
Soon, the affiliated colleges of Delhi University will also start B.ELEd programme in
the colleges from 2013 onwards.

3. Secondary teacher education

Secondary teacher education programme is organized by Teacher Education Colleges
afﬁﬁawdtodiﬁ‘a'eMqumhiesmﬁmcog:ﬁzedbyNCTE.Thedumﬁmofdﬁscmuse
is one year. However, if the course is of innovative nature, the duration is of one-and-
halfywsmtwoyws.DepMufmluedum&mdmsmmmmo
offer B.Ed. Programmes.SomeB.Ed.pmg!mmneSmalsohmwnasB.Edinspecial
ammﬁmmmmmmmognhﬁdbymmmﬁmwommcn.
Smdentswmpassmtﬁmnmismscmeugnbiewbeulecwdasspecialeduwms.
Jamia Millia Islamia also offers B.Ed course in special education. The minimum
qua]iﬁcaﬁmm'B.Edp'ogmmmciSSOperoentmrkshgmdmﬁm Some universities
for admissions, conduct written tests followed by interviews but some universities take
students on merit basis.

34 INTEGRATED TEACHER EDUCATION

lntegmwdteachereducaﬁonpmgmnmeshavebeenmhﬁshedmhawmassmd
nfommﬁmnesehawsdﬁmwglﬂionandmomnywovedmreisaneedm
mtmemvhmmmdmmmwmemm institutions.
Mh&oamdmmwmm&mmmﬁmwma
in all the regions.

Pre-service pogramme at secondary stage

1. Existth.Edpmgrmmsﬂlouldbereviewwmfnciﬁmwﬂrohoiwbetweeua
fmr-ywhnegmtedmodelaﬁﬁﬂaatwo-yeﬂ_modelaﬁergmduammbased
on state requirements and available institutional capacity.

2. Asminterhnnmmmmtmmlsofmcheroduwﬁonmhuﬁwn.ﬁd.
mmquimdtoredesigumeirmmaswﬂlasthepmgrammesuucmm
included:especiﬁcfeaturesands!mcnmlmechanismspmposedmmenew
framework in terms of curricular areas and transaction processes.
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3. A review of the existing B.Ed. programmes is to be done and the process of
redesigning of the curriculum in the light of the proposed process model be
completed in the next one to two years.

2.5 REDESIGNING CURRENT TEACHER
- EDUCATION PROGRAMMES

NCFTE 2009 has suggested the following with regard to pre-service teacher education:
1. A four-year integrated programme of elementary teacher education in select
state universities and all central universitics, in particular via IASE and select

' DIETS, could be undertaken in the initial phase.

2. XI Plan funding under the innovative education schemes should be canalized as a

_ priority by the UGC to universities and select DIETS to institute four year Integrated
Elementary Teacher Education Programmes.

3. As an interim measure, current t models of Elementary Teacher Education offered
by the DIETS such as the DT.Ed. are required to redesign their courses as well as
the programme structure to inchude the specific features and structural mechanisms

 proposed in the new framework in terms of curricular areas and transaction

processes.

4, A review ofthe existing D.Ed. programmes is commissioned and the process of
tedm@ofﬂxmmmmthehgtnofﬂaepmpmedpmowsmodelbewmplmd
| in the next one-two years.

' The National Curricular Framework for Teacher Education 2009 has recommended
that teacher education courses be reorganized. Thus, D.Ed. would be a two-year diploma
after 10+2 and B.Ed. one-year degree after graduation. This would provide enough time
and opportunity for self-study, appearance and association, meet with teachers, school,
classroom and pedagogic hustle and bustle and careful theoretical study. Any compromise
on the duration of the initial education of teachers, for whatever reason, adversely affects
the quality of teacher and teaching in schools. The NCFTE 2009 recommends that
current models of teacher education at all levels of school education be modified by
integrating general education with professional development along with an demanding
internship in schools. It says that these integrated models should be designed using the
specific features outlined in the curricular areas and transaction process. As an interim
measure, however, the present models such as B.Ed. and D.Ed. should revamp their
courses and programme structure to include the specific features and structural
mechanisms proposed in the new framework in terms of curriculum and transaction
processes. Transaction of teacher education programmes should follow the broad
strategies presented in Figure 2.2.

Three areas — area A, B and C have been identified in the Figure 2.1. Each area

covers both theory and practice.

« Area-A — Foundations of education: Foundations of education provide the
teacher trainees with an array of opportunities to study and experience
schooling over the academic year. Candidates prepare for the classroom by
building a knowledge base that is deepened through observation and personal
experience.




¢ Area-B - Curriculum and pedagogy: The curriculum study courses would
necessarily include units of study that provide for a critical study of school
curriculum materials, syllabi, textbooks in the light of theoretical frameworks
and empirical research.

~ The pedagogic study courses would necessarily include units of study that
provide for a critical study of content, an examination of learners’ thinking and
learning and pedagogic processes in the light of theoretical frameworks and

empirical research.
Each of the above theory courses is to be complemented with practicum
Courscs.
[ Teacher Education : Curricular Areas T |
Area B Area A
Curriculum Foundation of Area C School
and pedagogy [~ d intemships
; N
[ 4 l l‘ l L Four days 2
Contem- . week fora
| Curriculum Pedagogic Assessment | Learner | Educational minimum
studies studies | and studies prom=y studies period of 12-
_ hvalnoti . studics 2%
Knowloee | [iome ] | ™ | | s
and i cmbma l Teacher education, s ol
curnculum and i
Social Tearner n and value observation
sciences society of a regular
Language : Childhood, 77 teacher
proficiency Mathematics | child and ping b
and comm- adolescent i~ the seifand | | Vistio
b Languages ::W Iearning "’"I ' as ateacher ml:ﬂ il
learning
Classroom-
based
research
projects

Fig. 2.2 Teacher Education — Curricular Area

Sources: NCFTE, 2009
. m-_c-mw:mmmmuummfnnowﬁgz
o Visits to innovative centers of pedagogy and learning, wherever feasible.
o Classroom-based research project.
o School internship of four days a week for a minimum period of six-ten
weeks, including an initial phase of observing a regular classroom.
o Developing and maintaining resources in the internship schools.
o Developing unit plans and maintaining deep journals.
Thepmcﬁoeofteachhgdmingschoolhnmnshipwmkiinchdemtmoreman
four-unit plans per subject. Planning of the units would include a critical engagement
'withcomwﬁommulﬁplesmmesincmdmglheschoolwxﬂ)whugwm&onmd
presentation of subject matter, formulating questions, specifically to: (a) assess knowledge
base and understanding of students; (b) further the process of knowledge construction
andmemﬁng-maldnghnheclassmom;md(c)assmsmdcms' learning to improve
pedagogic practice and further enhance learning.
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Curricular Major Curricular Curricular
Areas Components Aspects Provision
Area-A: ! Drawing upon 2.3 theory courses with
Foundations Childhood, Child and psychology, in-built field-based units
of Education Adolescent sociology, linguistics of study;
Development and Practicum
Contemporary education courses, workshops,
Studies Constructs of childhood, | seminars, group and
Teacher and Learner in | adolescence; individual assignments
Society socialization; 1-2 theory courses with
Gender, School and Ianguage; cognition, in-built field-based units
Society thinking of study, projects,
Educational Studies and leaming; school and | seminars, group and
Aims of Education, physical health; self, individual assignments
Knowledge and identity; inclusive 1 theory course with
Values education inbuilt
Developing the Self Drawing upen field-based units of
and Aspirations as a iology, study; group and
Teacher history, philosophy, individual assignments,
, political scminar i
science 1-2 theory courses with
and economics. in-built field-based units
Issues and concerns of | of study, assignments,
| oum:n:puruyhﬂm group presentations,
| society; term

| human and child rights; | papers

| classroom as social 1 course workshop-

[ context Identity based with a brief on
development; theory, workshops on
understanding issues of gender;
curriculum and identity; social and
texts from a gender lens; | personal confliet;
debates about childhood; relationships

ism
and feminization of the
teaching profession
Drawing upon
educational
theory, philosophy,
history and sociology
Basics of teaching-
learning:
theoretical constructs
educational thinkers;
vision of
education in India,
issues and concerns;
school culture and
school as a learning
education Self and
iddentity: i
relations, adult-child
gaps; personal and
social constructs;
schools as sites of
contestation and social
change.

Contd...




Social Sciences
Sciences

Assessment and
Evaluation Studies

Perspective and
Practice of Learner

Focus on key concepts
basic disciplines of
mathematies, social
:dmm

design and selection of
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5. Write two
objectives of
secondary teacher

education
programme.

6. What are the three
areas of teacher
education

programmec?
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2.6 ADMISSION POLICIES AND PROCEDURES FOR
STUDENT TEACHERS

Admission to the course is open to anyone who has graduated with 50 per cent marks
and has cleared the Common Entrance Test (CET). The applicant must have studied at
least two school subjects at the graduation level. It would be ideal for a student to have
an additional subject at the B.Ed. level provided the duration of the B.Ed. course is
increased. An integrated B.A. B.Ed./B.Sc., B.Ed./B.Com. or B.Ed. of the duration of
four years after higher secondary is a good way to do this. The Common Entrance Test
does not really test the candidate’s attitude towards training or aptitude for teaching. But
group discussions, interviews, and written tests would enable onc to understand the
aptitude and attitude of the applicant as well as communication skills.
Recruitment of teacher educators
Qualifications specified for teaching positions according to NCTE regulations are as
follows:
Principal/Head (in multi-faculty institution):
o Academic as well as professional qualification will be as specified for the post of
Assistant professor;
e Ph.D. in Education
o Teaching experience of ten years of which at least five years should be in a
secondary educational institution
» A minimum score as stipulated in the Academic Performance Indicator (API).
Performance Based Appraisal System (PBAS) developed by UGC in these
Regulations shall be a compulsory requirement.
Assistant professor
Foundation courses
 Master’s Degree in Science/Humanities/commerce with 50 per cent marks
» M. Ed. with minimum 55 per cent marks or its equivalent grade
o Any other stipulation specified by UGC in the general norms including a pass in
NET/SLET/SET prescribed in these regulations shall be compulsory
e A minimum score as stipulated in the Academic Performance Indicator (API).
Performance Based Appraisal System (PBAS) developed by UGC in these
Regulations shall be a compulsory requirement.
OR
« M.A. Education with 55 per cent marks or its equivalent grade
o B.Ed. with minimum 55 per cent marks
« Any other stipulation specified by UGC in the general norms including a pass in
NET/SLET/SET prescribed in these regulations shall be compulsory
o A minimum score as stipulated in the Academic Performance Indicator (API).
Performance Based Appraisal System (PBAS) developed by UGC in these
Regulations shall be a compulsory requirement.



Methodology courses
‘oMastersdegreemmbjectmﬂ]aﬂmstSDpacaﬁmarks .
M. Ed. with minimum 55 per cent marks or its equivalent grade and
» Any other stipulation specified by UGC in the general norms including a pass
 NET/SLET/SET prescribed in these regulations shall be compulsory
* A minimum score as stipulated in the Academic Performance Indicator (API).
Performance Based Appraisal System (PBAS) developed by UGC in these
Regulauomsqhallbeacmnpuhayrequm Iy
Having obtained 55 per cent at M.Ed. level and 50 per cent at master’s level or
55 per cent at M.A. in Education and B.Ed. and qualified the NET/SET/SLET exam,
teacher educators get eligible to apply at a College of Education. After that an interview
is conducted. Successful candidates get appointed. Some institutions appoint teacher
educators who don’t have NET/SET qualification and therefore pay less salary.
Qualifications for M. Ed. course educators

Professor/Head

e Master’s Degree in Arts/Humanities/Sciences/Commerce and Masters in
Fducation with at least 55 per cent marks or M. A. in Education and B. Ed each
with at least 55 per cent marks

¢ Ph. D. in Education

e Atleast 10 years of experience in teaching in the Department of Education in any
University or College of Education, out of which at least 5 years experience at M.
Ed. level and published work in the area of specialization.

* Aminimum score as stipulated in the Academic Performance Indicator (API).
Performance Based Appmsal System (PBAS) developed by UGC in these
Regulations shall be acmnpulsorquuutment.

Associate professor

* Master’s degree in Arts/Humanities/Sciences/Commerce and Masters in
Education each with atleast 55 per cent marks or its equivalent grade or M. A. in
Education and B. Ed each with a minimum of 55 per cent marks.

e Ph. D. in Education

o Minimum five years teaching experience in the Department of Education of any
University or College of Education, out of which at least three years at M. Ed.
level and published work in the area of specialization.

* A minimum score-as stipulated in the Academic Performance Indicator (API).
Performance Based Appraisal System (PBAS) developed by UGC in these
Regulations shall be a compulsory requirement.

Assistant professor

e Master’s degree in Arts/Humanities/Sciences/Commerce and Masters in
Education each with at least 55 per cent marks or its equivalent grade or M. A. in

~ Education and B. Ed each with a minimum of 55 per cent marks.

* Any other stipulation prescribed by the UGC in the general norms including a
pass in NET/SLET/SET shall be compulsory

* A minimum score as stipulated in the Academic Performance Indicator (API).
Performance Based Appraisal System (PBAS) developed by UGC in these
Regulations shall be a compulsory requisite
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Once again having obtained 55 per cent at M.Ed level and 50 per cent at master’s
level or M. A. Education with 55 per cent marks and B.Ed. and qualified the NET/SET
exam teacher educators get eligible to apply at the University Department of Education.
After that an interview is conducted and successful candidates get appointed. However,
there are a lot of problems and issues in the system of teacher education. A detailed
study of them and a serious thought of experimenting with the suggested solutions may
help to bring a reform in the system. '

2.7 RECOMMENDATIONS OF COMMISSIONS AND
COMMITTEES FOR PRE-SERVICE
PROGRAMMES

The recommendations of different commission and committees for pre-service

programmes of teacher education are given in Table 2.2. 7l

Table 2.2 Recommendations for Pre-Service Programmes

ame of Committee/Board/ Year Major recommendations regarding teacher
Commission education
Harlog Commitiee 1929 Primary teacher training.

Lengthening the duration of training courses.
Provision of adequate staff for training institutions.
Duration of training programmes for tcachers.

Cemral__ Advisory Board _of | 1943

Education Two years for pre-primary and junior basic.
; Three years for middle school.
Two years for non-graduates in high schools.

' One year for graduates in high school.
Sergent Committee 1944 Need to strengthen practice teaching.
Memorandum on the further | 194-47 Emergency secondary grade training course of one
action taken by the Provincial year to bridge the gap between supply and demand.
Governments on the Post-war
Educational Development Report
First Five Year plan 1950s | » Paradigm shift of wacher cducation as a process of

total development of the individual personality.
Second Conference of All India 1951 o Realization that teacher education had a broader

Training Colleges canvas.
Secondary Education Commussion 1953 » Professionalism in teacher education,
ch_m « Reorientation of syllabus and evaluation techmiques.

o Need to integrate subject content and transactional

strategies.
University Grants Commission 1956 e Shift in stress from secondary to primary teacher
report of the review Commitice on education.
Education » No untrained teacher to be recruited.
e Setting up of correspondence courses for B.Ed. at
Regional Colleges of Education (194-5).
Education commission Report 1964-66 | » For thosc who have passed the school leaving
certificate or higher secondary leaving certificate, the
period of training is to be two years.
» For graduates, the training (o be one academic year.
o Training colleges to conduct research in pedagogy
¢ Only trained graduaics with three years expericnce (o

be admitted to M. Ed. :
NCERT 1975 o Publication of curriculum framework for school
education.
NCERT 1978 » Publication of curriculum framework for teacher
education.



Chattopadhyaya Commitice 1983-85 | « The minimum lcngth of training for 8 secondary Preparation of Teachers
teacher should be five vyears following the [for Primary, Secondary
completion of Class XII. and Higher Stages

: i crraanlis = Need for an integrated four-year programme.

National Policy on Education 1986 o Reiterate that teacher education is a continuous NOTES
process and pre-service and in-service components

The Acharya Ramamurti | » 1990 e Need for an internship model as it is based on the

Committee — Review of the NPE primary value of actual ficld experience in a realistic

1986 situation, on the development of teaching skills by

_ practice over a period of time.

The Yashpal Committee Report 1993 « The content of the programme should be restructured

Learning without Burden _wmhmkmehhqua&of
school education.

s The emphasis should be on enabling the trainces 1o
acquire the ability for self-learning and independent
thinking.

NCTE 1995 |+ Approved norms and standards for teacher training
' institutions at the pre-school, elementary and
| secondary level.

NCFTE 2000- 10 | » Guidelines for all aspects of teacher education with

the focus on preparing humane teachers.

2.8 SUMMING UP

« Student-teachers and teacher educators are the two key players in teacher
education.

« Enthusiastic, intelligent, and well educated teachers inspire and prepare students
for the world. '

« Learning at pre-primary stage may be characterized by group activities, play way
mwmmmmwmmm
and environmental awareness among children which help in the process of attaining

B prmchesindevebph:gﬁfeskﬂlsandfm‘maﬁmofgoodhabhsmedwbe
addressed with great care and to ensure happy and healthy childhood by means
of varied activities have to be the main focus during pre-primary stage.

. nzdevdopmutofhmmbpussbhﬂ:mghmwiﬂelyagm&md
programme of teacher education.

« Candidates for the teaching program, whether B.Ed. or D.Ed. should be selected
based on a set criteria which includes content knowledge, formal and informal
educadmawompﬁshnanmhtedwmcMOhgymddisposiﬁmfmugmizing
and sharing knowledge and competencies with children. :

« Recruitment of teacher educators should have qualifications specified for teaching
positions as per NCTE regulations. Check Your Progress

 Main objective of teacher education at the secondary stage is to maintain the ||7. What are the
cmmuityofe!emmryeducaﬁmandwpmpwesmdemwachersforﬂwstudy qualitics of a good

of diversified courses and appropriate selection of subjects at the senior secondary ﬁhm
8. at are the

: " : ’ o : admission policies
cfﬁghaswaﬂaryeducanmoca:paesamnquosmnmﬂwsystanofedtmtm for student teacher?
Bmdupﬂndlemﬁmsofsecmdaryschods.iﬁsamepphgsmnetohighct
education on the one hand and to the world on the other.
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2.9 KEY TERMS

 NET: National Eligibility Test is the national level entrance examination in India
for postgraduate students who wish to qualify for admission in Ph.D research
‘and/or university level teaching jobs

o API: Academic Performance Indicator is a measurement of academic
performance

« PBAS: Performance Based Appraisal System

2.10 ANSWERS TO ‘CHECK YOUR PROGRESS’

1. The five objectives of teacher education are:
- i. Developing among student teachers an understanding of the philosophical,
psychological and sociological principles relevant for elementary education,
i.e. understanding the learner, the teachers’ role and the teaching-learning
process :

ii. Developing among student teachers skills for teaching integrated
environmental studies, integrated social sciences and integrated science and
technology

iii. Developing among student teachers language skills including the skills of
listening and speaking so as to be able to teach languages effectively and
creatively

iv. Enabling student teachers to plan and organize activities such as puppetry,
games, sports, physical and other similar activities

v. Enabling student teachers to integrate values with the curriculum transaction
within classroom and outside

2. The three objectives for conducting vocational training to student teachers are:

i Developing among student teachers a proper perspective towards work

cthics.

i mmmmmwmpﬂmm
and problems of vocational education.

ii. Enabling student teachers to understand the emerging vocational needs of
the society.

3. Learning at this stage may be characterized by group activities, play way techniques,
language, number games and activities directed to promote socialization and
environmental awareness among children which help in the process of attaining
physical, mental and emotional maturity. Approaches in developing life skills and
formation of good habits need to be addressed with great care at the pre-primary
level.

4. Children in senior secondary classes acquire many characteristics of youth and
adults. Their educational potentialities, inclination and preferences become evident.
[hmbaﬂﬂmsechmgeslhemuhmﬁxth&spwhwlarsﬂgeshuuldbedlﬂerem ;
from secondary stage.

5. (a) Toenable them to develop the teaching competencies and performance skills
for the subjects they have to teach, using appropriate aids including ICT,
organize supplementary educational activities and evoke community
cooperation.



(b) Tom&mmmmbmmmemofsubm
but also the unity and integrity of knowledge.

6. The three areas are-

1) Curriculum and pedagogy,
i) Foundation of education,
ii) School internship.

7. A good teacher can create and develop critical thinking among the students.
Enthusiastic, intelligent, and well educated teachers inspire and prepare students
for the competitive world.

8. Students can opt to become teachers with B.Ed after a graduate degree which
they can acquire through regular courses or through distance learning programs.
For admission, it is mandatory that they fulfill the 10+2+3 requirements. However,
they canafier 10+2 years of schooling opt to doa primary teacher training program
which will give them a diploma in teaching. At the graduate level, qualifying marks
should be 50 per cent and qualifying an entrance exam (CET).

2.11 QUESTIONS AND EXERCISES

Short-Answer Questions

1. What are the objectives of teacher education?

2. Write a short note on the importance of teacher education for primary teachers.
3. What are the three areas of teacher education programme?

4. What are the three main objectives of NCERT?

Long-Answer Questions

1. State the objectives for training pre-primary teachers.
- 2. Why is teacher training vital for senior secondary stage?
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3.0 INTRODUCTION

According to American Commission on Teacher Education (ACTE), ‘The quality of
a nation depends upon the quality of its citizens. The quality of its citizens depends
not exclusively, but in critical measure upon the quality of their education, the quality
of&f:roﬁmﬁmdq:en@meﬂnnupmmyshghﬁcwr,wﬂwquaﬁlyofﬂnh
m .i

According to National Knowledge Commission (NKC, 2005) India, “Teacher is
the key agent in the transition to the vision of education. Teacher is the single most
important element of the school system and has stressed the need to substantially enhance
teachers’ professional capabilities, standing and commitment to education.’

The above visionary statements of premier institutes of teacher education in
America and India make it clear that the destiny of a country is being shaped in its
classroom. Quality teacher education programmes create quality teachers and in turn
quality teachers create quality future generations. Realizing this, we can say that teacher
education should be of paramount importance for a country. Every country has their
own structure of teacher education and practices but the common goal is the same i.e.
the development of the nation.

In this unit you will study the organizational structure of various institutions
associated with teacher education in India.

Institutions Associated
with Teacher Education
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3.1 OBIJECTIVES

After going through this unit, you will be able to:
o Discuss the structure of teacher education in India
# Describe the role and function of NCTE, NCERT, SCERT, DIET, and ASC
e Explain the coordination of various units of teacher education
« Critically analyse the future prospective of teacher education in India

3.2 STRUCTURE OF TEACHER EDUCATION
IN INDIA

Teacher education is an important component of the Indian education system. It has
various stages that help to prepare teachers for teaching in schools. National Council for
Teacher Education (NCTE) is the national regulatory body of teacher education in India.
NCTE looks after all the teacher education institutes of the country. Without its affiliation
no institute can run a teacher education programme. Formal teacher preparation
programme starts in India after completion of 10+2 degree i.c. ten years of schooling
(Class-1 to X) and two years of higher secondary education. One can take admission in
a teacher education programme such as: Diploma in Elementary Education (DELED)
or Diploma in Education (DED), which is a two years programme designed to educate
the teacher in content and pedagogy. Teachers who complete two years of DELED or
DED after higher secondary become eligible to teach elementary classes in school
education i.e. from Class-I to Class-VIIL Teachers who aspire to teach secondary
school students i.e. from Class-IX to Class-XII need a Bachelor Degree in Education
(B.Ed.) which one can do after completion of three years of graduation (B.A./B.Sc./
B.Com.) from a recognized university. Again those teachers who wants to become
educational administrators in schools such as prineipal or to teach the teacher trainees in
teacher education institutes needs a Master Degree in Education (M.Ed.) which one
can do after successful completion of Bachelor of Education (B.Ed.) programme. Many
higher degrees in education are available in India such as M.Phil. in Education, and
Ph.D. in-Education, but these higher programmes are not under NCTE jurisdiction,
rather the affiliating university to that college permits to run such programmes. Teacher
education programme such as DELED/D.Ed., B.Ed., M,Ed. In India, these programmes
run in two modes like; face-to-face and distance education. Conventional universities
launch face-to-face teacher education programme where as distance education institutes
such as the Open Universities like Indira Gandhi National Open University (IGNOU)
and various State Open Universities launch teacher education in distance mode. It may
be face-to-face or distance, for running teacher education programme, it is compulsory
to take permission for operating the programme from NCTE. Besides the formal teacher
education programme, some informal teacher education programmes are available in
India which educates the teachers to teach the Nursery students like— Lower
Kindergarten (LK G) and Higher Kindergarten (HKG).

Let us read the Figure 3.1 which presents the structure of teacher education in
India.



Fig. 3.1 Structure of Teacher Education in India

Figure 3.1 discusses structure of teacher education in India. When we analyse
the figure, we observe that teacher education is the responsibility of the Central
Government of India to regulate the norm and standard for institute affiliation, teacher
eligibility, infrastructure requirement and to develop the curriculum for various teacher
education programmes. The hierarchy says that for developing the norm and standard
for Teacher Education and School Education, both NCTE and NCERT work as
coordinating agency under Ministry of Human Resource Development (MHRD),
Government of India. The State level implementing agency is the Department of School
and Mass Education of Various State Governments. Department of School and Mass
Education of various State Government carry on the work and decisions of MHRD,
NCTE.andNCERTﬂnuxghﬂ:cagmcyomeCumcilofEdtwammlRmchand
Training (SCERT). SCERT can also directly implement the projects of teacher and
school education intimated from NCERT and NCTE. It is worthwhile to note that SCERT
also implements various other projects in schools and teacher education initiated by the
mwgommmtTewhuedlmmmumsaﬁlmwdeCEkTmlnsmnf
Advance Studies in Education (IASE), College of Teacher Education (CTE), and District
Institute of Educational Training (DIET). The said institutes run various teacher education
uogmmmﬁngmﬂuﬁmmmwmmhmhm
teacher education programme in ground level both Block Resource Centre (BRC) and
Cluster Resource Centre (CRC) are responsible. University Grants Commission (UGC)
which comes under MHRD is a regulatory body for higher education in India. It also

Institutions Associated
with Teacher Education

NOTES

Self Learning
Material n




with Teacher Education

NOTES

Self Learning
b/ Material

works for teacher education within its capacity through Academic Staff Colleges (ASC).
It conducts different refresher courses in education and general orientation programme
for teacher educators who are appointed in IASE, CTE, and the University Department
of Education. Most of the Indian Universities have Academic Staff College in their
campus.

3.2.1 Elementary Classes

Teacher education institutes prepare teachers to teach the students in elementary,
secondary and senior secondary level. Before discussing the details of teacher preparation
for different levels of school education, let us go through the age groups of students
mhmmmmmmmmmm
reqtﬂredﬁxmtomhﬁntmofsm.hbbll shows the age group and
schooling of students in Indian school education.

Table 3.1 Appropriate Schooling Age and Teacher Education Required to Teach

Description
Age 3 |4 S Lo eoapas a3 s | 14 [ 15] 16
Structured Formal Schooling
Level Pre-primary Elementary Secondary Senior
[ Lower Primary Upper Secondary
Primary

|
Class IXG|UK [C1|C2|C3[CA[C5[CH|CT| C8 [ Co [ Clo | €11 | C12
G

Teacher Nursery D.Ed. / D.ELEd. (02 years) B.Ed. (01 year)
Education Teachers ;
Training
Qualification Not 1042 Classes Graduation Post
Required prescribed Graduation

Table 3.1 indicates age, schooling, class and teacher education required for teaching
different group of students. The table indicates that in pre-primary classes i.e. LKG and
UKG, there is no need of any formal teacher education. But some recognised nursery
teacher education institutes provide training to the teachers. Students taking admission
in these classes is generally in the age group of three to four. It is called pre-paratory
classes for the students. Now a days, there is huge demand of nursery classes, especially,
in the urban areas. Real formal schooling starts from Class-I and it continue till the
completion of Class-X1L The initial eight years of children’s schooling is called elementary
classes. That starts from Class-I and continues till the completion of Class-VTIL In
other words it is also called as compulsory schooling. According to Right to Education
Act (RTE, M),ﬁkaﬂuﬂamlalrigmofeverychiklmgetelammryedmaﬁmﬁﬂ
Chm-mﬂhmyedmaﬁmisagahdiﬁdedhmtwolewlsle.hwaprhnmyand
Upper Primary. Lower primary classes are from Class-Ito Class-V1and Upper primary
classes are from Class-V1I to Class-VTIL To teach the students in elementary classes,
it needs a two year teacher education degree i.e. Diploma in Elementary Education
(DELED) or Di loma in Education (D.Ed.). DLED or D.Ed. degrees are offered generally
in the District Institute of Educational Training (DIET) institutes. Presently many self-
ﬁnmhgwachuednesﬁonmstﬂmmhaveopcmdecmywmoﬁ‘emﬂﬁstypeof
teacher education programme. Curriculum and other necessary norms and standards
are prepared by NCTE. The entry qualification to D.Ed. or DELED is 10+2 pass.

3.2.2 Secondary Classes

Table 3.1, clearly indicates that teacher education institutes preparing teachers for teaching
in secondary and scnior secondary classes require an entry qualification of a general



Fig: 3.1 Structure 6f Teacher Education in India

Figure 3.1 discusses structure of teacher education in India. When we analyse
the figure, we observe that teacher education is the responsibility of the Central
Government of India to regulate the norm and standard for institute affiliation, teacher
eligibility, infrastructure requirement and to develop the curriculum for various teacher
for Teacher Education and School Education, both NCTE and NCERT work as
coordinating agency under Ministry of Human Resource Development (MHRD),
Government of India. The State level implementing agency is the Department of School
and Mass Education of Various State Governments. Department of School and Mass
Education of various State Government carry on the work and decisions of MHRD,
NCTE, and NCERT through the agency of State Council of Educational Research and
Training (SCERT). SCERT can also directly implement the projects of teacher and
school education intimated from NCERT and NCTE. It is worthwhile to note that SCERT
ahomphxﬂsvmsmhummmmmmmwm
state government. Teacher education institutes affiliated to SCERT are Institute of
Advance Studies in Education (IASE), College of Teacher Education (CTE), and District
Institute of Educational Training (DIET). The said institutes run various teacher education
programmes according to their functionary jurisdiction and scope. Again for implementing
teacher education programme in ground level both Block Resource Centre (BRC) and
Cluster Resource Centre (CRC) are responsible. University Grants Commission (UGC)
which comes under MHRD is a regulatory body for higher education in India. It also
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bachelor degree to pursue B.Ed. for teaching Class IX and Class X and requires a ;rm*m:fﬂﬁ
Masters degree to pursue B.Ed. for teaching Class X1 Class XII students. The age o ad
group of 13 to 14 are generally considered as secondary students, and to teach them,

teacher education degree B.Ed. is needed. Again to teach students of the age group of

students 15 - 16 studying in Class-XI and XII known as senior secondary, requires a NOTES
B.Ed. teacher education degree but the entry qualification will be master in any discipline.
Bachelor of Education (B.Ed.) degree is generally granted by College of Teacher
Education (CTE) and Institute of Advanced Studies in Education (IASE). B.Ed. teacher
education curriculum and other norms and standards are governed by NCTE. Bachelor
of Education (B.Ed.) degree is usually a one year degree course but in Regional Institute
ofEdtmﬁm(R]E)whichisﬂuumﬁnmmofNCEﬂ}mB.Ed.dF_g:moﬁwo
to run B.Ed. degree of two years duration. Norms and standard both for one year and
two years. B.Ed. programme is governed by NCTE. It is worthwhile to note here that
Class IX and X, which is known as secondary education, come under Rashtriya
Madhyamik Shiksha Abhiyan (RMSA).

323 Higher Studies in Education

Bcs:dcsDELED!DEDmdBEd.tach:reducmdegmc many higher studies in
education are also practiced in teacher education institutes. Among them the popular
teacher education p: are M.Ed., M.A. (Education), M.Phil. and Ph.D.
Education. Let us see the Tab 3.2 given below to know details about the higher studies
in Education.
Tlik 3.2 Higher Studies in Education
|k

Degrees Entry | Institute Regulatory ~ Scope
Qualification ; Body .
M.Ed. B.Ed. | | CTE, IASE, NCTE Educational administrators /
| University principal in schools /
| | Department of teacher educator
|| Education
M.A. B.A. (Education | | University UGC and Educational administrators /
(Education) | Hons.)/ BEd./ | Departmentof | Concemned | principal in schools /
Any Graduate Education University teacher educator
M.Phil. M.Ed. M.A. || IASE/ UGC and Educational administrators /
(Education) | Education | | University Concerned principal in schools /
|| Department of | University teacher educator
| | Education
Ph.D. M.Ed. /M.A. || University UGC and Educational administrators /
(Education) | Education, some | | Department of | Concerned principal in schools /
institute require | Education / University teacher educator
an M.Phil. degree| | TASE may be
in Education || the study centre

Table 3.2 specified that higher studies in education such as M.Ed. is a teacher
education degree with a duration of one year for the regular students and two years for
distance students. This programme is governed by NCTE and runs in CTE, IASE, and
the University Department of Education. B.Ed. is the minimum entry qualification required
to pursue M.Ed. After completion of M.Ed., one can be an educational administrator,
school principal up to senior secondary level and can also be eligible to teach B.Ed.
students in teacher education institutes. Accordingly, M.A. Education degree is a two
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years degree in education which is considered equivalent to M_Ed. but is not a professional
degree like M.Ed. It is a general university degree but a teacher education degree.
According to NCTE norm, one can be eligible to teach in teacher education institutes
suchas B.Ed. and M.Ed. students if the aspirant has a B.Ed. degree with M.A. Education.
UGC and the affiliating university govern such programmes. So far as scope is concerned
it is equivalent to M.Ed. This programme is offered in Department of Education in
universities and also in open universities like IGNOU. To enroll in such a programme
one needs to have bachelor degree in education, i.e. Hons./B.Ed /a graduate from any
university. Again M.Phil. and Ph.D. are the two higher research programmes in education.
Like M.A. Education, these are also general university education programme, its regulatory
body is UGC and the affiliating University. To apply for M.Phil. or Ph.D. in education
one needs an M.Ed. or M.A. Education degree. Higher scopes are open for excellent
scholars but generally the scope is equal to M.Ed. and M. A. Education. One can be an
associate professor or professor after pursuing a Ph.D. degree in education with requisite

3.3 INSTITUTIONS ASSOCIATED WITH
TEACHER EDUCATION

India is a vast country with several types of education such as school education, higher
education, law education, para medical education, distance education. Many national
institute/council and regulatory bodies function in India to regulate and govern these
various types of education. All the regulatory bodies function under the umbrella of
University Grants Commission (UGC). Moreover, the national councils and the regulatory
bodies enjoy functioning and decision making autonomy. Lately a fruitful initiation has
taken place to propose University Grants Commission as National Commission on Higher
Education and Research (NCHER). The list mentioned below are the regulatory bodies
in education in India. ]
Table 3.3 Regulatory, Statutory, and Governing Education Bodies in India

5. Name Main Role

Funding, recognition of institutions and degree
titles, maintaining overall standards
Funding, maintaining standards of open education

1. University Grants Commission (UGC)

2 Distance Education Council (DEC) under the

IGNOU Act
3 ‘All 'India’ Council for Technical Education | Approval for technical institutions and limited
(AICTE) funding role for quality improvement

Registration of architects and recognition of
institutions for education in architecture and lown
planning

Registration of medical practitioners and recognition
} of medical institutions and qualifications
Registration of pharmacists and approval of

4. | Council of Architects (CoA)

5. Medical Council of India (MCT)

6. Pharmacy Council of India (PCI)

7. | Indian Nursing Council (INC) Accepls qualifications awarded by universities
8. | Dental Council of India (DCI) Recommend to the Central Government for approval
: of dental colleges etc.

9. | Central Council of Homeopathy (CCH)
10. | Central Council of Indian Medicine (CCIM)

Maintain Central Register of Homoeopaths
Maintain central register




11, | Rehabilitation Council of India (RCI) Recognition of institutions for physiotherapy and Institutions Associated
i related fields _ with Teacher Education
12. | National Council for Teacher Education | Recognition of teacher education institutions,
(NCTE) framing norms and standards :
13. | Indian Council for Agricultural ‘Research | Coordinate and fund agricultural edacation
(ICAR)* NOTES
14. | Bar Council of India (BCI) Listing of Members of Bar
15. | National Assessment and Accreditation WMMMW
Council (NAAC) i
16. | National Council Of Education Research Devehpmkmandu&um’ymh
And Training (NCERT) school education

* Not a statutory body
Source: Compliodbytheamhm'ﬁ'mvmmm ;

Table 3.3 contains the regulatory, accredited, and the governing education bodies
in India. The bodies mentioned above are unique and manage to assure quality in education.
Among them, few institutes are those which are working for the development of teacher
education in India. NCTE is directly associated with teacher education, its management
and quality check whereas other institutes such as UGC, NCERT, DEC, NAAC, and
RCI are closely associated with the development of teacher and school education in
India. Besides the regulatory and the governing bodies, other institutes like SCERT,
DIET, BRC, and CRC equally work for the development of teacher education. Let us
discuss the institutes associated with teacher education.

3.3.1 National Council for Teacher Education (NCTE)

National Council for Teacher Education (NCTE) is the apex body in teacher education
in India. It has its main campus in New Delhi with a regulating authority of teacher
education throughout India, including teacher education through distance mode.

Establishment

National Council for Teacher Education (NCTE) was set up in 1973 on the
recommendauonofEducaumCommssm(lM)wadmﬂ:ecenualandsm
governments on matters relating to teacher education. NCERT provided secretarial
support to NCTE the non-statutory body. NCTE developed a ‘“National Framework for
Teacher Education Curriculum® 1978 and also created awareness on issues related to
teacher education nationwide. However, it was unable to prevent proliferation of bogus
or sub-standard teacher education institutes from functioning as NCTE was a non-
statutory body. Therefore, a need was felt to empower NCTE and make it an autonomous -
statutory body so that it could regulate the institutions of teacher education and guide
them in their curricula and methods.

NCTE as a statutory body came into force in pursuance of National Council for
Teacher Education Act, 1993, on 17 August 1995 by a bill passed in Parliament.

Organizational structure

NCTE has MWNNWMMWWWNB&MM
Bhopal, Bhubaneshwar and Jaipur to look after its statutory responsibilities. NCTE in
mmmmmmmmmmmmmwm
deal with functions research, policy planning, monitoring, curriculum, innovations, co-
ordination, library and documentation, in-service programmes apart from having the
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responsibility of introducing innovations in teacher education programmes and planned
and coordinated development of teacher education institutions. The NCTE headquarters

is headed by the chairperson, while each regional committee is headed by a regional

Table 3.4 given below discusses more in detail about the organizational structure

of NCTE.

Table 3.4 Organizational Structure of NCTE

Units Structure : Situated at States Covered
NCTE, Head | Chairperson, NCTE, Hans Bhawan, Wing All the States of Indian
Office, New | Vice-chairperson, | I1, 1, Bahadur Shah Zafar National besides the State
Delhi Member Marg, New Delhi-110002. | Jammu and Kashmir

Secretary, and
Northern Regional Director | Northern Regional Committee | Haryana, Himachal Pradesh,
Regional and Executive (NCTE), 20/198, Kaveri Path, | Punjab, Rajasthan, Uttar
Committee Commitiee Mansarover, Pradesh, Chandigarh and
(NRC) Near Mansarover Stadium, Delhi, Uttaranchal
Western Regional Director | Western Regional Goa, Gujarat, Madhya
Regional and Executive Commitiee(NCTE), Manas Pradesh, Maharashtra, Dadra,
Committee Committee Bhawan, Shyamla Hills, and Nagar Haveli and Daman
(WRC) Bhopal - 462002, Madhya & Diu, Chattisgarh
Pradesh.
Eastern Regional Director | Eastern Regional Committec | Arunachal Pradesh, Assam,
Regional and Executive (NCTE), 15, Neel Kanth Bihar, Jharkhand, Manipur,
Committee Committee Nagar, Nayapalli, Meghalaya, Mizoram,
(ERC) Bhubaneshwar - 751 012, Nagalanda, Odisha, Sikkim,
Orissa. Tripura, West Bengal
Southern Regional Director | Southern Regional Committee | Andhra Pradesh. Karnataka,
Regional and Executive (NCTE), Kerala, Tamil Nadu,
Committee Committee Jnana Bharathi Campus Road, | Lakshadeep, Andaman &
(SRC) Nicobar Islands, Pondicherry
Opp. National Law School,
Bangalore - 560 072

I-mmmthmmkmmmm
committees in its regional offices. As mentioned in Table 3.4, NRC, ERC, WRC, and
SRCluvethcrregnmldrecﬂrmdexecuﬁveoommmeeheadedbyachaupersonm
discuss the matter relating to teacher education at their jurisdiction.

Objectives of NCTE

The main objective of the NCTE is to achieve planned and coordinated development of
the teacher education system throughout the country, the regulation and proper
maintenance of norms and standards in the teacher education system and for matters
connected therewith. The mandate given to the NCTE is very broad and covers the
whhmnofmﬂﬂmmpwgrmmmchxmgmchmnmmgorm
for equipping them to teach at pre-primary, primary, secondary and senior secondary
stages in schools, and non-formal education, part-time education, adult education and
distance (correspondence) education courses.



Role and function

NCTE undertakes various functions relating to teacher education, starting from setting
the norm and standards to affiliate the teacher education institutes and to ensure quality
in its teaching learning process. Regular supervision and monitoring of the institutes of
teacher education is another important function of NCTE. Let us discuss more about the
role and function of NCTE:

1. Planned and coordinated development of teacher education system throughout
the country, regulation and proper maintenance of norms and standards in teacher
education system and the matters connected with over all development of teacher

s

2. Undertakes inspection to observe the facilities provided by the teacher education
institutes and recognition of various teacher training courses based on application
suhmimdbydiehsﬁmﬁommmdhﬁlepmsuihedpmﬁxmuﬂakmgw&th
the requisite documents.

3. Conductsmdieamdmysmwﬁmaspeclsof@chﬁeducaﬁm'mdthen
publish them.

4. Provides suggestions and recommendations to central and state governments,
UGC, universities, Distance Education Council and the recognized teacher
education institutes on preparation of plans and programmes for teacher education.

5. Monitor and coordinate teacher education and its development.

6. Formulate guidelines in respect to qualification and eligibility of teachers who
want to teach in schools, colleges and teacher education institutes.

& Makingnmmsforanyspeciﬁeduah:ingorcawgmyofcmsesformher
educaﬁonandﬂ]esﬂecﬁonmzﬂmdofcandidaws,mmcmtem, mode of

8. Making guidelines for starting new courses or training, staffing pattern, staff

9, Fix standards in respect to examinations, criteria for admission to such
examinations, and schemes of courses.

10. Decides the guidelines regarding tuition fees and other types of fees that are
charged by institutes.

11. Conduct and promote research and innovation in different areas of teacher
educet

12. Laydown norms and standards, and curriculum for conducting Central Teacher
Eligibility Test (CTET) to make the teacher eligible up to the teaching Class VIII
which is mandatory according to Right to Education Act 2009. This is for the
information of all concern that norms, standards, and curriculum of CTET has
beendcvelopcdbyNCTEwhcreasmemisoaﬂucwdbyCBSE.

43, Exmmneandmwgamdmﬂymennpbmmmofﬂrmgudemmi
standards laid down by the Council, and to suitably advise the recognized
institutions. In case the violation of set norms and standards by the institute, it has
the power to withdraw affiliating status of that institute.

14. Lay down norms for suitable performange appraisal systems and mechanisms
for cnforcing accountability on recognized institutions.
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15. Make schemes for different levels of teacher education

16. Identify recognized institutions and set up new institutions for teacher development
programmes. .

17. Take necessary steps to prevent commercialization of teacher education.

18. Pubbeatlon is an important function of NCTE. It publishes good quality books,
scholarly journals, articles, conduct high standard lectures, within its jurisdiction.

19. NCTE also makes a nationwide survey to identify the institute of excellence in
the field of teacher education and the contribution of the teacher educators in
pedagogy, use of new methodology in teaching, and other areas of teacher
education. Accordingly it awards the teacher educators who make excellent
contribution in teacher education. It provides 32 awards annually, four in each
regimmﬂmfaryTuchﬁTmmhg,TWoﬁuncachmgimtoCTEfB.Ed.,om
from each region to IASE/Universities, and one from each region to Physical
Education (B.P.Ed/M.PEd.).

20. NCTE also develops norms and standards for affiliating to the institutes, run the
courses of physical education such as Bachelor of Physical Education (B.P.Ed.)
and Master of Physical Education (M.P.Ed.) as physical education is a part of
school education practices. :

21. Perform such other functions as may be entrusted to it by the Central Government
from time to time.

22. It works with proper coordination with NCERT, UGC, MHRD, RCI, DEC, CBSE
and other regulatory bodies promote teacher education and school education.

23. Italso develops norms and standards to operate teacher education programmes
offered by distance education mode such as D.ELEd. / B.Ed. / M.Ed. through
Open Universities like IGNOU and other State Open Universities.
NCTE: Vision 2020

NCTE will have transformed the public understanding of the connection between teacher
knowledge and student learning. To accomplish this, NCTE will develop a system that
provides rich opportunitics for career-long teacher learning and that documents the growth
of both literacy teachers and their students. Teachers who choose to participate in this
system will be celebrated for their achicvements by community leaders and the media.
Policymakers also will rely upon these teachers for their expertise in literacy teaching
and learning.

3.3.2 National Council of Educational Research and Training

(NCERT)

National Council of Educational Research and Training (NCERT) s a premier organization
inkﬂiamulwweofﬂmmanmmhﬁngmschooleduwum' and research in education.
It has a long history to provide quality services to Indian students and the teachers.
NCERT is well known for its text book publication up to 12th standard. Central Board of
Secondary Education (CBSE) follows the curriculum of NCERT and its textbooks. Most
State board schools also use NCERT books. Let us discuss the establishment of NCERT.

Establishment
The National Council of Educational Research and Training (NCERT) was set up by
Government of India in 1961 as an autonomous organization registered under Societies



Registration Act (Act XXI of 1860) to advise and assist the Ministry of Human Resource
Development and Departments of Education in states/Union Territories (UTs). The
responsibility of NCERT is to formulate and implement their policies and programmes in
the field of education for the improvement of school education and provides technical
and academic support to schools in India.. '

Organizational structure _

General body: The Union Minister of Human Resource Development is the president
(ex-officio) of the general body of NCERT. The members of the general body are the
education ministers of all states and Union Territories and chairperson of the University
Grants Commission (UGC); the secretary to the Government of India, Ministry of Human
Resource Development (Department of Education); four vice-chancellors of Universities
(one from each region); the chairman of the Central Board of Secondary Education; the
commissioner of the Kendriya Vidyalaya Sangathan; the director, Central Health Education
Bmwuﬂxcdhecﬁmofuahhlg,thmeﬂofrmhhgm&npbyrmM&ﬁnry
of Labour; one representative of the Education Division, Planning Commission; members
-oftheexecuﬁvccomnﬁneeofmecoumﬂandmmmees,notexwedingsb(, nominated
by the Government of India (not less than four of them shall be school teachers). The
secretary, NCERT, is the convenor of the general body of the NCERT.

The executive committee: It is the main governing body of NCERT. The Union
Minister of Human Resource Development is its president (ex-officio) and the Union
Minister of State in the Ministry of Human Resource Development is the ex-officio
vice-president. The members of the executive committee are director, NCERT; the
Secretary to the Government of India, Ministry of Human Resource Development
(Department of Education); chairperson of the University Grants Commission; four
educationists well known for their interest in school education (two of whom shall be
school teachers); the joint director, NCERT; three members of the faculty of NCERT
(of whom at least two are of the level of professor and head of department); one
representative of the MHRD and one representative of the Ministry of Finance (who is
the Financial Adviser of NCERT). The secretary, NCERT, is the convener of the executive
committee. The executive committee is assisted in its work by the following standing
committces/boards:

1. Finance committee

2. Establishment committee

3. Building and works committee
Programme advisory committee
Educational research and innovations committee
Academic committee of the NIE
Advisory board of the Central Institute of Educational Technology
. Advisory board of Pandit Sunderlal Sharma Central Institute of Vocational

Education '
9. Managing committees of the Regional Institutes of Education
10. Advisory Boards of Departments of the NIE

Functions of the council are looked after by the director, joint director and secretary.

Three deans, the dean (academic) coordinates the work of the departments ofthe NIE:

® = o
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W"E’;:m the dean (research) coordinates the research programmes and looks after the work of
oeher the Educational Research and Innovations Committee (ERIC) and Dean (Coordination)
of Education. Presently five Regional Institute of Education (RIE) is functioning as a
NOTES part of NCERT, which are situated at differentregions of India. All the RIEs are mostly
teaching and research campus. RIE conducts their regular courses such as: four year
integrated B.Sc./B.A. and B.Ed., two years B.Ed., M.Ed. and research in education.
Besides teaching, they conduct many training programmes for the in-service teachers of
that region. In every RIE, there is a multi-purpose demonstration english medium school
situated in RIE campus which primarily used to conduct teaching up to 12th standard
and conducts practice of teaching for the students who are admitted in different teacher
education programmes. Besides that the school is used for conducting many educational
experiment and practical work. Details of the RIE and the states they cover are given
below in Table 3.5.

Table 3.5 Organizational Structure of NCERT

Units Structure States cover
NCERT Head Office, | Director, Joint All the Indian States and Union Territory
New Delhi Director,
Secretary
RIE Ajmer Principal, Heads | Chandigarh, Haryana, Himachal Pradesh, J & K,
Delhi, Punjab, Rajasthan, U, P., Uttarakhand
RIE, Bhopal Principal, Heads | Chhattisgarh, Dadra and Nagar Haveli, Daman &
. Diu, Goa, Gujarat, Maharashtra, Madhya Pradesh
RIE, Bhub war Principal, Head: Andaman and Nicobar Islands, Bihar, Jharkhand,
Odisha, West Bengal ;
"RIE, Mysore Principal, Heads | Andhra Pradesh, Kamataka, Kerala, Lakshya Deep,
Puducherry, Tamil Nadu
NE-RIE, Shillong Principal, Heads | Arunachal Pradesh, Assam, Panipur, Meghalaya,
Mizoram, Nagaland, Sikkim, Tripurd

The Regional Institutes of Education (RIEs) located at Ajmer, Bhopal, Bhubaneswar
and Mysore cater to the educational needs (pre-service and in-service education) of
teachers/teacher educators in the states and UTs under their jurisdiction. Pre-service
professional training programmes are offered to prepare school teachers for teaching of
different school subjects. These are regional resource institutions for school and teacher
education and they extend assistance in implementing the policies of the states/UTs and
help in monitoring and evaluation of the centrally-sponsored schemes. The North-East
Regional Institute of Education (NERIE), Shillong, caters to the in-service educational
needs of North-Eastern States as indicated earlier. However, the pre-service teacher
preparation programmes for the North-East Region are still being taken care by RIE,
Bhubaneswar.

Objectives
The major objectives of the NCERT and its constituent units RIE arc as follows:
1. Undertake, promote, aid, and coordinate research in areas related to school
education
2. Prepare and publish model textbooks, supplementary material, newsletters, journals
- and other related literature
3. Organise pre-service and in-service training of teachers
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8O Muterial



5. Collaborate and network with state educational departments, universities

and other educational institutions ' e
(6. Act als‘-a clearing house for ideas and information in matters related to school
1. Act as a nodal agency for achieving goals of universalisation of elementary
f In m_iditiuq t'o.-research,_ development, training, extension, publication and
Wﬁmachvmﬁ,meNCERThmhnplmmmﬁmwﬁthmhml
-mmmwthommhdnﬁddoﬁchode&mﬁmmNCEKf
alsq.nﬁmcmmdworksincolhbmﬁonwﬂhthemmﬁmalaynizaﬁmvisiﬁng
W?elegaﬁmsmdoﬁemvaﬁmsminiugﬁcﬂiﬁesmedumﬁmdpmlﬁom
developing countries. '
Role and function

'I}ae_ major role and function of NCERT focuses on six areas such as research,
development, training, extension and dissemination, publication, and exchange
programmes. Let us discuss the specific role NCERT.

Research

e Conduct and support research and offer training in educational research
methodology.

 NIE, RIE, CIET, and PSSCIVE undertake programmes of research related to
different aspects of school education, including teacher education.

« Support research programmes of other institutions/organizations by providing
financial assistance and academic guidance.

o Provide assistance to research scholars for publishing their Ph.D. thesis and also
provide fellowship to conduct research in education and related arcas.

« Organize various courses for educational researchers and educational project
undertakers.

« Conduct countrywide educational research and surveys on the development of
school education such as achievement of the students in various subjects, retention,
dropouts, and pedagogical issues.

« Collaborate wiﬂaimérmﬁamlageuciesinint:mountryreswd:,projems,and
comparative studies in school and teacher education.

Development

. Dcvclopsmdrenewuunicuhandmsu-ucﬁomlmﬁalsforvaﬁouslevels of
school education and makes them relevant to changing needs of children and
o Comes out with new hnnvaﬁvepmcﬁmsandmeﬂmdobgyhcmdingp:e-sclmi
education, formal and non-formal cducation, vocationalisation of education and

tcchnology, population education, women education, moral and value education,
and education of the disabled and the children of special needs.
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Instintions Associated « Suggests the state education department to use new techniques, methods, and

EER Ao technology in the field of school and teacher education.
Training
NOTES « It conducts pre-scrvice and in-service training of teachers at various levels—

pre-primary, clementary, secondary and higher secondary, and also in such areas
as vocational education, educational technology, guidance and counsclling, and
special education.

o RIEs of NCERT incorporates innovative features such as integration of content
and methodology of teaching, long-term internship of teacher trainees in the actual
classroom setting, and participation of students in community work in their pre-

« Presently, it practices to send their staffs to the rural schools to get school based
experiences for three months in every three years. That helps the teacher educators
to understand the development and the requirements of educational practices in
ground root level.

« RIEs also undertake the training of teachers of the states and of state level
institutions and training of teacher educators and in-service teachers.

o Train thousands of teachers in India in a single effort, it uses two-way-audio and
video teleconferencing in various issues. Teleconferencing on National Curriculum
Framework 2005 is an example of such types of training module.

o Train both in-service and pre-service teachers to be proficient in ICT.

Extension

o Organize many extension services and programmes through its departments such
as NIE, RIEs, CIET, PSSCIVE.

» Works in close collaboration with various agencies and institutions in the states
and also works extensively with Extension Service Departments and Centres in
teacher training colleges and schools.

o Provides assistance to various categories of personnel, including teachers, teacher
educators, educational administrators, question-paper setters, textbook writers,
etc. Conferences, seminars, workshops and competitions are organized as regular
on-going programmes as a part of the extension activities.

e Organizes various educational programmes in rural and backward regions to
motivate, inspire, and to bring the rural talents to the main stream of the society.

. Organimscxtanionpmgrmmmthwglmndwcomyandmdomemwﬁes on
spwhleduﬁunlmmmmfarﬂxchﬂdrmwiﬂ:spechIMdQMdMly
abled. '

Publication and dissemination

e Publishes textbooks for different school subjects for Classes Ito XII in English
Hindi,and Urdu.

« Brings out workbooks, teachers guides, supplementary readers, research reports,
etc. In addition, it publishes instructional materials for the use of teacher educators,
teacher trainees and in-service teachers.
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- Publishes six educational journals in various fields such as Research in Education,
New Trends in Education, Publishing Abstract of Good Educational Research,
reflecting critical thinking in education on contemporary issues.

o Publishes in-house journal called NCERT Newsletter both in English and Hindi
o Publishes teacher support materials subject wise which helps the teachers and
the teacher educators to make use of content by properly designing with pedagogy.

Exchange programmes

o To study educational problems and organize training programmes for personnel
ﬁ'mn_dcvelopingcumts,NCERI' interacts with international organizations such
as UNESCO, UNICEF? UNDP, NFPA and the World Bank. _

" e Acts as the secretariat of the National Development Group (NDG) for educational
~ innovations. It is one of the associated centres of APEID.

o NCERT offers training facilities through attachment programmes and workshops
to educational workers of other countries. '

“e Acts as a major agency for implementing bilateral cultural exchange programmes
in the ficld of school education and teacher education by sending delegations to
study specific educational problems and by arranging training and study visits for
scholars from other countries.

e Educational materials arc exchanged with other countries and get materials
from other countries for comparing it and to produce quality materials for its

s, .

e It also organises faculty exchange programmes on request, and the faculty
members are deputed to participate in international conferences, seminars,
workshops, symposia, etc.

3.3.3 State Council of Educational Research and Training
(SCERT) .

All Indian States have their State Council of Educational Research and Training (SCERT).

SCERT works for educational development of School and Teacher education of the

Smmltﬁmiamﬂwaemumdwtmmk.aiﬂﬁmbmmephjwhmlmdby

mﬂyspmsowdltmdMNLTEmdNCERTmﬂnnmmhmgwuhmﬁmnl

development of School and Teacher. Let us discuss the establishment, organizational
structure, objectives, and major function of SCERT.
Establishment 1
The National Policy on Education (1986) had recommended the creation of state council
of Educational Rescarch and Training (SCERT) in each state to decentralize the functions
of quality education, research and training, Italso laid emphasis on the improvement of
educational quality and suggested to adopt some programmes such as: :

1. Improvement of curriculum

2. Teacher enrichment programme

3. Continuous and comprehensive evaluation

4. Quality textbooks

5. Improvisation and utilization of teaching aids, etc.
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mmm"mm Keeping the future in mind, alternative strategies like informal education and
vocational education after Class 12 has also been highlighted. SCERT has been given
the responsibility to conduct these activities at the state level on behalf of NCERT for
the improvement of education. Then after, various state governments started to establish

NOTES SCERT in their state. State NCT of Delhi established its SCERT in 1988, Odisha in
1979, Tripura in 1996, Uttar Pradesh in 1981, Maharashtra in 1984, Andhra Pradesh in
1967 and accordingly in other states.
Organizational structure

Organizational structure of State Council of Educational Research Training (SCERT) is
not same as the NCERT. The governor of the State is the ex-officio president of the
council and the minister of School and Mass Education of that state is the ex-officio
senior vice president of the council. The executive committee of the SCERT acts as the
governing body of SCERT and administers day-to-day affairs in accordance with the
rules, regulations, and orders ofthe state and centre. School education secretary is the
ex-officio chairperson of the executive committee and the director of SCERT is its
member secretary.

The programme advisory committee of SCERT finalizes all the activities relating
to training, extension, research, implementation of school development plans, and Sarva
Shiksha Abhiyan undertaken by the council every year. Eminent educationist,
representative of state and national level education organization such as NCERT, NUEPA,
leading university, principals of the selected schools, becomes the members of the
committee. Director of SCERT becomes the chairperson of the committee. The
organizational structure of SCERT Odisha, has been described below for understanding,

' Director, SCERT & TE, Odisha

POTHT I It T4 B\ BBV 110 15" B 2

[

Fig. 3.2 Organizational Structure of SCERT. Odisha: An Example
Self Learning
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Director of SCERT holds the apex position in the official working, next to four
deputy directors, one for each department — administration, teacher education, academics,
and science and mathematics. In the chronology, next are fourteen assistant directors
out of which 12 are in college branch i.e. Teacher Education Institutes and two in school
branch. Academic officers are under assistant directors distributed in different subject
areas. It governs Training Colleges (TC), College of Teacher Education (CTE), Institute
of Advance Studies in Education (IASE), District Institute of Educational Training (DIET),
and Certified Teacher (CT) Schools.

Objectives _
The main objectives of SCERT in the states are as follows:

o To work in the areas of elementary education and teacher education programme
(elementary and secondary) in the state.

e To organize pre-service training for prospective teachers, and capacity building
pmgmnmwform—sa-vioemchm,mn&rm,mmﬁngs,mmandbrkﬁng
sessions for state education officers and field functionaries.

. Toaganizehaducﬁonlcve]uainingpnwﬁ:ﬂhcmwmm/wnchhg
workforce of the teachers training institutions.

OToresh-ucmresﬁlabUSandcunicuhlmusedattheelemmtaryedmaﬁonand
teacher education sector so as to make it need-based and relevant based and
functional. :

« Toundertake, aid, promote and coordinate research and innovation activities among
faculty members of teacher training institutions.

. Togcncmtenewideﬂs,innovnﬁms,improwdpmﬁmheducaﬁon.quaﬁty
mmhu'ingandswewisiometabycmducﬁngsmdimmdmhesbqhshmt
term and longitudinal and their dissemination among faculty members of teacher

- Toproducehighqua]ily:eachh:gmmgmawﬁalsmdemichcdﬁmmefor
teachers, trainers, supervisors and key educational functionaries.

 To provide academic and professional support and guidance to agencies and
institutions working in the field of education, population and development education,
child rights and environment protection, and eco-friendly life style, community

. Tocoﬂabomewithothcragenciﬂ,mﬁmﬁons,mga:ﬁzsﬁonsfaﬂrcauscof
quality in school education and teacher education programme.

. Tommmmmmmmmmmm
by NCERT, NCTE, MHRD, and Department of School and Mass Education of
various states.

Role and functions

The following roles and functions generally SCERT undertakes in the state level.
» To act as an agent of change in school education including formal and non-formal
education and teacher education.
e To control and supervise the working of the Elementary Teacher Education
Institutions (Secondary Training Schools, and Elementary Training Schools) and
to coordinate the work of the Teacher Education Institutes.
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o To organize in-service training for different categories of teachers, inspecting
officers, and teacher educators and to coordinate the work of other agencies
operating at the state level.

“» To organize programmes, including correspondence-cum-contact courses for

professional development of teachers, teacher educators, and inspecting officers.

i * To produce curricula, instructional materials, textbooks for the use of educational

institutions, teachers of pre-schools and elementary schools.

« Toprovide extension service to teacher training institutions at various levels.

« To organize and implement the special education projects, sponsored by UNICEF,
UNESCO, COL, NCERT, NCTE and other agencies, for qualitative improvement
of school education, teacher education and supervisors of education.

o To prescribe curricula and textbooks for the schools and teacher training institutes.

o To produce instructional materials for the use of teacher educators and school
teachers.

o Toconduct studics and investigations on various problems of education.

-Toevaluatcthcadultandmn-fomaledmaﬁmalpmgrammcoranyother
programme relating to its jurisdiction. :

e To conduct public examinations specially at terminal stages like end of Class ITI
and Class V etc. with a view to controlling quality of education and selecting
candidates for scholarships through such examinations.

o Provides resource support in terms of development of curriculum and textbooks,
training packages, prototype teaching learning materials, capacity building of district
resource groups and block resource groups for DPEP / SSA and mid-day-meal
and other projects.

« Provide assistance to preparation of perspective plan and annual work plan and
budget for DPEP / SSA.

o Preparation of perspective plan and annual work plan and budget for teacher
education.

o Introducing distance education programme for training of untrained elementary
school teachers. '

« Monitoring of schools, CRCs and training programmes by SCERT and DIETS.

« Renewal and revision of teacher education curriculum — both clementary and

secondary. }

« Disaster management and preparedness programmes in schools.

o Conducting NRTS examination in the state.

« Conduct of Studies sponsored by NCERT, NCTE, NIEPA, UNICEF, DPEP /
SSA, EFA Society.

o Preparation of Vision 2020: An agenda for School and Mass Education: Report of
the Task Force

o Implementation of externally assisted projects: Population and Development
Education. _

-0peningofsmcopcnschoolunderﬂ1eaegisofNaﬁmall itute of Open

o Collaboration with NGOs working for education.



3.3.4 District Institute of Education and Training (DIET)

.i;a. JTIL

Distric _mommm“nmwmnhmmmm&mmm
teachers for elementary classes. It organizes training and orientation programmes relating
to elementary education. It also trains the SMC members, parents, village workers relating
to various projects undertaken by state and central government.

Establishment

tOEducaﬁonCommission(IML‘Ofaﬂthefaamsﬂmhﬂueneethe
Wufemmﬁm,.meqmﬁtxcmlpcmandm&mmmﬂwbw&y
g:glmgptsigmﬁmtmmmcmmmofawwapmmmmmeqmmy
of training and the support that are provided to them. Due to the increase in elementary
and adult education, the state level agencies found it difficult to manage. The NPE and
mAmvisagedaddiﬁmofamhd-dkmmLﬁﬁmﬂmsuppmﬂsmimheshapeof
District Institutes of Education and Training (DIETs). DIETs were expected to have a
betterconu'olofthcinstitunesasiheywmldbeclosertothanandmoreawmofﬂ:eﬁ'
proﬁlemsandnceds.lnacoordaucemmepwvisiomofNPE,acmually—spmsored
Scheme of Restructuring and Reorganization of Teacher Education was approved in
ngl'%?.Ona-ofthecompouemsofﬂrschﬂncmtosctnleETs.TﬂIOcmber
1989, central assistance had been sanctioned under the scheme for setting up a total of
216DIETsinﬂ1::counﬂ‘)'.Atpresenlatotalof500(ﬁppmxinmﬂ DIETs exist in India.

Organizational structure
District Institute of Education and Training (DIET) works under State Council of
Educational Research and Training (SCERT) of the state. Prmcnpalworks as the head
nfﬂ:cDIETwithwxhashdiﬂhﬂnsubjectsmdpedagogymm.Tnmecmhm
get complete education in content and pedagogy to transact school curriculum up to
elementary level. Let us discuss detail structure of DIET. _
Based on the above ﬁJncﬁms,aD[E'meldmedmhavEsmﬁsUmgﬂlintbc
following areas:
1. Foundations of education and pedagogy _
2. The subjects taught at the elementary stages; namely
(i) Languages taught at the elementary level in the district (these may be two,
ﬂn'ecorevenfwr,depend.ingouﬂ:cnumbu'oflanguageswhichare
intmduoedh:astateatﬂ:celcmentarystagemﬁ&ctorslikehilh:gual
character of a district)
(if) Mathematics _
(iii) Environmental Studies —Social Science
(iv) Environmental Studies -Science
Objectives
District Institute of Education and Training (DIET) has the following objectives:
e To conduct classes of regular teacher education programmes such as Diploma in
Elementary Education or Diploma in Education.
. Toconductpmgmnmsfmclcmenmryschodandpmchoolwachm{boﬂn
pre-service and in-service).
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» To organize specially designed courses for headmasters, officers of the education
department, members of the school management committees (SMC), community
leaders, elected heads of the panchayati institutions, block and cluster resource
coordinators, etc.

» To actively participate in preparation of district plans for UEE.

¢ To work for implementing Right to Education Act, 2009.

* Development of district specific curricula and teaching leaming materials.

« To provide support to Block Resource Centres (BRC) and Cluster Resource

‘ Centres (CRC) for elementary schools and programmers of UEE.

e To actively engage in action research and experimentation for an improved
understanding of elementary education and to solve the difficulties of the teachers
and the students in teaching-learning and other related areas.

o To tackle specific problems of the district and the State for achieving the objectives
of UEE and to provide quality elementary education.

Roleand functions

The DIETS are envisioned as ‘academic lead institutions’ toprov:degmdml:etoall
academic functionaries in the district. The main functions and roles undertakes by DIETs
are as follows:

o Quality teacher training, leading to high learning levels among students.

. Improwngpedugogyandmkmgchssmumxeammgmmsmg
Devdqymgcunmdmnandamdamcnnwralmmhaschﬂd—ﬁxmdly'exw

. P]ammgandmnmgmmofprmsy,aduRMMnMnm-famaleducauon
of the district.

o Conducting research, developing low and no-cost teaching aids, supporting
innovative materials and methods.

o Evaluating students, teachers, programmes and institutions.

e Using technology in education and making the elementary teachers” technology

« It organizes training and orientation programmes for the:

o Elementary school teachers (both pre-service and in-service education)
o Headmasters, heads of schools and officers of education department up (o
block and cluster level

o Instructors and supervisors of non-formal and adult education (induction

level and continuing education)
o Members of school management committee (SMC), community leaders,
youth and other volunteers who wish to work as educational activities; and
o Resource persons who wish to conduct suitable programmes for the target
groups in BRC and CRC centres other than the DIET.

« Provides academic and resource support to the elementary and adult education
systems in the district like development of locally relevant materials and teaching
aids, evaluation tools, etc., and serving as an evaluation centre for clementary
school and programmes of NFE/AE.



« Conducts action research and experiments to deal with specific problems of the
fistrictin.
3.3.5 Academic Staff College (ASC)

Establishment

mmainphilosophyofmdemicsuﬂ'Colbge(ASC)istokoepinmindﬂmﬂle
teacher is central to the system. While it is universally accepted that the toacher is
ﬂ:ephdofﬂ:ced:mﬁomlsysm,mmdmmmihmqpm
for their professional development. It is, therefore, necessary to develop inbuilt
mechanismstopmvideoppmnnﬁﬁesfm@chefs.khahomepmmmamher
tomeet-thechaﬂmgesofﬁfe.mbecomcbeuwci&mandnotmelyamhnd
professkmalltwasbeﬁcved inthepesldmtaoolhgefunivmitywaclmlcmmme
‘art’ofmchingmﬂzejobbycmuhﬁnghis)hu‘ownmhusmsmﬁorcoﬂum.
Todayitism}mgcradeqmtemexpectanewlyappoiucdwachﬁqutmeme‘an'
of teaching by emulating.
National Policy on Education (1986) recommended establishing teaching
inﬂ:emﬁversiﬁestoorieutandmﬁwhtheunmwmmmm
Mmmmwmmmhhighﬂedumﬁmhﬂnwﬂﬂzimiy&m
Commission (UGC) took the responsibility to establish Academic Staff Colleges (ASC)
hwmiousmivmiﬁesmhuhmﬂdmmmcmwlyrecmﬁedmchminwlkgamd
univmiﬁes.TheNPEmajizedﬂaeneedfmpmvidmgoppmumiﬁesmwachcrwhcm
bcﬁcrﬁwhmersoﬂmtﬂ:eymablcmﬁslﬁlﬂnimleandrespmm'bﬂiﬁe&ﬁwas

ﬁthndofvaluesﬂutwwldhmmmmmchwmkehiﬁaﬁm{ormﬁﬁve
and creative work. AtpesemﬁAmdemicStaﬂ'Cnlbgesmﬂmﬁoninghwcmmuy
whichcmduclsorienmﬁmandmﬁmhercomesfmtewhemmmbnﬁnghhigher
education.

Organizational structure

Organizational structure of Academic Staff Colleges (ASC) is very simple. It has a
director in the rank of a professor who heads the ASC. Two other faculties’, one in the
mxkofassodatépmfmmandothahthemnkofassmmibssm,isappohwdm
carry out the work. Faculties in ASC are not necessary that they belong to a single
subja:mﬂﬂﬂ)cymmvmmbjem.meyugmhe&euiamﬁmmdmﬁeshﬂ
pi'ogrameinwhichmemwnedpro&ssasﬁumdiﬁ‘aununivasniesminﬁmdm
lead the session. SometimesmefacultiesofASCalsotnkcsomeofﬂ:esessims in
Each academic staff college has an academic advisory committee with
represcnmﬁvm&mmiversiﬁesandwnegeswadvioemhsprogmmmmme
selection of resource pcrsms.mevioe-chenoeﬂarofﬂ\eunimityatwhichASC is
!ocatedismechakmanofmewmiuw.mcomnimecmsﬁhmsofthefollowmg:

1. Vice-chancellor of the host university
2 Onevice—chamellorﬁ'omomsideandonewithﬁ:ﬂ:csﬁte
3. One UGC nominee
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4. Two directors of ASC, of which one is from outside the state

5. Two eminent professors

6. Two heads of department of university

7. Two principals of affiliated colleges

The director is the member secretary. The registrar and finance officer are special
invitees. All members are nominated by the chairman. The term of the advisory committee
is two years. The advisory committee meets twice in a year. All matters relating to the
ASC including financial matters is placed before the committee. Let us discuss the main
objectives of ASC.
Objectives of academic staff college

The objectives of the ASCs are to enable newly appointed lecturers to:
o Understand the significance of education, higher education in particular, in the
global and Indian contexts
o Understand the linkages between education, economic and socio-economic and
cultural development, with reference to Indian polity
» Acquire and improve art of teaching at the college/university level
e Keep abreast of the latest developments in their specific subjects
e Understand the organization and management of a college/university and
understand the role of teachers in the total system
« Utilize opportunities for their personality development, initiative and creativity
* Be computer literate as well learn to use ICT in teaching and learning process
Roles and Functions of Academic Staff Colleges
Academic Staff Colleges has to plan, organise, implement, monitor and evaluate orientation
courses for newly appointed college/university Assistant Professors of one or more
universities in a state. ASCs also organize refresher courses for serving teachers. They
also organize refresher courses for serving teachers, and orientation programmes for
senior administrators and heads of department, principals, officers, etc.
AnASC will:
« Formulate a programme of orientation
o Identify resource persons in various ficlds of specialisation for conducting the
orientation and refresher courses
« Familiarize the resource persons with the philosophy and guidelines of the
courses
. Setupaducmnemsﬁonoentecmnb‘bmyfmreﬁemweandsmmamia}s
necessary for the courses

o Produce specially designed material required for effective implementation of
the courses _

o Organise, monitor and evaluate courses for teachers

e Createa culture of learning and self-improvement among teachers

e Organize orientation programmes for heads of department, principals, deans
and other decision-makers



e Provide a forum for serving teachers to keep themselves abreast of the latest
developments in various subjects -

» Extends opportunities to widen their knowledge and pursue research studies

* Provide an introduction to new methods and innovations in higher education

The thrust areas for each refresher course are decided by the director in
consultation with the course coordinator.
~ Apart from fulfilling these functions, ASC also undertakes many subject-specific
programmes from time-to-time. Though all the subjects come under the jurisdiction of
ASC still it maintains a careful strategy to provide justice to all the subjects. For operating
courses like B.Ed and M.Ed, universities generally take permission from NCTE.
Academic Staff College organizes refresher courses for education faculties both in
general and teacher education. It organizes the refresher course in the university’s
teaching department of education and in case if the university does not have a department
of education or teacher education, it organizes the programme in the Institute of Advance
Studies in Education affiliated to that university. Head or senior faculty in education
becomes the coordinator of the refresher course and the eminent scholars in education
from different parts of the country and from the same university are invited to deliver
lecture in that programme. It is something different from school education. The matters
relating to higher studies in education which is closely associated with teacher and school
education becomes the matter of deliberation. Comparative development of teacher
education in India with other developed and developing countries are also dealt with
during the refresher programme in education. Innovative research in education is also
another important area of discussion in the refresher course of Academic Staff Colleges.
For your understanding, a detailed course structure of an orientation and refresher course
has been given below:
Orientation programme
Orientation programmes organized by UGC-ASC are generally of four weeks duration.
The main objective of organizing orientation programme is to understand the significance
of education in general and higher education in particular in the global and Indian contexts.
In order to achieve the objectives of organising orientation programme, ASC develops
the curriculum in four different components which is covered in minimum 144 contact
hours i.e. six hours daily for a four-week programme.

Table 3.6 Curriculum Components in Orientation Programme

Component Activity details
Component A ; Awareness of Linkages between Society, Environment, Development and
Education — This component aims at helping teachers to realize the larger
context of education and the role of a teacher in society.

Component B : Philosophy of Education, Indian Education System and Pedagogy — This
component aims at imparting basic skills and sensitivitics that a teacher
needs for effective classroom teaching.

Component C : Resource Awarencss and Knowledge Generation — This component aims at
helping the teachers to be self-sufficient, and be continuously abreast of new
knowledge and i methods and sources of knowledge.
Component D : Management and Personality Development — Under this component,
teachers are familiarized with the organisation and management of the
college/university. They arc made awarc of the ways in which they may
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Refresher programme in education

The course curriculums of refresher courses are developed in consultation with the
concerned departments. The course is so prepared that the content has essential
percentage of the core material in the subject along with required percentage of areas of
emergence and priority, essential laboratory and practical components, and computer
application with relevant advancement of the subject.

The curriculum of a refresher course in education has been designed keeping in
view the following topics:

* Use of SPSS for data analysis in educational research

» Concept of educational research and methodology used

¢ Calculation of reliability and validity of constructed text

¢ How to write research paper and research project report

¢ Research in parenting

* NCF 2005 and NCFTE 2009

e Science curriculum in the context of NCF 2009

» Writing standard Self-Learning Materials (SLM) for distance education

o Right to Education Act 2009 and Right to Information Act

e Qualitative and quantitative research in education

» Writing standard Bibliography and reference section

« Social inclusion and exclusion

All the above elements are carcfully deliberated during refresher programme
organized by Academic Staff Colleges of University Grants Commission. It covers most
of the issues relating to teacher education. In this way ASC is associated with the
development of teacher education. Though its contribution is specified still it serves to
achieve excellence in teacher education programme by organising fruitful orientation
and refresher courses for the teacher educators.

3.4 COORDINATION OF VARIOUS UNITS OF
TEACHER EDUCATION INSTITUTIONS

Till now you have studied the structure of teacher education in India and the institutions
associated with teacher education. For achieving the greater interest of education there
is a need to establish better coordination of various units of teacher education institutes
and work together. As discussed earlier, NCTE cannot work independently. It uses the
resources and man power of other institutions like NCERT, SCERT, and UGC-ASC for
better implementation of its programme. It uses the research support from NCERT and
other research organization. Let us have a thorough look on the development and
association of teacher education institutions.



Table 3.7 Association of Various Institutions of Teacher Education

Institute Nature of Association with other Institutes

NCTE = Uses the resources including man power of NCERT, SCERT, University
Faculty to organise curriculum for teacher education and to develop norms and
standards for various teacher education programme from time to time.

= The decisions and orders of NCTE are implemented by SCERT, DIET,
NCERT, Universities, and other organisations.

NCERT = Closely works with NCTE, SCERT, and DIET.

= The decisions relating to teacher and school education was implemented by
SCERTSs, DIETs and Universities,

= Cumiculum of school education constructed by NCERT was taken in account
to form curriculum for teacher education because there is the need for a close
association of school and teacher education. Most components of school
curriculum are covered in teacher education curriculum so that the teachers
become well acquainted to use the content and pedagogy to teach the students
and prepare teachers for school education.

= Finding of the research in education and the new innovations conducted by
NCERT are usually used by NCTE in teacher education.

SCERT * SCERT implement the decisions of NCERT and NCTE in State level.

= It also inspects colleges of teacher education and provides NOC to its
operation.

* Before NCTE inspection and affiliation it needs to get NOC from State School
Education department and the SCERT and of course Universities. ,

DIET = District Institute of Education and Training is also closely associated with
NCTE, NCERT, SCERT to implement the works relating to school and teacher
education in ground root level.

= Implementation of various projects such as RTE Act 2009, CCE, Mid-Day-
Meal Scheme, and many such other programmes are implemented by DIET.

= It maintains coordination between central and state level agencies to really
workout the plans and projects in school and teacher education

ASC *® Academic Staff Colleges are also equally associated with institutes of teacher
education like NCTE and NCERT.

= It organises orientation and refresher programmes in education and teacher
education based on the curriculum developed by NCTE for the Teacher
Educators in Bachelor and Master level.

Universities [ = Universities are in a central position to affiliate and administer the academic
and other matters relating to teacher education.

* In response to administering professional courses like teacher education, it uses
the norms and standards developed by NCTE.

= Takes permission from NCTE to open its own teacher education department.

Studying Table 3.7, you must have understood as to how the institutes of teacher
education are closely associated with each other. The success of teacher education
programme is not the function of a single operator or stakeholder rather it is the contribution
of the organizations discussed above for maintaining quality and genuineness in teacher
education programme. Regional imbalance in teacher education is a factor which depends
on how one region has enough teacher education institutes beyond its requirement whereas
in some other region there is a dearth of institutes. Students migrate from one region to
another to get a degree of teacher education facing innumerable difficulties in practice
teaching, practicals and school based experiences. In this sense, all the institutes of
teacher education need to have better association and coordination.
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3.5 FUTURE PROSPECTS OF TEACHER
EDUCATION IN INDIA: A CRITICAL ANALYSIS

The central government has repeatedly emphasized that ensuring quality school education
toall is one of the most important priorities of the government, and the National Knowledge
Commission has also recognized the crucial significance of this as the foundation upon
which any further advances are based.

Documents of India Vision, 2020, by J.S. Rajput and NKC Recommendation on
School Education, 2007, have highlighted the future of school and teacher education in
our country. You must have realised that the present time is very crucial in the context of
school and teacher education in our country as most developments have taken place in
maintaining quality and quantity in education. For this, Right to Education Act, 2009, use
of Continuous and Comprehensive Evaluation strategies in school and higher education,
implementation of new curriculum in school and teacher education framed according to
National Curriculum Framework, 2005, for School Education and National Curriculum
Framework for Teacher Education, 2009, are the milestone to maintain effective
transaction of school and teacher education. Primary responsibility for school education
is borne by the state government, but you must have observed that both the state and
central government works together for the greater interest of universalisation of elementary
education. There is wide diversity across states in terms of progress towards achieving
universal elementary education, and also diversity within states with respect to the quality
of school education. Nevertheless, we believe that positive changes in systems of
schooling will ensurc universal access to clementary education, wider access to secondary
education as well as better quality and greater relevance of all schooling, will require
active involvement of the central government as well state govemments. Such involvement
is necessary not only in the matter of providing resources but also in promoting
organizational and other quality parameter changes.

Emphasising teacher education, National Knowledge Commission, 2007, stated
that teachers are the single most important element of the school system, and the country
is already facing a severe shortage of qualified and motivated school teachers at different
levels. It is urgent to restore the dignity of school teaching as a profession and provide
more incentives for qualified and committed teachers. Non-teaching official duties such
as electoral activities should not be allowed to interfere with the teaching process. Forums
that allow and encourage teachers to exchange ideas, information and experiences,
including a web-based portal, should be developed. At the same time, there should be
transparent systems for ensuring accountability of school teachers. As far as possible,
teachers should be recruited to particular schools. The training of teachers is a major
arca of concern at present, since both pre-service and in-service training of school
teachers is extremely inadequate and also poorly managed in most states. Pre-service
training needs to be improved and regulated in both public and private institutions, while
systems for in-service training require expansion and major reform that allows for greater

~ Realising the facts mentioned above you must have understood that the future of
teacher education is a challenging task before us. The lower and the higher end in
teacher education are linked with a close chronology. To maintain quality in lower level
i.e. in school education, the higher level i.e. teacher education needs to be improved
drastically. Our teacher education needs to be well managed and assure quality so that



we can be managed to create good teachers at the school level who can take the

responsibility and leadership of the country. Let us discuss some of the other future
Wofﬂchaedmﬁmwhhhmdsmbcmkmmoﬁnmemrﬁm.

All types of values need to be developed among the teachers and the teacher
educators through our teacher education programmes.
Special and inclusive education should be a compulsory subject in teacher
education programme.

Rigorous practices in content-cum-methods needs to be conducted in teacher
education programmes.

Establishment of teacher education institutes remains a constant problem.
Only those institution should be permitted which fulfil all the criteria torun an
institute.

There must be a nationwide survey to know the specific requirement of teacher
education institutes. To do it, enrolment of students, scope of teacher education,
population parameters and requirement of future teachers need to be taken
care of. [

Maintaining national and international integration is also another important
ingredient in teacher education programme. Hence, there is a need fo orient
future teachers in important national matters.

In India, there are still thousands of vacancies for teachers in schools; for
filling these posts, we need quantitative improvement of teachers but at the
same time, optimum care needs to be taken to maintain the quality of teachers.
There is the urgent need of special orientation of teachers for implementation
of Right to Education Act, 2009, and Continuous Comprehensive Evaluation
(CCE).

Grassroots level teacher education institutes such as DIETs, BRCs, and the
CRCs need to be empowered so that they are able to face all types of
challenges.

Moreover, national reconstruction and international participation need to be
encouraged through teacher education programme.

3.6 SUMMING UP

ONaﬁmtaiCmmcﬂfa‘TeadlerEducaﬁm(NCI”E)isthcmtbmlmguhtorybody
of teacher education in India.

° Formalteacberpwpamﬁonprogmnmesmrtsinhdiaaﬁercornpleﬁonofm+2
degree.

o Besides the formal teacher education programme, some informal teacher education
programmes are available in India which educates the teachers to teach the
Nursery students.

« Both NCTE and NCERT work as coordinating agency under MHRD, Government
of India. _

« Teacher education institutes prepare teachers to teach the students in elementary,
secondary and senior secondary level.
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* M.A. Education degree is a two years degree in education which is considered
equivalent to M.Ed. but is not a professional degree like M.Ed.

» Toapply for M.Phil. or Ph.D. in Education one needs an M Ed. or M.A. Education
degree.

» National Council for Teacher Education (NCTE) is the apex body in teacher
education in India.

« National Council for Teacher Education (NCTE) was set up in the year 1973 on
the recommendation of Education Commission (1964-66) Government of India,
to advise the Central and State Governments on matters relating to Teacher
Education.

* NCTE in Delhi along with four Regional Committees have academic and
adMngsbdcalwlhﬁmmmch.polsyphmmmﬂomg
curriculum, innovations, co-ordination, library and documentation, in-service
programmes apart from having the responsibility of introducing innovations in

e The main objective of the NCTE is to achieve planned and coordinated development
of the teacher education system throughout the country.

o The National Council of Educational Research and Training (NCERT) was set
up by Government of India in 1961 as an autonomous organization registered
under Societies Registration Act (Act XXI of 1860) toadvise and assist the Ministry
of Human Resource Development.

 The Regional Institutes of Education (RIEs) located at Ajmer, Bhopal, Bhubaneswar
and Mysore cater to the educational needs (pre-service and in-service education)
of teachers/teacher educators in the States and UTs under their jurisdiction.

 All Indian States have their State Council of Educational Research and Training
(SCERT). SCERT works for educational development of School and Teacher
education of the States.

e The govemor of the State is the ex-officio President of SCERT and the Minister
of School and Mass Education of that State is the ex-officio Senior Vice President
ofthe Council.

« District Institute of Education and Training (DIET) is the ground level institute to
prepare teachers for clementary classes. It organizes training and orientation
programmes relating to elementary education.

 District Institute of Education and Training (DIET) works under State Council of
Educational Research and Training (SCERT) of the State. Principal works as the
head of the DIET with teachers in different subjects and pedagogy teachers.

o National Policy on Education (1986) recommended cstablishing teaching
department in the universities to orient and refresh the university teachers and
make them acquainted with the development in higher education in the world.

e University Grants Commission (UGC) took the responsibility to establish Academic
Staff Colleges (ASC) in various universities to induct and train the newly recruited
teachers in colleges and universities.
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3.7

KEY TERMS

* NCERT: National Council of Educational Rescarch and Training
* NCTE: National Council for Teacher Education

¢ SCERT: The State Council Educational Research and Training

* MHRD: Ministry of Human Resource Department

* CTE: College of Teacher Education

o [ASE: Institute of Advance Studies in Education

* BRC: Block Resource Centre

* DELED: Diploma in Elementary Education

3.8

ANSWERS TO ‘CHECK YOUR PROGRESS’

1. Regulatory body of teacher education is the central institute which develops norms

and standards to affiliate teacher education institutes like NCTE. Accordingly,
regulatory body in school education are those institutes that develop norms and
standards for development of school education like NCERT, and SCERT.

2. To teach clementary students in school, a teacher requires a Diploma in Elementary

Education (DELED) or Diploma in Education (D.Ed.) teacher education degree,
whereas to teach secondary students in the school, a teacher requires a Bachelor
Degree in Education like B.Ed. One cando D.Ed. after completion of 12* whereas
to enrol in B.Ed. the minimum education required is Graduation in any discipline.

3. M. A. Education is a general course usually provided by the universities where as

M.Ed. is a professional course that comes under teacher education and is governed
by NCTE.

4. The courses considered as higher studies in education are M. Phil. Education.

Ph. D. Education, etc. These courses are generally rescarch based degree and
are governed and run by the university teaching department of Education or the
Institute of Advanced Studies in Education.

5. National Assessment and Accreditation Council (NAAC) inspect the teacher

education institute and assign a grade to considering the maintained quality in all
aspects whereas Distance Education Council (DEC) is a regulatory body meant
for developing norms and standards for distance education in India including teacher
education programme runs in distance mode.

6. The head quarter of NCTE is at New Delhi and it has four regional committees

established at various regions in India like; Western Regional Committee (WRC)
is a Bhopal, Eastern Regional Committee (ERC) is at Bhubaneswar, Northern
Regional Committee (NRC) is at Jaipur, and Southern Regional Committee (SRC)
is at Bangalore. The power is decentralised for better management of teacher
education programme.

7. The main objective of the NCTE is to achieve planned and coordinated development

" of the teacher education system throughout the country, the regulation and proper
maintenance of Norms and Standards in the teacher education system and for

matters connected therewith.

Institutions Associated

with Teacher Education -

" NOTES
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9.

10.

1L

A2

13.

14.

The.headquarterofNCEKTisalNewDelhiandprescnﬂyithas five Regional

Institute of Education are at Bhubaneswar, Mysore, Ajmer, Bhopal, and Shillong.

TEhmdgmnadevehpsmmnandmdmdsﬁntschooleducaﬁmmddevekps

andpu!)hshubooksﬁxschooleduuﬁmwhemasdnkcgionallnsﬁnneof

Educafxm(RIE)bmimﬂypmmhﬁodmandmhasfurschml

educaﬂop.}taboconduclsqualitymhheducaﬁon. Besides it organises

myuumgpmgmnmesfnrﬂrschnlmdns,mmcﬂasmddmemcanmal

administrators.

The major objectives NCERT undertakes are as follows:

* To control school education up to standard 12°.

e Todevelop curriculum for school education.

e To publish books for school education.

e To conduct quality research in education.

e To conduct training programme for the teachers in various themes.

. Toaperalercgularcoursuforpmpaﬁngmherinschoolmdteacher
educators

Nmmmmmmammmmcml to Class-XIL
All the schools of CBSE Board follow this book where as the State Government
prepare their curriculum according to the curriculum develops by NCERT. It also
publishes good researches, and teacher support materials. Another important
publication function of NCERT is to publish Education Journals, periodicals, and
Survey in Education.

SCERTs havcbcensctupﬁl'betteradnﬁnisn'atimand control of teacher and

schooleducaﬁminwessndmh:mmem&mllyandSmtemneducaﬁon

projects and plans in the states more effectively.

The four major work of SCERT are:

Acts as anagmtofchangeinschooledumﬂonincluding formal and non-
 formal education and teacher education.

« Controls and supervises the working of the Elementary Teacher Education
Institutions (Secondary Training Schools, and Elementary Training Schools)
and to coordinate the work of the Teacher Education Institutes.

e Organizes in-service training for different categories of teachers, inspecting
officers, and teacher educators and to coordinate the work of other agencies
operating at the state level.

e Organizes programmes, including comespondence-cum-contact courses for
professional development of teachers. teacher educators, and inspecting
officers. :

DIETs have been established in all districts of India for better implementation of

the educational projects hgrmrﬂrootleveiandtopreparegoodtcacherwhocan

take the responsibility of the nation.

All Indian districts have a DIET. District Institute of Education and Training (DIET)

works under State Council of Educational Research and Training (SCERT) of the

State. Principal works as the head of the DIET with teachers in different subjects

and pedagogy teachers.




& 3 . Institutions Associated
*15. The major objectives of DIET are as follows: with Teacher Education

o To prepare teachers for school teaching.

» To organise training programmes for the teachers.
To implement central and State run educational programme. NOTES

e To conduct action research.

16. UGC Academic Staff Colleges organizes various orientation and refresher courses
for the faculties of education and teacher education for teachers who teach in
colleges of teacher education and universities. It this way ASC is associated with
the development ofteacher education.

17. Orientation course is general in nature whereas refresher course is subject specific.

18. NCTE cannot work independently. It uses the resources and man power of other
hsﬁmﬁonslikeNCER]]SCEKl}UGC—ASC,ew.fmbeﬂ&hnplahamﬁmoﬁls
programme.

19. The two ways to improve teaching are as follows:

e Non-teaching official duties such as electoral activities should not be allowed
to interfere with the teaching process.

o Forums that allow and encourage teachers to exchange ideas, information
and experiences, including a web-based portal, should be developed. At the
same time, there should be transparent systems for ensuring accountability of
school teachers.

3.9 QUESTIONS AND EXERCISES

Short-Answer Questions

1. How is teacher education programme different from general education?

2. How do institutes like NCTE, NCERT, and SCERT coordinate with each other
for better functioning of teacher education in India?

3. Academic Staff College of UGC contributes to maintain quality in teacher
education. Discuss.

4. How does SCERT fultil its education responsibility for the states and also maintain
better coordination with central educational organizations.

5. Compare the structure of Indian Teacher Education Programme with any one
country abroad.

6. Prepare a short note on the functioning of teacher education programme in your
fistri

7. Write a short note on the future of teacher education in India.

Long-Answer Questions
1. Discuss the teacher education structure in India.
2. Describe the role and functions of NCTE to regulate teacher education in India.

3. List out the specific contribution of DIET.
4. Discuss the important functions that DIET undertakes.
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5. Critically analyse how NCERT is a unique organization in the field of school
education, research, and teacher education.
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4.0 INTRODUCTION

Teaching involves multiple activities comprising the gamut of teacher education
mdawider@geofhmﬁmﬁamlcxpeﬁemﬁhvohingschmlmmm
teachers,andteacba-educators.haway,itactsastheevaluatimtoolforeﬁbctive
teacher education and is a critical quality indicator.

Forwachelswbesuﬁicimﬂypmpamdﬁrthechﬂengesinﬂupmfession.itis
Mﬁtsmdmtmmmmmepwmm.mG(IWMIms
mwﬂmmmmwmﬁﬂwﬁnm@m
ofmeB.demgmmmc.Thepmcﬁcumorsmdentteachhmiswhereﬂmrymts
prwﬁm.ﬂxperfminstudemmachhgisthesmgbmostimpmmaheﬁmfor
predicting success in in-service teachers.

4.1 OBJECTIVES

After going through this unit, you will be able to:
o Discuss the importance of physical education
o Explain the role and importance of language
. Descﬁbe!hequaliﬁcationneededtobecomeascienceteqcher
« Discuss the different methods of teaching science
« Explain the importance of mathematics and social sciences in school education g oarming
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4.2 DEFINITION OF PRACTICE TEACHING

Practice teaching is when student teachers teach their specialized subject to students in
aregular school for a specific period. During this period the student teachers take up the
role of a regular subject teacher and also all the assignments given by the cooperating

Practice teaching is defined as teaching by a student under the supervision of an
experienced teacher. Through this the student teachers are able to gain hands-on
experience to deal with children of diverse ages and contexts and move back and forth
between theory and practice. They should also be given the opportunity to interact with
children from diverse backgrounds like first generation leamers, and strect children so
that they learn to communicate and relate with them.

Internship is defined as extended school-based professional learning negotiated
by the different stakeholders in the teaching preparation phase. The intern is mentored
by the classroom teacher, with increased opportunities to involve in a broad range of
teacher’s work activities. There is a subtle shift in the classroom teacher and intern’s
relationship from evaluative to collegial.

Internship experiences need to be organized in such a way that it becomes useful
in evaluating the teacher’s ability and supports socialization within the profession,
stimulates development of teaching-learning concepts, allows insight into new perspectives
and enhances motivation to continue learning.

4.2.1 Objectives
Teacher education, when viewed as a holistic enterprise, involves actions of different
kinds and aims at complete development as a teacher with knowledge and understanding,
repertoire of skills, positive attitudes, habits, values and the capacity to reflect. Tt will
mmmmmmpformm.mmmmmmm
made aware of the need to:
1. Care for students and be sensitive to their needs
2. Perceive the need to make learning a joyful activity, not mere rote learning
3, Examine curriculum in the local context
4. Devise leamer-centered activities suited to the needs and interests of the children
5. Integrate academic learning with the diversities present in every classroom
6. Promote values of peace, equality and secularism
7. Communicate amicably with children
e Reflect on classroom activities and learning
e Development of professional skills in pedagogy, observation, documentation,
Soaia it .

. hﬂcrprctmnlitywiﬂﬁnvmﬁngﬂnomﬁmlmdexpeﬁmﬁalﬁ'amewmks
4.2.2 Organization of Student Teaching
Teaching practice helps the trainees to acquire practical skills through direct experience
and at the same time the trainers get the opportunity to assess and guide the trainees in
both summative and formative evaluation process. It also helps the teacher educators to



develop an understanding of the student teachers and their style of teaching which they -

inculcate under professional guidance and supervision. The schools which agree to let
the student teachers to teach extend materialistic and moral support to them. Therefore,
it is important to have a conducive environment for the student teachers to be able to
gain confidence and work effectively with the fellow students and the school personnel.
This will give the student teachers the opportunity to engage in profitable experiences in
observing, sharing and in teaching with the guidance and supervision of student supervisors
or tutors.

Teaching practice is a cooperative venture involving the student teachers and
their supervisor on the one hand and the staffand students, on the other. The programme
includes teaching, demonstration, participation in co-curricular activities and evaluation,
which is the final assessment of the student teachers.

4.3 PREPARATION OF TEACHERS FOR PHYSICAL
EDUCATION

Physical education is an integral part of an education system. It aims at building a sound
body, a sharp mind and a wholesome personality. Physical education is essential for the
cultivation of vitality, courage, self-confidence, cooperativeness, leadership, obedience,
Plato, Rousseau, Gandhi, Aurobindo and Russell have laid great emphasis on it.
W@mmmwamﬂmmwm
Diploma in Physical Education, Bachelor in Physical Education and Master in Physical
Education. These courses are conducted by a number of universities and institutions.
Some of them are:

o Sadguru Education Society's College of Physical Education, Jalgaon, Maharashtra.

o Kishan Institute of Teacher’s Education, Meerut, UP.

o Acme Institute of Management and Technology, Agra, UP.

o Lakshmibai National University of Physical Education, Gwalior, Madhya Pradesh.

« Indira Gandhi Institute of Physical Education and Sports Science, Delhi.

o Netaji Subhas Institute of Sports, Patiala, Punjab.

o Central Health Education Bureau, Delhi.
Physical education being imparted in colleges stresses on:

o Development of sociability, obedience and discipline, acceptance of authority,

o Development of emotional stability, control over one’s own feelings and temptations

» Development of mental health, ability to take immediate decision and prompt

action

e Cultivation of the power of concentration

« Inculcation of democratic values

e Development of neuro-muscular skills

» Formation of character and development of willpower
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1. Define practice
teaching.

2. What is internship?
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Development of physical fitness and health of students is not the responsibility of
the teachers of physical education alone. In fact, every teacher has a role to play in this
direction, especially at the elementary stage and must have substantial exposure to physical
education and health education. The teachers, other than physical education teachers,
also need to take interest in games and sports and physical activities.

Every prospective teacher, irrespective of the level, needs to be made conversant
with the basics of physical education. In addition, every trainee is required to participate
in at least one major group game and two items of sports.

Curriculum for physical education should be viewed from the following two angles:
o Physical education as an integral part of teacher education programmes at all
levels
« Physical education specifically for preparing teachers of physical education
4.3.1 Physical Education as an Integral Part of Teacher
Education
Objecﬁveumobjecﬁvuofphyskﬂedtmﬁmasthgrﬂmefmchﬁcducaﬁm
may be as follows:
« To enable teachers to be conversant with the basics of physical education.
o To enable them to understand the relationship between general education and
saoatodous
. Toembleﬂmtomgmizegmmsmdsputsmdphysiulacﬁviﬁes.
mcxpccwdumomeofsuchmapprmchwﬂlhadmunivmﬁsaﬁmefphwical
education in schools.
Strategies
. lnch;simofphysicaledumﬁmccuq:mwﬁnteadmeducaﬁmataﬂlmls.
OCmupulsmypﬂﬁcipnﬁmhatleastonemajmg:mpgamemdmoitemsof
sports.
1. Teachers of Physical Education at the Elementary Stage
Thesecw:sesiendh:gmacmﬁﬁmordipbnmmbehgsuggmedfmthetuchemof
ol education st the el ¢ !,mmwogmmmmm ing the following
objectives:
Objectives: The objectives of physical education at elementary stage are to:
-Embleplmpecﬁwteachustoundmﬂndmemumandpurposeofphysical
education at the elementary stage
. Dcvdopawmssofbasicplﬁ)ciplcsofhwlﬂ!.mmmm
+ Enable them to develop good health and sound physique of students
o Foster interest in physical exercises, games and sports
« Inculcate the spirit of healthy competition and leadership
o Develop team spirit and fellow feeling
e Pmnnemnmgﬂnnmewmpcmmiesﬁragmizhgdiﬂ'aﬂukindsofacﬁviﬁﬁ
in physical education



« Enable them to develop among students physical and mental alertness
e Enable them to develop emotional stability and self-control

Curriculum framework

Theory
¢ Emerging Indian Society
* Physical Education: principles, purpose, status, problems and issues
« Psychology and Sociology of Physical Education
® Methods and Techniques of Physical Education
= Basics of Anatomy, Physiology and Kinesiology
» Health and Safety Education
* Management and Organization of Physical Education
* Yoga - basics of theory and practices
Practice teaching and practical
* Demonstration
* Coaching
* Organization of games and sports
¢ Organization of indigenous and local games and sports
* Organization of community games and sports
¢ Lessons in yogic exercises
o Firstaid, care of minor injuries, bandage and massage
s Upkeep and use of materials and equipment

» Relaxation exercises
2. Teachers of physical education at the secondary stage (B.P.Ed.)
B.P.Ed. programme is intended to prepare the teachers of physical education for
secondary schools. The programme aims at realizing the following:
Objectives
* To enable teachers to understand the nature, purpose and philosophy of physical
education at the secondary stage
 To prepare teachers of physical education with broader educational perspective
¢ Todevelop potentialities for planning and organizing physical education programmes
® To develop capacity to organize leisure and recreational activities

* To empower them to inspire students to actively participate in physical and yogic
exercises, games and sports
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« To enable teachers to develop personality, character, will-power, democratic values

» To make teachers capable of imparting basic knowledge about health, hygiene
andmetrit

* To develop skills and competencies to organize school and community games and
sports

e To cultivate the spirit of sportsmanship, mental and physical alertness, scientific
temper and optimism

e To promote mental health, power of self-decision and self-control, correct
judgement and action, emotional stability and equanimity, respect for others and
acceptance of authority and rules

« To promote appreciation and interest for indigenous games, sports and yogic
exercises

» To create awareness about health and hygiene in the community
Curriculum framework
Theory

o Emerging Indian Society

* Foundations of Physical Education

* Management of Physical Education, Games and Sports

» Kinesiology and Physiology of Exercises

¢ Anatomy, Physiology and Health Education

* Psychology and Physical Education

 Guidance and Counseling in Physical Education

* Evaluation in Physical Education

» Adapted Physical Education
Specialization

* Sports Medicine

* Rules of Games and Sports

 Science of Training and Coaching

* Yogic Education and Indigenous Games

® Education of Athletes
Practical and practice teaching

* Demonstration

* Practice of coaching

# Organization of games, sports and recreational activities

* Organization of meets/camping

e Participation and training in major games and sports

* Participation and training in major indigenous games and sports and yogic exercises

* Track and field events



¢ Gymnastics and tumbling Preparation of Teacher
o Marching and calisthenics i
" Defensive martial arts
* Aquatics NOTES
 Firstaid, bandage and massages
& Care and management of minor injuries
o Coidiiceiing P
® Relaxation exercises
Masters course in Physical Education (M.P.Ed.): The masters programme is intended to
prepare teacher educators for physical education. Its objectives may be the following:
Objectives
* To enable prospective teacher educators to understand the nature, purpose and
philosophy of physical education.
 To develop competencies necessary for physical training and coaching.

* Todevelop knowledge, skills and competencics necessary for imparting physical
education.

¢ To enrich knowledge of personal and community health.

« To promote the capacity to organize games, sports and recreational activities.

* To provide knowledge of sports medicine and physiotherapy.

» To develop competence to undertake research in physical education, games and
sports,

» Toenable them to prepare good athletes.

# Toinculcate the spirit of sportsmanship.

o To foster interest in physical education and appreciate its role in school and society

e To prepare for evolving stage-specific curriculum, pedagogy and evaluation
techniques in physical education

 To develop an understanding and appreciation of indigenous approach to physical
education, exercises, games and sports

Curriculum framework

Theory
* Emerging Indian Society
 Physical Education in Historical, Philosophical and Social Perspectives
» Psychology and Physical Education
» Physiology of Exercises
o Curriculum Development in Physical Education
* Evaluation in Physical Education
* Mechanical and Scientific Principles of Coaching
¢ Research Methods in Physical Education
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Specialization
* Management of physical education, games and sports
* Sports medicine
 Physiotherapy
Prmc:pbsandpmchceofmcexmmdhd:genwsgameeandspoﬂs
» Training methods: exercises, games and sports
& Rules and regulations of games and sports
Dissertation/project work

Practical work
e Demonstration
* Advanced coaching
« Organization of games and sports meets camps and recreational activities
* Tests - development, administration and scoring
o Sports skills tests
* Major fitness tests
» Strength tests
® General motor ability tests
* Psychomotor tests
¢ Cardiovascular tests
« National physical fitness tests
* Physiotherapy
* Dislocation reduction
* Yogic therapy
» Hydrotherapy
e Electrotherapy
» Relaxation
e Warm up
* Massage
* Bandaging
 First Aid and Care for Minor Injuries
o Reconditioning

44 LANGUAGES

Since teaching-learning is a purposeful activity, it is essential that the aims of this intzraction
are stated clearly and specifically so that all thrust is made in that direction. The targets
are identified and a concerted effort is made to realize them. Aims, therefore, are of vital
importance because all teaching-learning has to be in accordance with these aims. These



aims are fixed in advance and are definite and creative. Aims are the beacons that light
the passage of the lone traveller in pursuit of excellence, in this case linguistic excellence.
1. Types of aims
~ a. Specific aims
b. General aims
a Spedﬂcalms:Thmcmpuﬁwhr,gmuaLbﬂcfmdcdspaimsidmﬁﬁbbin
behavioural terms, and are achievable in day-to-day learning.
b. General aims: These are the long-term aims of far reaching consequence and
msprudmacmsidaabhpaiodofﬁme,e.g..aimsofadtmﬁmur.ainmof
teaching-learning a language. These are broadly spelt out destination that one has

to reach in its pursuit of learning.
General Aims may further be described in a graphical form as under:
- ' '
Semantic Phonetic Graphic

i Samnﬁcaspectofthegmmulahnsmhmwundusmnding;mnhgofthc
words and their relationship in a sentence. Language deals with comprehension.
The word-meanings, synonyms, antonyms are basic to language-learning.

ii. Phonetic aims deal with speech-sounds; spellings, pronunciation, etc. The words
learnt must be spoken in a socially acceptable manner.

iii. Graphic aspect deals with the graphic presentation of the language, its script and,
therefore, deals with writing of language.

Based on the above analysis of the general aims of teaching-leaming a language,
ﬂnﬂmhgmmmspcﬁw&rmhhgmamemw
mdwpikmpgdhtﬁswpmeﬁduﬁvkynmminmmmﬁeismcm
2. Aims of learning a language
FMMMWWMWLWMM&WM
knowledge of the language. These aims are:-

a. To enable students to hear and understand spoken language: This is
called listening. At this stage a teacher should be absolutely sure of his/her own
phoneﬂcs,dc.,mthcrﬂmspmkbmeinﬁrclus.mwtmsmﬂ:emodel
the pupils are going to imbibe. Therefore, teachers should put their best foot
forward and leave correct impressions on the tender minds of the pupils. Listening,
therefore, relates to knowledge.

b. To help them acquire proficiency in spoken language: This is the speech
aspectmhwdtoappﬁcaﬂonwhichisahighcreogniﬁvelevclﬂmnknowledge.
Here,apupilwillapp&useinspokmﬁxmwlnta“lw'slwinsheard‘ in whatever
fom].itisgohgwbereplicamdbyﬂemxdcntofwlmlﬂsiehmhwrd.Speech
is bascd on listening.

c. To enable them to understand what they read in language: This is the
comprehension level

Preparation of Teacher
Jor Specialized Areas

NOTES

Self Learning
Material 109



gwmofmﬂ d.'!b@lelhmtowmhngnge:misisthepmcmsofﬂwcuhninaﬁonof
e linguistic skills.

Leaming of language should suffice with these aims which are purely linguistic
and are related to abilities, phonological and morphological considerations, of form and
substance, expression and content. They relate to syntax for a meaningful and correct
language. Whereas morphology is the grammar of words, syntax is the grammar of
sentences. As said earlier, these aims have only linguistic relevance and application.
According to Thompson and Wyatt, ‘It is necessary that the Indian pupil should not
only understand language when it is spoken or written, but also should be able to
speak and write it.” This is the practical side of these aims. In senior classes instruction
in language aims at a practical command of the language, as judged by the ability to
speak in good modern language on any simple topic without previous preparation.
Therefore, where language is taught as a second language, we should be contented
with thesc aims.

But, should teaching of language be restricted to abilities alone. Should the teaching-
learning of language not raise its sights little higher to include literary appreciation?
Should appreciation of literature be not included in the aims? Professor Gokak advocated
its inclusion, not from the point of view of pseudo critical enquiry but of imaginative and
logical comprehension, of textual analysis. A language teacher should not restrict himself/
herself to these four linguistic aims; he/she must transcend them to include literary
appreciation and, reading for the pure delight of reading. As Palmer said, *To aim at
literature is to miss the way to language. To aim at language is to pave the way for
literature.” Language should precede literature.

In the backdrop of the general aims stated above, a teacher should have in mind
definite, clear cut aims for each lesson. These aims are short-term, clear, precise, to the
point and expressible in terms of achievement. For example, if the general aim is teaching
of grammar, the teacher must have specific aims, such as, teaching of tenses. It narrows
down the area of learning and helps a teacher to concentrate on one aspect of the whole
subject and on language activity. Similarly, if the aim is reading, the teacher will have to
first give a model reading and make children comprehend by means of silent reading and
then, make them read aloud. It is only at the stage of silent reading that a child reads with
comprehension. Ifthe aim is reading, it is not the loud reading which is only a preparation
for silent and intelligent reading. As a matter of fact, pupil should be later discouraged to

Specific aims thus help both teachers and pupils to be on a clear, well-defined,
pmcisegrmmdofacﬁm.So.lhegmeralaimsﬁndﬂnkmﬁzaﬁminandthmughthe
specific aims which may also be called objectives.

3. Aims of teaching language at various school levels (instructional
objectives)

Objectives of teaching language have been clearly stated as proficiency in listening,
speaking, reading and writing, the modern behaviourist theories of education insist on
their expression in behavioural terms. These specifications will determine if a particular
learning has taken place or not. These are called instructional objective with specific
behavioural changes taking place as a mark of learning. Let us examine
the objectives of teaching language vis-a-vis their corresponding instructional
objective.

Self Learming
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4. Objectives of teaching language

Knowledge: The first objective is knowledge which includes knowledge of language,
content, speech-sounds, words and structure of language. Speech is primary, hence
knowledge of speech-sounds is given first. There are number of speech-sounds which
depend on language. Sanskrit language has more speech sounds than English and a
student should be initiated into these. This entails initiation into phonetics and phonology
to explain how vowels and consonant sounds are produced. Units of sounds are combined
into words and sentences. The interplay of phonemes and morphemes in making language
speakable, tangible as unexpressed, and finally, prescribing on them various pattemns of
syntax. This process helps language to be spoken— spoken words arranged in meaningful
order, in a socially acceptable manner. Grammar is integrated into morphemes and syntax.
Application of knowledge to newer situations and fields is the second objecuve of
teaching language.

Development of skills: Four linguistic skills have to be developed. These skills are
Interest and attitude: Develop favourable attitudes by creating appropriate atmosphere.
Mother tongue may be used as a medicine and not as meal. Make teaching-learning of
language a pleasurable, enjoyable experience 1o stimulate self-reading ofbooks in language,
language movies, skits, plays, comics, etc.

Literary appreciation: Let them breathe the beauty of rhythm and rhyme. Let them
appreciate language as literature and not merely as a language. Create literary taste in
the pupils and develop in them critical thinking and spirit of enquiry.

Literary expression: Let them dabble in the art of literary expression. Expose them to
literary forms and personage. Infuse in them the love for Language, as a language and
literature.

5. Objectives of teaching language at elementary school level

A student at the end of the term should be able to:

« Make simple sentences/statements in language; frame short sentences, example
sentences to express him through speech and writing.

e Speak with a socially acceptable pronunciation, acquire command never the
phonemes of the language, and speak language with correct stress and intonation.

e Write language legibly and coherently using proper punctuations, and correct
spelling.

« Respond to short conversational questions and to ask questions himself.

e Acquire reading ability and read the material properly graded for his level.

* Acquire adequate vocabulary.

« Use language when he has to respond to calls, requests, greetings, etc. or when
he is to do the same to others.

« Understand Language when spoken to with equal fluency as others of his class
and community.

* Aim at conversational language rather than on textbook language.
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6. Objectives of teaching language at senior level
Aims of teaching language at the senior level are:

* A student at the end of the secondary stage should be able to speak language
fluently and correctly. Fluency implies acquisition of a reasonable standard in
speech-habits, which means speaking with an acceptable pronunciation and
intonation. Correctness means use of accepted usages.

» Speak freely, ability to think in language rather than translate.

« Should be able to talk in language and express ideas in language in all situations.

* Should be able to understand other speakers.

 Should be able to compose speech freely and independently.

 Should be able toread books by themselves and do self-reading with understanding.

« Should be able to use resource materials ¢.g. dictionaries, reference books, etc.

To become language teacher, one should have studied a paper of literature ina

particular language up to graduation level or have studied a particular language as major
subject at graduation level. All most all the B.Ed colleges offer teaching of hnguage in
their B.Ed programme.

45 SCIENCE

General and objectives of teaching any school subject can be developed and
understood in the light of its scope, importance and educational taxonomy. Effective
teaching involves having reasons for whatever is done in the class and measured by the
objectives. Hence, before teaching we must do some homework to know what to teach,
why to teach and how to teach. In other words, we must determine the purpose and
settle the objectives for teaching the content of prescribed syllabus of science. There
are ‘intrinsic’ and ‘extrinsic” justifications for teaching science.

Intrinsic factors

These factors emphasize the value of science as an educational activity. It includes
fundamental interests in the discipline, the imitation into empirical modes of investigations,
the need for factual framework for making moral judgments on issues, such as
environmental pollution, sex education, abortion, and women empowerment, and
development of greater facility in language, intellectual skills and motor abilitics.

Extrinsic factors

Extrinsic factors emphasize on the utility of science for onesclf and society at large. 1.c.
the need for everyone to have scientific skills in today’s technical age, application of
scientific knowledge and training individuals for science-based vocations.

Considering the increasing significance of science in our daily life and the influence
it exerts on nature, secondary school students should have knowledge of the subject.
They should know how to apply the subject to solve problems and make decisions at a
personnel and community level on issues such as primary health care, drug abuse,
population control, etc.

Edueationists (Falk, 1971) and different projects Biological Science Curriculum
Study (BSCS) in 1959, National Assessment of such as Educational Progress (NAEP),



USA, 1972-73, Science Teacher Education Project (1974), UNESCO (1976), and
Dowdeswell’s Age Specific Objectives in 1981 have suggested aims and objectives of
science teaching at school level.

Cognitive aims and objectives

Development of knowledge and memorizing ability: Knowledge of facts, concepts,
principles, theories and laws of science should be imparted based on the child’s age,
intellectual level and experience. The purpose is that the child should memorize given
knowledge and simply recall or recognize it in the hour of need. This is the lowest-level
objective and acts as building blocks to construct the building of science.

Example Imparting knowledge of plant, animal, natural phenomena, concepts, formulas,
inventions and discoveries, pollution, environment, chemicals, salts, waves, light sound,
ctc.

Teacher’s task is to impart the relevant information. The students’ task in non-
observable form is lowest order thinking or memorization. In observable form, it is to
recall, recognize the memorized content (facts, concepts, principle, theory, law, definition,
formula, symbols, etc.). The child cannot add or delete anything.

Developing comprehension ability: The teacher’s task is to develop the understanding
of scientific facts, concepts, principles, theories, and laws in the students. Through various
Mofmmmw&mmmmmusmmp@m
processes and products of various scientific phenomena. The students’ task in non-
observable form is lower order thinking where they understand or try to understand the
concepts. In observable form they try to perform the following on their own:

e Explain

* Interpret

e [llustrate

o Discrimi

o Identify

e Change

e Find fault

* Give examples

e Define in their own words
Developing application ability: The teacher’s task is to make the students capable of
ushgthcsckpﬁﬁchnwhdgemﬂmdmsﬂndhg(pmvﬁxmhmlewk)inmeﬁtdaﬂyﬁk
smﬂnwachwrequmdnphmdemmg.mdmgmtbmvam
activities pertaining to scientific significance such as blood donation camp, polio
immunization campaign, health, pollution and nutrition-related studles This will help
students to construct their own knowledge, comprehension and usability.

The students” task in non-observable form is higher order thinking. In the observuble
form the students should be able to do the following.

« Apply what they have learnt in their daily life situations
¢ Formulate hypothesis and test it

e Confirm or reject a hypothesis

* Corrclate

Preparation of Teacher
Jor Specialized Areas

NOTES

Self Learning
Material 13



Preparation of Teacher
for Specialized Areas

NOTES

Self Learning
114 Material

e FEstablish cause and effect relationships

e Predict new happenings

e Draw inferences

e Give reasons for scientific phenomena

* Draw conclusion

e Analyze

« Synthesize
Developing analytical ability: Tt refers to the ability to break down thing into its
mﬁumm'pNBsothﬂhsagmbaﬁmalsmmmmdmhmamﬂsmbesmdied
hdeplh.mwhu’smskiswholddismssm&mmmhbomory
classes, and use activity-based teaching. The students’ task in non-observable for is
higher order thinking. In observable form the students participate in discussion,
danauusﬁon,hbmﬂaywurkmdacﬁviim.msmdmlsmdﬂeagimsnumhnin
various contexts and break down the whole into its components, such as a flower into its
Developing creative ability or ability to synthesize: It refers to the ability of individuals
bywhichd:ymaeatcmwmdhmovaﬁveideas,ueutenewdﬁngs,anﬂnewways of
doingataskm'solvingaprohlem.Smdmtsdevelcptheabﬂitytosynﬂwsizevarious
compmcntsorpmsofastrucnneilmilswholc.

Thctenchcr‘smskis_notmpmvidehunds-m-cxpeﬁcnceswdwsmdmtsmﬁy.
Hefsheshouldmgagtthesmdemsinmwtypaofworksodmtheycanthink
mmlmmdmsmﬁgwmmmﬂwsmdaﬁandﬁsmmtheiﬁdws,
see how they work, and present the topics and appreciate their efforts. The students
shouldbegiwupmblemaﬁcsihntkmswhichﬂleyshou]dsotvemtheirown.

The students’ task in non-observable form is higher order thinking and high level
of imagination.

In observable form students actively participate in projects, activities, laboratory

mmmmmmymugiwmm,mﬁmmmm
andacﬁvelywwkmpmjects.msmdeutsshouﬁuymdowemmmmﬂmtways
and combine various parts of an object into its whole.
Developing evaluation ability or ability to evaluate: Students develop the ability to
wnhmewimspmesmdmmdsciemesfacxmlesuppmeaumividual
hnsdmbpaﬂﬁeu:dustmﬂhgofmﬂiﬁm.foodpmdx&physbbgydbhodchmhﬁm
heart-related problems, etc. Suppose a new type of food item is put before the students
for eating. First, lheywil]trytoknowdlepossibleeﬂ'wlxufme food on their health. If
ﬂ:eyﬁndilbencﬁcialforbm]lb.ﬂ:bnﬂ:ucywilleatitoreiserejectﬂw[oodproduct.'!’ln's
wayonecaneva!uatetheqmlityoffoodmmlnsbeenscrvcdwhh.

Aims and objectives

Development of scientific attitude: The most important aim of science teaching is the
development of scientific attitude among the students. Scientific attitude is a set of
values which govern our personal, social, professional, and economical and all spheres
of activities s!wwtherightdh'ectionandmakcussmcssﬁdinourcndeavor. It is
characterized by the following behavioural pattern of the individual:




 Belief in cause and effect relationship
s i

° S}@uc ism

« Empathy for human conditions

o Critical thinki

o Respect for the view of others

® Objectivity and precision

e Suspended judgment

e Tolerance

e Freedom from superstition

o A planned procedure in solving problems
Training in scientific method: This is the ability 10 solve problems ina scientific way by
applying scientific approach and methods. It is an attempt to develop among students the
habit of applying scientific methods skillfully, with enthusiasm and a confidence w solve
mdnhmthymobmsmmdscmshwhbcabhmadoptmofscbnﬁﬁc
method. For this to develop among students, it is essential that they should be trained
through practice, by making them solve problems.
Developing interest in science: The teaching of sciences should enable students to
develop and enjoy personal interests in the field of science and related field of study and
professions. They should be drawn towards the things which have scientific significance.
The students should show interest and involve themselves in science and scientific
activities such as reading journals and magazines of science, take membership in science
clubs, eco clubs, participate in science fairs, exhibition, and excursion.
Development of appreciation towards scientific findings: Interest and appreciation
are interrelated variables of personality. Ifan individual is interested in any area of study,
he/she will appreciate any new development in that area. A science student and the
teachermustappreciatethcnewﬁndhgsanddevelopmcmshtheﬁeld of scientific
sciences.
Developing suitable career interest: The science curriculum should prepare students
for some vocation and specialization in the subject itself and professional courses,
such as medicine, sericulture, apiculture, lac culture, pharmacy. bioinformatics, and
eoo—ﬁiendlytecbniquesofdohgmpmdmingthhsﬁ)rhnmnwe]fmemmngoﬂms
Helping students to make a balance between science, technology and society:
Science along with other branches of science should prepare the young generation to
make a balance between science, technology and society. Science and technology must
be developed for human welfare, but not at the cost of society. It should not break the
delicate balance in the ecosystem as it will then ultimately harm human beings.

Psychomotor aims and objectives

It includes the development of various skills. Teaching of sciences aims to develop
mmmumﬁmm@ummmxwmmmmm
but also in other spheres of life. For example, the skill of observation is a key factor of
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persmnhtywhnhnukasanmchvndmlmsﬁll inall walks of life. Similarly, problem-
solvmgshﬂpﬂmlyhelpshacademics,Mmk:smhdiﬁdualhabimlofsom
per:v.oml,socnl, family and other problems in a rational manner. Following are the skills
which are developed through scientific sciences teaching:

e Observation skill

» Manipulative skill

» Experimental skill

e Dissection skill

e Drawing skill

o Problem-solving skill
Difference between general and specific objectives

Gemmlahnsandobjecﬁmmﬁewmﬂmmwjecﬁveswhichamacwneeds
to develop in his students. It is a broad category of aims and objectives which take
lmga‘dmaﬁmofﬁmmdwehphmemdem.mﬁcahmmdobjec&mmsetmt
wmmmmmﬁmmmhﬁmwﬂnmmmm
mmﬁm-m“ﬁuﬁwhvohedhﬁhwakmmm&ﬂm
Resources Development) and its department at various levels of school education—
NCERTandSCERT.TheeduuﬁMminiswrmddmecabindnlsoplaya very effective
mleinthisdirecﬁonasmeylnveaumolmNCERde SCERT. These aims are

alsosetforalongdmaﬁouofﬁmcandcamotbeachievedovemiglﬂ.
Professional qualification of science teacher

mmmmmam'smmm(nﬁd.) with the following
essential components:

(a) Teaching pedagogy of sciences.

(b) Skill of laboratory organization and management.

(c) Skil]toaganizcandmamgemfmmslscmwucﬂﬁm,sudlasscicmcclub,
wochb,edumﬁmm;udmhns,Seimcequizz&s,Sciumbtﬂkﬁtboaﬁ
museums, etc.

(d) Skillwimp'ovise‘careandnmintainappammandequipmmls.

(©) Prepamtmandorgamzntmd‘muanlmatwals

(f) Practical knowledge of child development psychology to teach, guides, support
and help students properly.

(2) Lesson and unit planning.

(h) Evaluation techniques.

General skills and competencies required in a science teacher

1. Good theoretical knowledge of the subject.

2. Command over the practical part of the subject.

3. Basic knowledge and understanding of the subjects related to science, such as
chemistry, physics, biology, mathematics, environment, geography.

4. Goodmmmnﬁmﬁmsldﬂ.TMweclwrshmeesthmelangmgewhjch is
used as the medium of communication, and it should be of the level that the pupils
can understand.



5.

The teacher should be well-trained in using various skills of teaching.

6. The teacher should be aware about the latest developments in the subject at

11.

national and global level.

. Should be aware about the recent research trends in the subject.
. The teacher must be conversant with the skill of lesson planning, and the preparation

to teach the students effectively and with confidence.

. Must be skilled in practical work and its organization and management.
10.

Must be able to demonstrate experiments effectively in the class, and should be
able to satisfy students” queries.

Must be able to manage the class properly and see to it that the students are
fiscivfined

12. The teacher must have the ability to satisfy students’ inquisitiveness, queries and

Specific skills and competencies required in a good science teacher

In addition to the general skills and competencies, a science teacher should have the
following specific skills and competencies to become much effective in transacting and
organizing science classes, and to satisfy the needs of science students:

L.

The ability to organize practical classes.

2. Providing safety in the laboratory.

3
4.
5.

Techniques of collecting and preserving specimen.
Techniques of mounting or making temporary and permanent slides.
Techniques of dissection.

6. Conduction of experiments and demonstration.

i
8.

9.
10.
11.

12,

Setting and maintaining of aquarium, vivarium and terrarium.
Competencies in using, caring and maintaining virus tools of scintific sciences
practical and research. Example: Microscope, microtome, incubator.
Ability to improvise equipments for Science teaching and learning.
Ability to develop self-instructional materials in Science.
Ability to prepare various instructional aids to teach Science effectible, such as:
(a) Graphic aids such as charts, pictures, diagrams.
(b) Photographs
(c) Models
(d) Slides
(e) Film strips
(f) audio and video tapes
(g) Transparencies
The most important specific skill required is the ability to integrate teaching content
in classroom with the nature or outside classroom epvironment. The integration
should be done in the following way:
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(a) Integrating theory with students’ previous experiences.
(b) Integrating theory with natural environment.
(c) Integrating theory with society and social life.
(d) Integrating theory with virus processes of nature, natural phenomena, naturally
13. The ability to help student in constructing their own knowledge rather than imparting
or providing ready-made knowledge from outside. This is the biggest challenge
for the teachers.
For a teacher to stay updated in content as well as in methodologics of teaching,
it is essential to attends professional development programmes.
4.5.1 Professional Development of Science Teachers

A person aspiring to become a science teacher after completing a bachelors or masters
degree in bio-sciences, botany, zoology, physics. or chemistry is required to do a pre-
service training programme, popularly known as B.Ed. One becomes a science teacher
with B.Sc. and B.Ed., or M.Sc. and B.Ed. degree. Now, it is important to develop
professionally to meet the growing challenges of education in general and science
education in particular. It is quite important to make oneself professionally competent for
the growing needs of students, organization or school, and the teaching community. This
requires a teacher to attend various in-service training programmes and other academic

Exhibit 4.1

Hoshangabad Science Teaching Programme (HSTP): Training Teachers

Eklavya, Madhya Pradesh (1982)
Teacher training has always been a very much significant part of the Hoshangabad
Science Teaching Program (HSTP). Every teacher was required to undergo
residential training for three weeks every summer for three years. These yearly
sessions were interspersed with monthly meetings and follow-up programmes in
individual schools. The basic philosophy was that every teacher should have done
every experiment that children were required to do so that they could have firsthand
experience of the skills and difficulties every experiment involved; to have engaged
in discussions with their peers on the outcome of the experiments so that they
could guide similar discussions with their students; and also had a chance to provide
feedback on the feasibility of what was being attempted so that the curriculum
could be modified accordingly, if necessary. This meant that the teachers worked
in groups of four as would their students in the classroom, which they were provided
the same kit of materials as their students would use and go through the same
processes as their students would undergo. Particularly in the early years of the
programme this meant that curriculum development was not only the domain of the
subjectexpﬂtshnthatmnchmsltmaghﬂwminingpogramm.andhm:ﬂmugh
experiences with students, played a significant role in determining the final shape of
the curriculum. This whole process of trial and feedback was important in developing
a sense of ownership of the programme amongst teachers, which was an important
characteristic of the programme.

Conid...



In addition to these activities, which formed the core of the training programmes,
there were early morning sessions on ‘laghu prashna’ in which participants were
asked to respond to questions involving simple scientific investigation or observation
- that they carried out on the spot, Even during the training sessions, teachers were
mwmmqumwﬂmagmmdmmmmm led to many animated
discussions on various topics such as what is living or non-living, whether life can
be created spontancously, and the accuracy of scientific observations and the errors
inherent in them. There were also evening lectures on general scientific matters.
‘ﬂ;}@cmnmdimﬂymlabdwlhammmhnmimhemmofemicm
Y whwﬂedmamcimaminscienﬁﬁcm

It may be a matter of debate whether or not HSTP succeeded in its goal of improving
the teaching of science in government schools, but what was clear to almost all
“was that there was no chance of the programme succeeding in a school unless the
teacher bought into the philosophy of HSTP and implemented it in the class room -
and the teacher training programmes were the single most important determinant in
this; HSTP Program is a unique example of collaboration between the state government
and an NGO, in instituting innovative practices in the state school system.
Source: http://www.eklavya.in/index.php?option=com_content&task=category&
sectionid=12&id=52&Itemid=74

Exhibit 4.2

Four Year Integrated Program of Secondary Teacher Education
Regional Institute of Education, NCERT (1960)
mfdmyurinmgmmdprosrmmimodweddmingthelmmNCEM"s.
This programme was intended to prepare secondary school teachers in the Sciences

and Humanities.

Over the 50 years of its existence, the scheme of studies of the programme has
m-mndwmlm_mﬁchhiumﬁgniﬁminmmﬁmmcwdaﬂm
was at first designed to develop subject-based competency of the level of graduation
along with professional competencies related to methodology of teaching.

To begin with, a composite degree of B.Sc. B.Ed. was awarded to the candidates
on the successful completion of the course. Subsequently a modification was
introduced to award the degree of B.Sc. on the completion of three years to enable
students to join postgraduate programmes of study in various science disciplines.
Thisprovisimhoweverledmﬂseexodusofsevmlsmdulsatmemdofﬂ]rec
years. As a consequence the original system of awarding one composite degree at
the end of the entire four year programme was reintroduced. Subsequently in 1996,
the B.A. B.Ed. Arts programme was withdrawn on the recommendations of the
Abbreviated Review of NCERT. The B.Sc. B.Ed. integrated programme in the
Sciences is still continuing.

The minimum qualification for admission into this programme is senior secondary
(i.e., 12 years of schooling).The content of this integrated includes
courses on subject knowledge (60%), professional education (20%) and general
education (20%), leading to the B.Sc. B.Ed. degree.

Source: for Exhibit 4.2: http://www.ncert.nic.in/programmes/prg_ncert.htm
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4.6 MATHEMATICS

Nearly all schools in India require students to study mathematics as a compulsory subject
up to Class 10. The primary school mathematics teacher in India would typically have
completed 12 years of school, while a secondary mathematics teacher may be a graduate
or post-graduate of mathematics or science. Although the National Commission of
Teachers (GOI, 1983-1985) recommended twelve years of initial schooling as basic
qualification for entry into elementary teacher education programmes, its large scale
acceptance was achieved only into the late 1990’s. Recent figures compiled for all types
of schools (private, government and government aided) indicate that roughly 19 per cent
of regular primary teachers have completed only 10 years of school. However, nearly
46 per cent of primary teachers (Grades ltoS)haveaummsnybachelnr s or master’s
degree, while for elementary teachers as a whole (Grades 1 to 8), the figure is nearly 57
per cent.

The preparation to become a certified primary teacher requires a two year Diploma
in Education (D.ET). Whereas, to become a secondary teacher bachelor degree in
Education (B.Ed.) is must However, for the country taken as a whole, roughly 22 per
cent of primary teachers have a B.Ed. qualification, which is higher than the requirement
of a diploma, while 20 per cent of primary and elementary teachers have no teacher
qualification. It is only recently that a sharper distinction has been introduced between
elementary and secondary teaching qualification, with the RTE Act stipulating that only
D.Ed. and not B.Ed. is a qualification to become a primary teacher.

However, in UP there is a provision Vishisth BTC to those who have B.Ed.
degree. These candidates are required to undergo six months of Vishisth BTC training
and after successfully completing this training teachers are appointed to teach elementary
classes. This way the UP government has been to tackle the demand in elementary
education.

NCFTE (2009) has recognized that elementary education and early childhood
education have been neglected as *distinct areas of knowledge with their own distinct
concerns, concepts and methodological perspectives’ (NCTE, 2009). The eligibility for
getting admission in a regular course of B_Ed is 50 per cent marks in the duration of the
regular course is one year while it is two to four years when it is completed through
distance education programme. The Master of Education (M.Ed.) programmes are for
one year after B.Ed. and helps to prepare students become a teacher educator and
researcher in the field of education. Bachelor of Education and Master of Education are
conducted in either colleges affiliated to the university or by departments of education of
the concerned university. Nowadays, private colleges are coming forward and after
completing the necessary formalities are offering the seats to the students as per the
university and NCTE guidelines. D.Ed. programmes typically require entrants to have
completed 12 years of school, but only a very small proportion of students take up
mathematics as a subject in the senior secondary school (Grades 11 and 12). The two
year D.Ed. programme has besides the component of teaching methodology, a subject
component including mathematics.

The aspiring student teacher who wants to join the D.Ed. programme should
have had mathematics up to Class 10. The mathematics component in the D.Ed.
pmgmnnm,lﬂmmscthempimmrcmmbermgkmwnsohmanmpmb!ems,
does not encourage a genuine engagement with the content. While recognizing this
NCFTE (NCTE, 2009) has recommended enhancement of entry qualification and duration



of training making it equivalent to degree programme and bringing these isolated institutions Preparation of Teacher
under universities for their management. It must be noted that teacher and the tcaching i
profession in India has a low social status and becoming a teacher is the last choice for
Among the graduates and post-graduates who complete the B.Ed. programme, NOTES

thneapabﬂityofevmﬁmwbotnwm;diedmﬁwmaﬁesmthemimhylwelis
limited, since most university mathematics programmes do not give the learner any
confidence in the subject, fostering a view of mathematics as a set of limited problems
mmﬂudybmmlmmmmﬂMMmmmisnmmof
formulating and solving problems that cannot be solved by using known principles but of
solving problems that can only be solved with a known trick. It is possible that this
m»mmmmmmo{mﬂmhmm
them, as school or college teachers, to shun dialogue in the classrooms.

4.6.1 Teacher Education Institutions

WMMMWWS&EMWMMW)
uenmbyﬂ\cgovemem,asweﬂasbypdvmbodies,wimmWoﬁnsﬁmﬁom
offering the same degree. SouxpmgzmmlikcﬂwinwgmwdfourmrB,Sc.Ed.
(whidlomnbhﬁaunivemhydegreewdﬂmmmdsrymchérquaﬁﬁmﬁm}mmn
mlyinafewgﬂvemmeminsﬁmmmthcksgiumlhnﬁnmdmm

mmmmqmﬁxmnfmm for various courses.
Italsogmﬂsmogniﬁmminsﬁm&mm(gommenhgmunmm-aidedmdpﬁvm)
mmmmmmmummmsmmmmmmgummm
their standards and quality. Financial support is provided by both state government as
well as central gavanmcntbdiﬂ"eren_tinstimﬁms.

msenioeu-ainhsiswvidedbyamgenetwatofgovmﬁnowmdmm
mw&:ﬁwammkmmmmﬂdw
MMTM(NCEKDMMHM&WW&M
mmmmmﬁmmmhmwm
teacher educators.

mdprogrameifhdiﬁ'ermtomnnermcxchmgcdfedwahmnlmlsand

faculty members.
Ai&lesmteiewLSlatchmcﬂsofEdwaﬁmlReseambudﬁaiﬁng(SCEKﬂ )

preparc modules for and conduct teacher training for teachers and teacher educators,  Self Learning o
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The colleges of teacher education and Institutes for advanced learning in Education
(IASE) provide pre-service (B.Ed) and in-service training to secondary teachers and
teacher educators, develop materials for teachers and conduct surveys and research.
The District Institutes of Education and Training (DIETs) provide in-service and pre-
service education for elementary teachers.

4.7 SOCIAL SCIENCES

Social Sciences encompass diverse concerns of the society and include a wide range of
Here we study human behaviour under different conditions in the society. The outstanding
issue in the teaching of social sciences is how to enable learners to develop a critical
understanding of society. As part of the National Curriculum Framework (NCF) - 2005,
the National Focus Group Position Paper on Teaching of Social Sciences proposed an
epistemological shift.

Table 4.1 Changes in Approaches of Teaching

From To

Textbook as the only source of Textbook as suggestive of a
information particular way of understanding issues
Textbook as a closed box Textbook as a dynamic document
The ‘mainstream’ account of the past Moregoupsandregionsmcovered

‘While advocating changes in the approaches to teaching, it was suggested that
the shift from mere imparting of information to involvement in debate and discussion
would keep both learners and teachers alive to social realities. Social sciences are full of
manhﬂycmmwdcmpm.'mnyufﬂmecmoqonmwmp]m,wmmpmarymd
mmmmmmmmmemmwmwmmmd
and healthy discussion involving learners. The textbooks are to be considered as tools to
helpdzveloppﬁspwﬁvesmmicmtcmpmyissm.lﬁsexpectedoﬂmmmm
understand and apply concepts rather than simply memorize the information of each
topic.

Social science teachers are faced with two challenging tasks—first, relates to the
umsacﬁonofﬂnmhjwtmmindwchsmandmmd,ﬁ:cummthe&npmmoe
ofthembjeafm&nhamm.Rey:ﬂh:ganqumhﬁngwhnpmﬂmofﬂrmbjecL
mmmmwwmmmumumwmm
lﬂphyshlsdemedo,mduﬁmhlcﬂ:ewayshwhicbmﬂmdsemployedbxsocial
m'mdhﬁnm(butinmmyhfu'hr)wthoseofﬂlemnﬂmdphysim]mes.
Thehmmtameoflhcmbjectisevidmtbypohtmgitsindqubiﬁiyh laying the
foundations for an analytical and creative mindset (NCF 2005).

1. Objectives of teaching social sciences
Wgeneralobjecﬁveaofwachingsocialsciemare:
° me!hgchildrmtomdmmﬂﬁmsocietthhichtheylive.
. mu'oducmgchildmnwtbcvn}uescnshﬁnedinﬁmCmsﬁnninnofhdiasuchas
hmﬁce.li:atxequaﬁtyandﬁﬁmnﬂymdthelmﬂyandhuegﬁtyofﬂ\emﬁonand
the building of a socialist, secular and democratic society.



" » Enabling children to learn how society is structured, managed and governed and
also about the forces seeking to transform and redirect society in various ways.
« Enabling children to undertake activities that will help them develop social and life
skills and make them understand that these skills are important for social interaction.
. Encornaging children to question and examine received ideas, institutions and
practices.
e Encouraging the reading habit by providing children with enjoyable and interesting
; mnﬂm’ gmm’al. i y
2. Teaching-learning strategies

In order to make the process of teaching-learning participative there is a need to shift
from imparting of information to debate and discussion. This approach to learning will
keep both the lcarner and teacher aware of social realities. Concepts should be clarified
to the students through experiences of individuals and communities. It has often been
observed that cultural, social and class differences generate their own biases, prejudices
and attitudes in the classroom context. The approach to teaching therefore needs to be
open ended. Teachers should discuss different dimensions of social reality in the class,
3. Interdisciplinary approach in teaching social sciences

mmmemEWm&mmmmpmm
meandwmom:cshawdxstmctmthoddoguandbmmdam&mbamdamof
ﬁ:ediscipﬁneneedmbeopenedupandpmlityofappmacmsmsybeadoptedm
understand a given phenomenon. For an enabling curriculum, certain themes that facilitate

Itisasiqgleoammacﬁvhyﬁuxpu‘sﬁmdisciplﬁmsofmhlschmthax
oﬁmjusﬁﬁmtheopmhgofbmnduieemmdumndgiwnphemmmngmcm
two major approach adopted are intra-disciplinary and inter-disciplinary. An intra-
discipﬁnaryappmhwmbineSdiﬂ'emﬂsmndofummbjeaordisciplhehwthe
same lesson; an inter-disciplinary approach combines different subjects or discipline into
dsﬁlg!bcwmboramﬁtmmﬂﬁmﬁouofﬁwdiscipﬁmsmhl&shmmidmﬁfy
andmlyscdiﬂ'auﬂdiscipﬁnmyappmachmdenmepmﬁmmcthhgeammgmc
vaﬂmmsubjwts.lls]mpmﬁwsmdeM’abiﬁtywminkumﬂy,mprncﬁwwm
me&odobgicdskiﬂsaMmcommMeﬁecﬁvely.lMgummahis
suggesmdmhmﬂ:e-tq)icﬁunimdiscip&wyappm“kappmdxmﬁcw
teachers and policy makers who deal with single discipline fail to understand the bolistic
nature of the problem.

Subsequently it necessitates a comprehensive framework that recognizes
andsoomThisappmachalsoPmmowsmrnSsmhasgenda,hnmdghﬁmd
miﬁvitymmargimﬁzedgmmsmdm.VMmaybeuﬁﬁzedmmidze
students towards these concerns. . .

Tobecumeanelmncmmysocialscienoemcher,onemusthnwsmdiedsocial

mﬂmmmmmmbjmamduaﬁmmlmmmm
of elementary and seoondm?teacheredumﬁMareofth}earmdmymdmaﬁm
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Preparation of Teacher respectively. After successful complication of the programmes students are awarded
SEBIRAS yoas D.Ed and B.Ed degree respectively.

4.8 SUMMING UP

» Practice teaching is when student teachers teach their specialized subject to school
students in a regular school for a specific period.

= Internship is defined as extended school based professional learning negotiated
by the different stakeholders in the preserves teaching preparation phase.

» Teacher education, when viewed as a holistic enterprise involves actions of different
kinds and from multiple fronts aimed at the development of the total teacher—
knowledge and understanding, repertoire of skills, positive attitudes, habits, values
and the capacity to reflect.

» Teaching Practice helps the trainees to acquire practical skills through direct
experience and at the same time the trainers get the opportunity to assess and
guide the trainees in both summative and formative evaluation process.

o Physical education is an integral part of an education system. It aims at building a
sound body, a sharp mind and a wholesome personality. Physical education is
essential for the cultivation of vitality, courage, self-confidence, cooperativeness,
leadership, obedience, discipline and positive attitude towards life and the world.
 Physical Education mainly includes programmes such as Certificate in Physical
Education, Diploma in Physical Education, Bachelor in Physical Education and
Master in Physical Education.

* Objectives of teaching language have been clearly stated as proficiency in listening,
speaking, reading and writing, the modemn behaviourist theories of education insist
on their expression in behavioural terms.

 Teaching of sciences aims to develop various skills in the individuals that can be
used not only when studying scientific sciences but also in other spheres of life.

* A person aspiring to become a Science teacher after completing a bachelors or
masters degree in bio-sciences, botany or zoology, physics, chemistry is required
to do a pre-service training programme, popularly known as B.Ed.

4.9 KEY TERMS

. lnmrmllb An extended school based professional learning

e M.PEd.: Masters Course in Physical Education

* Practicum: A school or college course, especially one in a specialized field of
study, that is designed to give students supervised practical

* Repertoire of skills: A list or number of skills

4.10 ANSWERS TO ‘CHECK YOUR PROGRESS’

1. Practice teaching is when student teachers teach their specialized subject to school
students in a regular school for a specific period. During this period the student
teachers take up the role of a regular subject teacher and also does all the

Self Learning assignments given by the cooperating school authorities.
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- » Enabling children to learn how society is structured, managed and governed and
also about the forces seeking to transform and redirect society in various ways.
» Enabling children to undertake activities that will help them develop social and life
skills and make them understand that these skills are important for social interaction.
® ging children to question and examine received ideas, institutions and
* Encouraging the reading habit by providing children with enjoyable and interesting
Jing il .
2. Teaching-learning strategies
In order to make the process of teaching-learning participative there is a need to shift
from imparting of information to debate and discussion. This approach to learning will
keep both the learner and teacher aware of social realities. Concepts should be clarified
to the students through experiences of individuals and communities. It has often been
observed that cultural, social and class differences generate their own biases, prejudices
and attitudes in the classroom context. The approach to teaching therefore needs to be
open ended. Teachers should discuss different dimensions of social reality in the class,
3. Interdisciplinary approach in teaching social sciences
The disciplines that are included in the social sciences, namely history, geography, political
science and economics have distinct methodologies and boundaries. The boundaries of
the discipline need to be opened up and plurality of approaches may be adopted to
understand a given phenomenon. For an enabling curriculum, certain themes that facilitate
interdisciplinary thinking are required. (NCF 2005) :

It is a single course or activity incorporating disciplines of social sciences that
often justifies the opening of boundaries to understand given phenomena. Among them
two major approach adopted are intra-disciplinary and inter-disciplinary. An intra-
disciplinary approach combines different strand of one subject or discipline into the
a single course or a unit. The unification of the disciplines enables students to identify
and analyse different disciplinary approach and conceptualize the linkage among the
various subjects. It sharpens the students’ ability to think critically, to practice sound
methodological skills and to communicate effectively. Looking at its advantage, it is
suggested to learn the topic from inter-disciplinary approach, as it appears rhetoric over
teachers and policy makers who deal with single discipline fail to understand the holistic
nature of the problem.

Subsequently it necessitates a comprehensive framework that recognizes
interconnection between geography, history, political science, economics, and environment
and so on. This approach also promotes concerns such as gender, human rights and
sensitivity to marginalized groups and minorities. Visuals may be utilized to sensitize
students towards these concerns.

To become an elementary social science teacher, one must have studied social
science subjects up to 10+2 level. Whereas the aspiring secondary school teachers
should have studied social science subjects at graduation level. These two programmes
of elementary and secondary teacher education are of two year and one year duration
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D.Ed and B.Ed degree respectively.

4.8 SUMMING UP

* Practice teaching is when student teachers teach their specialized subject to school
students in a regular school for a specific period.

 Internship is defined as extended school based professional learning negotiated
by the different stakeholders in the preserves teaching preparation phase.

e Teacher education, when viewed as a holistic enterprise involves actions of different
kinds and from multiple fronts aimed at the development of the total teacher—
knowledge and understanding, repertoire of skills, positive attitudes, habits, values
and the capacity to reflect.

® Teaching Practice helps the trainees to acquire practical skills through direct
experience and at the same time the trainers get the opportunity to assess and
guide the trainees in both summative and formative evaluation process.

o Physical education is an integral part of an education system. It aims at building a
sound body, a sharp mind and a wholesome personality. Physical education is
essential for the cultivation of vitality, courage, self-confidence, cooperativeness,
leadership, obedience, discipline and positive attitude towards life and the world.

* Physical Education mainly includes programmes such as Certificate in Physical
Education, Diploma in Physical Education, Bachelor in Physical Education and
Master in Physical Education,

» Objectives of teaching language have been clearly stated as proficiency in listening,
speaking, reading and writing, the modemn behaviourist theories of education insist
on their expression in behavioural terms.

o Teaching of sciences aims to develop various skills in the individuals that can be
used not only when studying scientific sciences but also in other spheres of life.

e A person aspiring to become a Science teacher after completing a bachelors or
masters degree in bio-sciences, botany or zoology, physics, chemistry is required
to doa pre-service training programme, popularly known as B.Ed.

49 KEY TERMS

« Internship: Anextended school based professional learning
o M.P.Ed.: Masters Course in Physical Education

e Practicum: A school or college course, especially one in a specialized field of
study, that is designed to give students supervised practical
« Repertoire of skills: A list or number of skills

4.10 ANSWERS TO ‘CHECK YOUR PROGRESS’

1. Practice teaching is when student teachers teach their specialized subject to school
students in a regular school for a specific period. During this period the student
teachers take up the role of a regular subject teacher and also does all the
assignments given by the cooperating school authorities.



o hmmhpnsdcﬁmdasenmﬁedschodhsedpmfmsmmlbmnmgmgouated

- by the diffcrent stakcholders in the teaching preparation phase. The intern is

mentored by the classroom teacher, with increased opportunities to involve ina
broad range of teacher’s work activities.

3. Physical education is an integral part of an education system. It aims at building a
swnd.body. a sharp mind and a wholesome personality. Physical education is

g2 -mmnal'ﬁxﬂrcuhivaﬁnnoﬁhaliy.-mlgc.aclf-cmﬁdcnmmopanﬁm,
iegdushp,obedhme.dhcipﬁmnndpusiﬁmauﬁxdemmﬁsﬁfemﬁﬂxworﬂ

4. The objectives of physical education at elementary stage are to:

e enable prospective teachers to understand the nature and purpose of physical
education at elementary stage

e develop among the students awareness of basic principles of health, hygiene
and nutrition

o enable them to develop good health and sound physique of students

o inculcate the spirit of healthy competition and leadership

5. The aims of learning a language are
. To_mablesmdcmstoh@arandundersmndspokenlapguage'

» To help them acquire proficiency in spoken language

o Toenable them to understand what they read in language

¢ Tocnable them to write language

6. Aims of teaching language at the senior level are:.

o A student at the end of the secondary stage should be able 10 speak language
fluently and correctly. Fluency implies acquisition of a reasonable standard in
speech-habits, which means speaking with an acceptable pronunciation and
intonation. Correctness means use of accepted usages. '

o Speak freely, ability to think in language rather than translate.

o Should be able 1o talk in language and express ideas in language in all situations.

-« Should be able to compose speech freely and independently.

7. Considering the increasing significance of Science in our daily life and the influence
it exerts on nature, secondary school students should have knowledge of the
mbmmywmwmm@oswpammmmmm
decisimsala-permd-andmnunhykvclmissuessuchsprhmryhenhh
care, drug abuse, population control, etc.

8. Tmchhgofacknmshmﬂmhbmﬂmswdcwbpuﬂmjwpmm
htheﬁeuofSciencearldrehtedﬁeldofstudyarﬂpmfcssimn.'lhyshouldbe
dnwnwwmﬂsmethmgswhk:hlnvcscienﬁﬁcsigniﬁcance.TBesmdmssshmdd
shawinterwtandinvolvcthemsclvmhmandscienﬁﬁcmﬁviﬁes such as
rea(ﬁngjwm&lsandm;gazhmofScienoc,ukemmbmhiphsciemeclubs.

_ ecoclubs.parﬁcipalzmsciemefahs,exhibiﬁm.andexmm

9. Theprhnarysdiodmaﬁmmiwteachermhuﬁawwkltypkmﬂthcmpmd
12yearsofschooLwhilcaseoondmymllmnaﬁcstwcherm&ybeagmduateor
post-graduate of mathematics.

10. The general objectives of teaching social sciences are:

. Emblhgdﬁidrcmomdemandﬂwsocietthhichﬂzeylm

. lntroducingchikhemolhevalucsemhrhwdind‘neCunstitutionoflndiasuch
as justice, liberty, equality and fraternity and the unity and integrity of the
nation and the building ofa socialist, secular and democratic socicty.
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o Enabling children to learn how society is structured, managed and governed
and also about the forces seeking to transform and redirect society in various
ways.

o Enabling children to undertake activities that will help them develop social and
life skills and make them understand that these skills are important for social
; ;

« Encouraging children to question and examine received ideas, institutions and
practices.

e Encouraging the reading habit by providing children with enjoyable and
: : " al

4.11 QUESTIONS AND EXERCISES

Short-Answer Questions

1. What is the relevance of practice teaching in teacher education?

2. Why is physical education important and how can it be imparted in schools?
3. What are the objectives of Master’s programme in physical education?

4. Mention the skills and competencies required 1o be science teacher.

5. What should be the professional qualification of a science teacher?

6./ Discuss the relevance of teaching social science in schools.

7. Discuss the importance of physical education in teacher education.

Long-Answer Questions

1. Discuss the objectives of practice teaching.

2. Write the objectives of teaching languages in schools.

3. Differentiate between intrinsic and extrinsic factors for teaching Science.

4. Discuss the cognitive aims and objectives of science education in schools.

5. Why is physical education considered as a special subject in teacher education?
Discuss.
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5.0 INTRODUCTION

We have seen teachers are groomed in specialized subjects. But why is this preparation

ceded? What is the need of training programmes for teachers? These questions point
to the need of quality of teacher education curriculum. It is an accepted notion that
mmhmtmsmemmmwsmmmme
mdmmmammahammm&m
m,ﬂhmwymimuwﬁepm&ssmmmofm.Asﬂ:fmma!
syshetﬂisnﬁewsaﬁsﬂra‘pﬁw‘hgedfew',itisﬂiemleofdimnceeducationtocmerm
the needs of a large population in the country. In this context, one may wonder what
typesofpmf&iomlpmgmmwsmhcadopwdﬁxn:mhashﬂwdismemde,
what would professional deveiupmm!mmforﬂaemmdwhﬂmﬂ:echalleuges of
leach:a’odumtionpmgramesdumghdirmmude.

5. OBJECTIVES

Aﬁcrgoingﬂlroughthi!;uninyouwillheablcto: :
. Discussmcmeanmg-ofpmfmiunlpmpamﬁmofteache
o Identify the various professional development programines
. Analyseﬂwvariousstmcgmofpmfmshml development programmes
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« Discuss the place of technology in the professional development of teachers in
« Discuss the challenges of teacher education

5.2 MEANING OF PROFESSIONAL DEVELOPMENT

The term professional preparation means preparing the teachers for developing skills
and capacities for teaching. The term professional preparation is similar to the professional
development of teachers. Professional development means the process of improving the
capabilities and skills of teachers through innovative training programmes inside and
outside the educational institution. It helps to boost the morale of teachers of an
wgnnizaﬁou.Aeouﬂingtqﬂ:eThesamtsoftheEMﬁmlkesoumes Information
Center (ERIC) database, professional development refers to ‘activities to enhance
professional career growth’. Fullan expands the definition to include ‘the sum total of
formal and informal learning experiences throughout one’s career from pre-service teacher
education to retirement”. Such activities may include individual development, continuing
education, and in-service education, as well as curriculum writing, peer collaboration,
study groups, and peer coaching or mentoring. It is a systematic effort to make a change
in their perception, attitudes, beliefs, and classroom handling of children. Professional
development is essential for every individual, whether employed or not. They should
strive to enhance the quality of performance, to ensure an improvement on the personal
and professional front. Professional development should include all types of facilitated
lmmhgmgﬁmﬁmnmmldemmdhyaﬂcndﬁ\glwme&semﬁmmcmfemes,
and workshops.

In this technological era, professional development goes beyond the act of training
with emphasis on learning skills but also develops new insights into pedagogy and their
ownpmcﬁce.mdcxplmwnewmadmmedundcrstmdhgsofceﬁerﬂmdmms.
Technobgygivessmpmimmhﬂsas.ﬂxymmmallcngeshpuningiummcﬁoe
their evolving understanding about the use of iechnology. Current technologies provide
teachers with a cluster of supports that help them continue to grow in their professional

Professional preparation courses are either general, or skill-based. General
pmfwﬁmalpmpamimcawmwgmmlskilhﬂnwghbmkpmmdedmmsmw
dewlgpmentontheotherhmd.dmlswithmemrrmtpmfessm leadership qualities,
mﬂ%mdedumagapm‘spmm_Mmmmmdﬁme
the intention of developing a person’s level of competency and professionalism. The
successful completion of the course opens avenues for unlimited growth. Professional
devchpmemisomeeplualizedasa‘lmm'mgpmm' which took place as a result of
interaction between the teacher and their professional context.

5.2.1 Concept of Profession

The term profession is derived from the Latin word *profiteor’ which means to profess.
What is the meaning of the term profession? The Oxford English Dictionary defines
profession as *a paid occupation, especially onc that involves prolonged training and a
formal qualification” and inits definition of a professional; the dictionary uses the words
‘competent, skilfuul. or assured’. In this definition, we can see that there are three important
aspects like payment, training and qualification.




You might have heard about the terms like professional and professionalism. These
concepts are confusing, so it is worth considering them separately. A professional is
someone who claims to possess knowledge of something and has commitment to a
particular code of values. The term ‘professionalism’ is used to describe the methods,
manner, and spirit of a profession and of its practitioners.
Viewed on various perspectives of a profession, generally the classification falls intwo
categories:

(@ Historical -

(i) Sociological perspective
Historical perspective can be seen in relation with the era when a profession
began to professionalize. It consists of three professions such as ancient profession
(priesthood, university teaching, law and physician); the medieval trade profession (surgery.,
architecture); the industrial era profession (engineering); and the modern profession
(teachers, social workers, etc.).
The sociological perspective of profession is related with two early sociological

theories: trait model and structural-functionalism.
The trait model of professionalism
The sociological investigation of the professions began in the 1930s with attempts to
identify the defining characteristics or traits that distinguished professions from other
occupations. The most notable traits are the following:

« skill based on abstract knowledge :

-pmvisimﬁ)mairﬁngmdedueaﬁmmﬂyaxsociawdwiﬂumﬁvemity

o certification based on competency testing

« formal organization

 adherence to a code of conduct

s it srvie
The structural —functional model of professionalism
The structural-functionalists built on trait models in the 1950s and 60s provided the
theoretical link between various traits. They argued, for example, that the traits of
‘mﬁmﬁynh&:g'and‘wﬁﬁaﬁmbqscdmwumm&g‘ﬁﬂmb@wﬂyﬁm
the trait of *skill based on abstract knowledge’. A person who is not specialized may
cause harm, the nieed for professionalization. For example, a pediatrician can examine
children effectively than other doctors. : ;
How does a profession differ from other occupation? For this, first one has to know the
features of a profession. The American Association of Colleges for Teacher Education
{MﬂE}ﬁmsasﬂoffamdn:disﬁmishesmfmimﬁunodmwmpaﬁm&
They are: :

o Professions are related to society and it provides essential services to the individual

e Each profession has its own boundary of function.

o It possesses a body of knowledge and skills.

. Theumbemofd'npmfmskmmengagedmﬂ:emiceoﬁhcﬁ'cﬁms.
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* Profession is organized into one or more professional associations.
o Profession is linked with other disciplines from which it draws its own applied
~ knowledge and skills.
Whatever be the perspectives, it can be stated that a profession has got its meaning
and relevance in relation with society. It has a social status.

5.2.2 Teaching as a Profession

Each profession has its own culture derived from the role of its practitioners and the
expectations that society has with respect to the professional service. Let us discuss the
nature of a profession and how teaching reflects this nature. The nature of profession
consists of the following factors:

* Payment

o Knowledge and skills

* Responsibility

e Recognition and

e Professional ideal of service

How are these factors related to teaching? When payment is considered, the

professionals, including teachers are paid for what they do. However, this payment is
one side of a contract, the other side deals with the services. A professional teacher is
not simply one who does a matter of fact teach but also one who has a duty to teach.
The knowledge and skill required for efficient practice of a profession, however, differ
from those required for the practice of other trades. This knowledge and skill required
for a profession include theoretical and practical knowledge. It can be acquired only
through training over the years. For starting this training, a certain standard of general

- education has been attained. Responsibility towards one duty is must in any profession.

A teacher is accountable for her/his work and also to whom she/he is dealing with.

WMMWMWngasapmsmmmmﬁm
one can see that professional teaching qualifications fall under three headings: pedagogy,
content and education. As far as pedagogy is concerned, the desired goal and the
mulmddogyofwachingismmmed.mmecaseofcmtentﬂrmherahould
have the mastery of the subject. As the professional teachcr is concerned with the
eduwﬁmofﬂhﬁs.sheﬂnwgbtmbeedumdmﬂnwmainmponemsof

e Knowledge of tasks

e Knowlcdge of students’ prior knowledge

« Knowledge of instructional methods

The members of a profession not only see themselves as members of a profession
bWHtahosemasapmfmshnbyﬂwmtofﬂrmun&y.mmnumnkymcognms
the value of teaching service. Recognition, therefore, carries with its social status. In
being recognized as both skilled and responsible members of a community, the
pmfassiomlswiﬂgdhnmsedsocialpresﬁge.beuerpay,andhﬂepmdence.

In professional ideal of service, a person acts as a main person rather than as an
agmt.Thcpersmactsinherﬂﬁsownimﬂ'cslsramerthaniumcinterestsofothcrs.
Professional pm?mesmchmnmrbadhtwomlawd ways. Firstly, they concern the
MdM.WMmpwphwhomedspwﬂhedhelpﬁom&npm&&simmh



Secondly, their concern is in a special aspect. It means the specialized area, which a
person has opted.

5.3 NEED FOR PROFESSIONAL PREPARATION

Generally, there is a question related with what is the need of professional preparation?
The changing demands of education made it compulsory to attain more and more skills
and expertise. Professional preparation of teachers in the twenty-first century is not the
typical ‘sit and get’ lecture format. Tony Wagner in his book, The Global Achievement
Gap, lists out the twenty-first century skills:

« Critical thinking and probl Ivi
« Collaboration across networks and leading by influence

* Agility and adaptability

 Initiative and entrepreneurialism

» Effective oral and written communication

o Accessing and analysing information

o Curiosity and imagination

e Critical thinking and problem solving: In the present century, the aim of
education is not to produce passive listeners but active participation of learners is
expected. When students become active learners, they will start thinking critically.
Critical thinking is both a frame of mind and a set of mental capabilities. It is a
mental activity of evaluating information and making judgments that can guide the
development of beliefs and taking action. It includes asking questions, observing
in a detailed manner and make assertions based on sound evidence. Through
critical thinking, various problems can be analysed which necessitates the need
for problem solving. Problem solving is cognitive processing directed at transforming
a problem from the given state to the goal state when the problem solver is not
immediately aware of a solution method.

* Collaboration across networks and leading by influence: Today’s education
is based on collaboration and co-operation. Hence, it is necessary to teach students
how to work unitedly. While working together there is the need of leadership
based on influence, not on authority. Now we have leaders leading out of authority
not by influence. The present teachers might be trained how to lead the students
based on influence. In a diverse classroom context, it is feasible to create alliances
of groups who work together towards a common goal.

» Agility and adaptability: Agility means learning from experience and applying
that knowledge in new situations. Adaptability is the ability to adjust with the
changing situation. With the introduction of multiple intelligence theory in classroom,
teachers have to perform multiple roles. These roles demand the ability to apply
new knowledge and to adjust with the changing situation.

* Initiative and entrepreneurialism: Initiative is the ability to take action
proactively. In a collaborative effort, children have to take initiative on their own.
It is necessary on the part of the teachers to train children to take initiatives and
responsibilities. In the context of education, those individuals who introduced new
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wach_crsmmpegtodtoadwtreﬂwﬁvepmcﬁcesmtheirmm& they can be

mMMMm.M&MMmmm’ 1 spirit are

md@wmmchsm,smlybymmginthomm

bymummamﬂmfwmmgwm-mmchsmdenmm
consider failure as opportunities for success.

¢ Effective l_irnl and written communication: Most of the time it is the teacher
who talks in a classroom with the participation from students. A teacher has to
learn how to make learners participate in the teaching- leamning process. The
massage_thatﬂuteachcrcmveysmustbemfumdintbesamesense. It is
better to incorporate learning by doing activities in the classroom process.

o Accessing and analysing information: Accessing and analyzing information is
meskiﬂofnntmlygaﬂu'hgmfumaﬁmmawmhtopic,bmalsoanalyshgﬂw
qmﬁtyofthminfanmﬁonmdﬂstechﬁmlwmid,ﬂrshﬂemshavemmwcess
to information so the teachers should train them to detect the relevant from the
irrelevant. .

« Curiosity and imagination: Curiosity is a desire to learn and to know about
peophurﬂ:ingsthatmunfnmiﬁanhnag:inaﬁmisthcfmmﬁonofamental
image through the creative power of mind. _

The teachers must be trained on how to develop curiosity and imagination among
students. Through project-based leaming and case-based approach, this power can be
developed. ' :
From the above context, it can be stated that professional preparation programme
for teachers are essential. The abilities and skills that are needed for students should be

Check Your Progress

4. Highlight the need
for professional
preparation of
teachers.

5. Exphin the terms
agility and
adaptability.
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54 PLANNING GUIDANCE FOR A PROFESSIONAL
DEVELOPMENT PROGRAMME

Most teachers after getting selected through competitive examinations are under the
mmmdmtﬂ:eydomtreqtmanymmimmmg or professional preparation. In this
situation the executors of professional preparation programme has to think deeply about
the kind of programme to formulate. The first tep of any professional development

is to decide the planning process. In the initial stage of planning, the need for
conducting such a programme will be analysed. This analysis will help to jot down the
gapsbawemﬂrexistmgknowhdgeandﬁrhwwbdgembeacquﬁudbthtwchm.
It also helps to identify the causes, including (i) the gaps between teacher content
knowledge/ instructional strategies and the desired student learning outcome and
(ii)) impeding factors of lcamning in school and classrooms.

The learning needs of students reflect the lack of skills on the part of teachers.
Thus the identified professional knowledge and skills along with the specific professional
leamingoulcmmstnuldbcidcnﬁﬁcd in the later section of the plan.

After fixing the area of content for the programme, the next attempt is to fix the
target group. A general complaint from the teachers is that ‘it is a one-size-fits all’
pfogrme.mreﬁxv.itismmﬁn!mmamnmeun-gctgrmpwhichwouldbencﬁt
from the programme. At the same time, the planners should think about some specific
pm&ssixmlhmningactiviﬁu,-itmksensetoﬂﬁmmmlpw these activities can be



fitted to address the learning needs of teachers with different amount of professional
to support a comprehensive reform such as curricular approaches towards inclusion
education, Right to Education, and gender-sensitive techniques, it is reasonable that all
teachers should benefit from the programme so the approaches should be incorporated
in the course.

 Another focus area i the learning activities and the follow-up that will be adopted
in the programme, It is necessary that the planning team should consider (i) the critical
roles that the heads of an institution play in supporting teacher participation and engagement
in professional development, and (ii) how the professional development being planncd
acts as a scaffold to other professional development in which the intended participants
based on hands-on-cxperiences provided to the participants to learn and master new
include teachers as active participants and real problem-solvers. Not only in the context
of professional developmqnpmgrmnebmnhoinﬂumaﬁonofself—mhg
materials the teachers should be able to apply the new knowledge and skill. The impact
of individual professional programme is assessed in terms of its reinforcement to other
professional development.
Evaluation of professional development programme

Itis Wmmmmmmmmmwmm
ptofasshnnlpmpamﬁvaahuﬁonisasin:pomm“impﬁmofﬂmpmgmmme.
Kkkpanicksuggestedfmrcrheﬁaloevahmminingmogmz

1. Reaction

2. Learning

3. Behaviour :

4. Results i

Enchmﬁmisusedtommmﬂndiﬁ‘emtaspeasofamhﬁngprogmmme.

Reaction measures how the trainees liked the programme in terms of content, methods,
mm@wmmmmmmauﬁmﬁmmism
mwmwmmmmmmwwmmugemm&m
situations. Results are concerned with the tangible impact of the training programme on
hdivid\nk,ﬂnhjcbmvmmmﬂaomﬁnﬁmasawhﬂc.muomducﬁmof
pmﬁssianldnukmpmgmmdnmmwu&ﬂusumﬂaspmﬁ@mﬂs
have to ask questions to evaluate. Such as:

1. How effective are these programmes?

2. Do these programmes meet the objectives?

3. Which areas need more discussion?

4. What solutions can be given to the present problems?

3 Whttypeofplmufacﬁmmbeukminﬂleﬁmue?

Theevaluationphasecmnistsoffmn]ewh.mhiug:vaﬁmmaspechuchas

participants’ reaction, participants learning, participants’ use of new knowledge and
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Level 1: Participants® reactions

Th_e' first level of evaluation looks at participants” reactions to the experiences they
achnevedbyauendm;mepmgramme,nisisthenmstcmnmm form of professional
development evaluations, and the easiest type of information to gather and analyse.

.Al Level 1, questions focusing on whether or not participants have liked the
experience are addressed. Did they feel their time was well spent? Did the programme
m;nlmsmsemmm?Weteﬂ:eacﬁviﬁmmlcwnt?Wasthcleadaarcsmmcﬁxlperson?
: unm&mm&wmworkshopsmdsemmmo
ymhde»—-wasthefoodmmpwvidedgoodmdta&ty?%slheLCD projector operating
in good condition? Were the chairs comfortable? To some, such questions may seem
silly. Nevertheless, giving importance to hospitality is also important.

Atthe end of the session, information on participants’ reactions is generally gathered
by filling a questionnaire that includes a combination of rating-scale items and open-
ended response questions that allow participants to make personal comments.

Level 2: Participants’ learning

In addition to liking their professional development experience, one also hopes that
participants learn something from it. Level 2 focuses on measuring the knowledge and
skills that participants gained. This can involve oral presentations, simulation, journal
writing, etc. Effective learning is reflected when the participants are able to apply the
learned skills in the classroom. You can also use oral personal reflections or portfolios
that participants assemble to document their learning.

Although you can usually gather Level 2 evaluation information at the completion
of a professional development activity, requires more than a standardized form. Measures
must show attainment of specific learning goals. This means that indicators of successful
learning need to be outlined before activities begin. You can use this information as a
basis for improving the content, format, and organization of the programme or activities.

Level 3: Participants’ use of new knowledge and skills

AtLevel 3, the pertinent question is whether the new know ledge and skills that participants
learned make a difference in their professional practice? The answer to this question
indicates both the degree and the quality of implementation. Unlike Levels 1 and 2, this
information cannot be gathered at the end of a professional development session. As
implementation is a gradual process, enough time must be allowed to the participants to
adapt the new ideas and practices to their settings. In this level, the progress must be
assessed at several time intervals.

You may gather this information through questionnaires or structured interviews
with participants and their supervisors, oral or written personal reflections, or examination
of participants’ journals or portfolios. The most accurate information typically comes
from direct observations, either with trained observers or by reviewing video-or
audiotapes. You can analyse this information to help restructure future programmes and
activities to facilitate better and more consistent implementation:

Level 4: Student learning outcomes

Level 4 addresses ‘the bottom line’: What is the impact of this programme on the
participants? Did it benefit them in any way? The particular student learning outcomes



Qﬁbﬂ interest depend, of course, on the goals of that specific professional development
cffort.

In addition to the stated goals, the activity may result in important unintended
outcomes. For this reason, evaluations should always include multiple measures of student
lpggning..HadhxfotmaﬁmatLeveMbeenmsmaedwmesmgbmmmeofsmdenm‘
wﬁth:g,ﬂﬁsimpmMmhmndedmsuhnﬁgiﬂnwgmmoﬁmd?Mmmofsmdem
lmmhgtypicallyhmhxdemgniﬁveindkatmsofstudcmmmdachicmm
such as portfolio evaluations, grades, and scores from standardized tests. In addition,
mmmtmmmemmmW(mmm)mmm
m(skiﬂsmdbehaﬁas).Levd4hfmuﬁmMapmgmmm'smaﬂhnpad
m-pﬂemﬂmhﬂmofmmwmhchﬂgw

5.5 PREPARATION OF TEACHERS THROUGH
DISTANCE MODE

For about 40 years, teacher education has been delivered through distance mode. For
distance-delivered teacher education the most significant policy-related impacts have
come from policies relating to trained teachers and access to education for all. Taking
into consideration the diversified target groups, the distance education provide
training and upgrade the skills of teachers. With the introduction of ‘No Child Left
Behind® policy, the demands for teachers are increasing; thereby, the need for professional
preparation has been in constant demand for quality professionals in various sectors of
profession. The type of students opting for teacher education programme has changed
from the young, full-time teachers to the old, part-time students. In this aspect, ODL has
achieved in satisfying students who seck to maintain a balance between their desire to
mamawmwm&miwmmm.mwof&mdm@mgm
machingiscomideredasapwfcmionandfmmixmgﬂﬁspmfession, acquiring a degree
is essential.

551 Professional Preparation of Teachers Through Distance

Mode

Dimm-dcﬁvemdmcherechsmthnpmgmmmsmmtﬁrstprepammhmwbmme
asumﬁudismmhmemm.ﬁwmmﬁﬂmmmubekss
attrition and drop-outs among distance teacher educators. For preparing teachers through
distance mode the following measures can be taken.

« Assess learner’s readiness to participate in distance course: Before
enﬂyinﬁoadislancemhereducaﬁmmmme.hismwymassess
students’ motivation, self-directed, technology knowledge and time
management skills. These attributes of distance learners can be developed
through online learning.

e Offer a face-to-face orientation: This phase provides opportunities for
learners to clarify their doubts about the delivery of programme, practicals
and evaluative mechanism. Such orientations have proved to be an effective
strategy for completion of course by the learners.

. Oﬁu-orianaﬂoninthedhumemodclnwhichtnimwillparﬁu'pste:
Orientation can be held both synchronously and asynchronously using video,
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audio, chat and web —based platforms. Such opportunities will provide teachers
to classify their doubts where they need help.

Organize learners into cohorts or a community: Peer learning is possible
through a number of online programmes such as web collaborative tools.
Through these programmes, distance leamers are able to share their ideas
and get motivated to be online distance learers.
Hdpmdwdqpsdf-mdy:Asdimmeedmﬁmis&eefromtime-
bmmdandspece;bmmd,themisatendcmyamonglmmcrstoextendtheir
studies.

Educate potential learners and instructors about the spirit of distance
hruing:ﬂnmi:mmmtbce&mtedﬂmtaﬂhmlmingrequﬁeshigh
degree of individual and collaborative involvement. Without this type of
collaboration, the teacher education programme will not be a success.
Offer blended learning opportunities: Some aspects of teacher education
progrmnmesneedclow'hmwﬁonbctweentmchaﬁandsmdents.%r
example in the case of micro-teaching. To apply new strategies in the
classroom requires the presence of an actual tutor. For these reasons
tutoring and mentoring have greater chance in distance teacher education
programme. .

Feiman-Nissmer surveyed five conceptual orientations for teacher education.

" They are the following:

The acadeiie G
Technological orientation

P fasiidh

. Social orientation

The academic orientation: This orientation emphasizes on transmitting
knowledge and developing understanding. It emphasizes the subject-matter
backpmmdofthetucha,mdmhmhowmﬂ:ink,mquireandsuucmme
content.
Thmm:?ﬁsoﬁauﬁmfommmmeah]lsoﬁeacﬁng.
It gives practical training in the classroom. It is commonly associated with
various forms of apprenticeship systems of teacher education.
WWMMWMMNWMm
aﬂnhcm:pmyinmachmg.Fm'mistechnobgiesmuscdmmviewﬂmir
own teaching skills.
mwmmmmmmﬁemhemsam,
andateachcr'spﬁsonﬂdewlopmemasth:ccmralpan.ltisakindofselﬁ
assessment made by the teacher.

The social orientation: In this orientation, the teacher is considered as a
socialcngincer.Teaohmmtrahwdtommovcinequaﬁtiesinsocietyand
pmmotedanocmicvalmhlﬂnclassmmmfoslergrwppmblem
solving among students, Though there are various types of orientation they
share the same purpose, i.e. preparing teachers to change society,

kot o B S



5.6 STRATEGIES FOR PROFESSIONAL
DEVELOPMENT

The professionalization of distance education is controversial. Scholars like Keegan and
Peters hold that distance education can be seen as a professional field. Those who
consider it as a mode of teaching opined that there is little difference between on-
campus and off-campus teaching. A competent academic or trainer can teach at a
m‘ .
‘When a teacher enters into teaching profession, the knowledge and skills that she/he has
acquired serve as only minimal requirements for work. Besides studying from the daily
experiences, she /he has to remain in touch with the latest development in the field of
education. The subject teacher has mastery over the content but feels handicap in
imparting that knowledge to the students. In order to overcome this difficulty, she/he can
¢ Attend seminars, workshops, conferences
« Participate in exchange programmmes
« Publish and read articles in standard journals
‘» Abreast latest knowledge by reading books and articles
 Pursue higher qualification
. Vmitnealbyhlsﬁmﬁommgctfnmiﬁarwhhthediﬁwmeﬂ:odsofmﬂlh&g
Besides the above-mentioned programmes, other strategies are also used to
mhameﬁnpmfwsianlprepmﬁm/developmemofmhers.umshavcabokat
each programme.
5.6.1 Induction Programme for Novices
Transition from a pre-service teacher to an in-service teacher is a very challenging task.
Thwghﬂ;emmicewachmpreparaﬁmpmmmcsoﬁaﬂxbasmofbemgm}ga
teacher, the actual classroom situation is new to them. Novices tend to have a limited
lmwhdgebasc(abmnﬂwsubjmmmcgicalpm?dmeandchssmqm
management). They have very general goals and are often chiefly concerned with
M‘W.MMMwmmmmm
focused.'meymosﬂyrelyondhwmscﬁonmodel.
thwdmelimimimu,theymmsomcpmbbminﬂ:echmmm
following are the difficult areas faced by the novices.
o Large size classroom management
o O 3y
o Assessment procedures
e Dealing with individual differences
o Application of new strategies in classroom .
mmcmmmmwnmalsyswmnmmﬂlyﬁoeﬂwabwemmadem
Whereas mmccaseofopenmddismmcwachereducatms,ﬂwuprobhmsare:
« Understanding the concept of open and distance education
o Self-learning preparation
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* Assessment procedures
o Feedback from the tutors
it faciliti

All novices might not be facing all these problems. Generally the novices can
probably be divided into three groups. There are, first of all, ‘the naturals,” a small
number of novices who function as experienced teachers. Because they have had excellent
pmpuraﬁmpmgrmnmesmﬂposmﬂnmlm&m:mkeieesyforsmdentsm
likcﬂm.theydondmcmmermajorpmblems.smmerem‘ﬂm losers’, a small
number of novices whose failures are deeply ingrained. They are weak teachers who
will continue to have major problems even after a few years’ experience.

By&rmehrgutmmbuofmwachusbebngsm‘mgglingbcgimm‘.
Theipobhnsmdevehpnaﬂlmﬁe&pmbhmsexistdmmhckofexpeﬂm.
Even the best student teaching programmes cannot fully prepare novices for the realities
ofphmmgtbrmlﬁngmeirmclasmmaﬁxﬂ-thmschodubﬂhymmtfaﬂmgas
teachers. Instead, they are experiencing stress that derives from having to master a
vu'yonnmiexsetofskﬂlswquilndiﬁcultcmdﬂiom.

In order to overcome the difficulties faced by the novices adequate support must be
provided to them. Here support means an array of different types of infrastructure that
helpteachmhcanymuﬂnﬁmfwsiomlmpmibiﬁdes.mmpmsmm:

o Administrative support

o Instructional support

« Technical support

« Community Support
Administrative support: It includes instructional leadership, official recognition, and
compliance mentoring by principles. It gives support for implementation of innovation
mdﬂmhiﬂraﬁwdwismmmvidemhemmmdmmwryomnew
Imcﬂnndsmpoﬁ:mmchdesdwwpmvidcdbyﬂwdistamemmmrmm
regardtocontent,h:sn-ucﬁwalsu'ategies,assessmemmoce&ures and the conceptual
Wsmmmmmofgivhgasskminhmdﬁngmchmsandmﬁx
computers, LCDs, etc.
Communnywppomhincludesﬂrrewgnhimofamhm"seﬂ‘ummmeclassmom
bypmeuis,Thismosﬂytak:sphudmingthepamntwcherassociuﬁm. They may be
useﬁ.tlhunphnsizﬁagwmepubﬁcmewdcwﬁmingsmﬂ'developmemand
training and in sharing with programme leaders insights they have gained in employee
training.

Among all the support, the most impommispmvidingtm:hexsth:needed
teaching-leaming materials. The most important support for teachers is in the form of
personal assistance i.c. helpingamachettohgonmthemlimcnmsc.pmﬁdeﬁmeto
plan a project, etc.

5.6.2 Mentoring

The idea of mentoring is rooted deeply in Greek myﬂ-blogy (Homer, 1980). The term
‘mentor” originally comes from Homer’s epic poem The Odyssey. As a good friend,



MmtforwasaszedbyOd}meusmwmhmhispahceandhismwhmlw left to
ﬁsht in the Trojan War. In this position of responsibility, Mentor coached and counselled
Telemachus, Odysseus” son, guiding him in his development from infancy to early-
adulthood.

_Apmnmrisdeﬁned,axanhﬂmnﬁa].emblismd.mowbdgmblemanberofan
organization who supports and commits to the upward mobility of a protégé’s professional
career (Mincemoyer & Thomson, 1998). Mentoring is a process in which a person is
responsible for overseeing the career and development of another person. The mentor-
student relationship develops over time and passes through various phases, namely the
initiation phase, the working phase and the termination phase. In the initiation phase, the
‘mentor and the student get to know each other. They provide support to each other. For
the protégé. mentoring is an opportunity to learn from someone with more experience
and knowledge. The second phase of the relationship is called the working phase, in
which the student gets benefit from the relationship. The student gradually becomes
independent and starts taking responsibility and need help less frequently. Due to less,
the relationship enters into the final phase, i.e. the termination phase. This stage ends
either positively or negatively. When it ends positively, supportive relationship will be
mtaﬁned.lfhmdsnegaﬁwly,tensimwﬂlexistbaweenthemenmrmdmesmdm
The intensity of the coaching will vary with the novice’s need and the mentor’s time.
The mentor should use the following coaching procedure:

1. Provide a knowledge base for the skill. If, for example , the novice needs to know
how to handle a group activity, he or she should have knowledge about the following
issues:

(a) Seating arrangement

(b) Division of group

(¢) Nature of group

(d) Activity distributi

(e) Participation of all members in the group
(f) Codification of each group points

(g) Summarizing the final point
Thcmmlwshould_plmddethekmwhdgebeﬁmﬂ:ecoachmgsessimmkes
place. -

2 Whmﬂwacﬂmlcmdﬁngmimbegis.skiﬂﬂnﬂdbeexphhﬁhastep—by—
slqmmmwr.Detaibdexphmﬁmmmwyforskiﬂmwfy.Mmﬂyuw
smavﬁmmakeuﬂygcnaalwggmﬁom.Forexmxplz‘szhwlﬂsmm
class more efficiently’. Contrast that with the following specific explanation:

o Do a quick check of attendance before starting the class.

o Conduct a brief review of previous day’s learning.

o Start the class from the known to the unknown teaching points.

3. Demonstrate the skill step-by-step

4. Give room for practicing the skill

5. Provide constructive feedback

6. Specific arrangementsshmﬂdbemadeforthcmvicctouseﬂw skill when the
mentor can observe and give feedback.
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Strong mentoring through web technologies

Mentoring is an important programme in supporting new teachers. In distance teacher
mmmmm&m&rmm Mentoring
used in various ways:

» Access to mentors from same field

* Access to multiple forms of mentoring

e Access to specialized mentor feedback

e Access to mentoring collaboration
Accmtomﬁmmﬁdﬂ:laﬂﬂswofmmmrm new teachers are able
to work with experienced teachers in the same field. Through online professional
dev?kq:mnnt,ﬂ:emhﬂsmabbtomﬂhvﬂmls' ivi from the same fields regardless
of distance. More than that, they are able to do collaborative work in a learning community
atmosphere. .
Access to multiple forms of mentoring: Usually mentoring refers to pairing of an
experienced teacher with a new teacher and receiving guidance from her/him. However,
in this form, the novices are able to connect not only with experts in their field, but also
work with other new teachers in the same field, who are experiencing the same problems.
This is possible through discussion forums, video chat and e-mail.
Access to Specialize Mentor Feedback: In this mentoring process, video examples
are provided to beginning teachers fo view at their own convenience. The web
technologies provide opportunity for different types of communication between mentor
Access to Mentoring Collaboration: In mentoring collaboration, mentors at a distance
are able to meet together and discuss the ways to assist beginning teachers. Thus it
5.6.3 Micro Peer Teaching (MFPT)
As a beginning teacher or an experienced teacher, one way to improve teaching
effectiveness is through periodic assessment of teaching performance. One of the most
Wsm@ammwmm@mMpwmhMg(m.
Itis a skill-development strategy for professional development by both pre-service and
in-sﬂvieemchﬂs.hhe!psmdewhpmdhnpmvespedﬁcwhh:gbehaﬁm. For
sdfm!uaﬁonmpweamdmmusevidwwedmn.mm@ﬁmisbawdon
the following assumptions:

« Quality of preparation and implementation of a lesson

« Implementation of student involvement

* Attainment of instructional objectives

o Appropriatencss of the cognitive level of the lesson

5.6.4 Professional Portfolio

The concept of maintaining a professional portfolio is gaining its importance day-by-day.
Portfolio is useful in job search as it can be shared with persons who are considering the



applications for employment. It is an organized evidence of your skills. The word organized
is used in the sense that the portfolio must be more than simply a collection of your
achievements. It must be a deliberate, present and organized collection of your skills,
attributes, accomplishments and experiences.

How to Organize a Teaching Portfolio?

While reading about professional portfolio, you may think how to develop one. What
items can be included in it? A teaching portfolio consists of a collection of information
about a teacher s practice in educational institution. It can contain information such as
Mphmmhasmmmwmw’mmmofm
mstruction, models preparedbytemhﬂ's and evaluator remarks of teachers by the heads
of institution, The most important thing to be reflected in a portfolio is the written reflections
by the teachers on their teaching experiences. It should be documented very properly
and thoughtfully so that it will reflect the accomplishments attained over an extended
period. In addition, it is an ongoing process carried on in the company of mentors and
colleagues.

Table 5.1 Format of Items in a Portfolio

1. Preliminary Information
* Résumé
¢ Preliminary Information onTeacherdeuchmgSmanon
o Educational Philosophy and Teaching Goals
2. Documentation on Teaching Activity
Overview of Unit Goals and Instructional Plan
List of Resources Used in Unit
Two Consecutive Lesson Plans
Videotape of Teaching
Evidence of your language and communication skills
Evidence of teaching skills
Work samples of Students
Assessment of Student Work
Observations by the teacher
. Additional Units/Lessons/Student Work as Appropriate
3. Professional Achievements
e List of Professional Activities
e Letters of Recommendation
e Voluntary Activities
e Personal Interests

Need to Develop a Portfolio

There are numerous reasons for a teacher to develop a portfolio. In a teacher education
programme, you might ask yourself: Why to develop a portfolio? Is it an extra workload?
Teacher trainees develop portfolios to demonstrate their achievements and later on, the
same can be used for job interviews whereas in-service teachers construct portfolio for
showing their excellence and advanced certification. In some cases portfolios are
developed to be on professional licenses.
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Uses of portfolios

The benefits of portfolio preparation are as follows:
o Facilitates the total personality of the teacher
» Reveals the development of the teacher
« Highlights the achievements of the teacher.
« Shows the area of improvement by the teacher
» Increases the responsibility of the teachers to achieve their professional goals

5.6.5 Professional Development Through Use of Technology

In technology-mediated teaching -learning process, the easiest available tool is computer.
There are many advantages of using computer as an observational tool. They are as
follows.

(a) Ttis an efficient tool for note-taking.

(b) By using software the data can be analysed in various perspectives.

(c) Itprovides a complete documented record for the teachers.
Videotapes are best to use for analysis purpose. The valuable experiences that one gets
from the feedback by using videotapes are listed below:

» It is possible to analyse one’s own teaching while observing the tape.

 They create a valuable record of reading. :

B Asthepemmobmhgﬂnmmﬂkpmsmbmmmmwﬁmalpmblems.

o Video analysis facilitates the coaching process.

How to make a videotape of teaching? The following guidelines will clarify the point of
how to make videotapes.

o Select a class that will be responsive and not disruptive.

o Set the camera in the proper place where it will not disturb children. Explain the
purpose of taping and invite their co-operation.

OGctreadywilhmcequipmentandmepmwl.Thepersumelcanbea
trained student or an aide for assistance. Based on the information needed, the
camera can be focussed either towards student’s interaction session or towards
the teacher.

. Makcscveraltapessotbatitwiﬂbepossib!etuscleclﬂnmpethatbeslsuitsthe
pumm.mmshwldbcbackupmpmifsomempesaredmmged. If several
lnp&shawwnmde,baseitmmesamemit,mcachﬁumthebegiuning. middle
and the end of the unit.

oAnalysethememNbegimfmamlyshigﬂttape.For&ﬁsthme
steps-shouldbefolbwed.Thepmoeasstmisbyviewhgmempesevml times.
Fm‘obsewuﬁmmpnsctheymsdnptmmpecﬁm—(i)hmadpuspecme
and (ii) focussed one. If teachers are adopting broad perspective, they will
obsewemeclassingmnlandmketheh‘mobservaﬁonmlcsinﬂw
following format:



Table 5.2 Format for Broad Perspective

Videotape: Running Record

Tape Counter Teacher Actions

45 Checking Group
Activity

Student Actions
Only two students
are contributing

(Som:Gls’cﬂmm,AllanA‘&Fm,Lind!E.(l%ﬂ:
Asteeche_rswmatchangeeintlrimwnorsmdem’sbehavm, they should make
notes of the tape counter, their actions and students’ actions. If teachers are interested
hfocusedpaspw&wmmmkmwaqmiﬁcsldﬂ,mcyshmﬂmspechﬂypmpued
forms. One format is given below:
Table 5.3 Evaluation Structures and Teacher Groups

Teachers Intensive Standard Evaluation for development
Novice type Yes No No

Marginal type Yes Yes No

Passive type Maybe Maybe Maybe
Productive type No Maybe Maybe

(MGMMMA.&F&.ME.G%}

After finishing the framing of either type of record, teachers can write a few observations
wgardh:gﬂwﬁmmcﬁmwhﬂemingﬂnmpem:

‘[ felt my introduction was too long. Can start another teaching point from students®
answer; | have 1o learn how to conduct the group work in a disciplined manner”.
Nen,themmofobsuvaﬁmofthevﬂmGpestathhﬂwwMalongwﬁhhiﬂhﬂ

colleague or mentor. Some general background information with regard to the class, the
place of lesson in that unit and objectives of the lesson can be given. The teacher should

teﬂabwtthepumoseofﬂwtapeviewmgmdﬂmypeofdesﬁedfeedbadLThmkmds

of feedback are normally suggested:
 Feedback based on the particular skill used by the teacher.
. Qnmﬂwtmﬂhelpwhusmﬂectabmnmammmwums
3 Opinionofihecoﬂmg!maboutwhichpmofﬂrupeshouldbepasmdmme
portfolio that the teacher is preparing.

57 CHALLENGES OF TEACHER EDUCATION IN
GENERAL

Mmbeseenahzgedjacrepanqhﬂ:eeduuﬁmﬂﬁe]dbetweeﬂdevclopmgmd
developed countries of the world. Thoughthcdewloph:gwmﬁ'iesbawmademuch
but still the difference will limit the global competitiveness of the underdeveloped
wuu.mmwmmmmmminmeﬁeldofmw
education. Such as:
. lmdequaweaccesstoeducaﬁonSauecmmuiesalsofaceecommic,cuhuraL
and political obstacles specifically to women’s access to education.
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11. What are the
different strategics
of pmfudonal
development?

12. What do you mean
by a professional
portfolio?
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« Disproportionate student/teacher ratio in primary and secondary education in
comparison to developed countries. The effect of this disparity can be seen in the
rural areas the most.

o Teacher quality is not good especially in those countries that have limited access
to education. Teachers in these countries are mostly untrained or under-qualified
or teach subjects in which they are neither qualified nor trained for.

o Lack of attention given to teacher training or teacher education by the government
in comparison to other educational courses though the importance of teachers is
emphasized in many international reports.

e There is a shortage of good research in the field of teacher education that could
help to improve teacher education.

Though the need to integrate training, education and professional development
has been felt for lifelong learning for the teachers but the resources allocated are usually
inadequate and opportunities few. On an average, countries spend a meager one per
cent in teacher training and education from the total annual education expenditure (6 per
cent for staff development in the field of industry and business). Priority and attention
should be given to teacher training and education to facilitate development of human
capital worldwide.

58 SUMMING UP

13. What do you mean
by global
education?

14. What is the need of
inchdmgﬁﬁ:skilh
in teacher education
curriculum?

| 15. What do you mean
by a pluralistic
curriculum?

16. Write any two
limitations of

teacher education.

Check Your Progress
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o Professional development means the process of improving the capabilities and

skills of teachers through innovative training programmes inside and outside the
Sitiorat it

» In the technological era, professional development goes beyond the act of training
their own practice, and explores new or advanced understandings of content and
resources.

o The nature of profession consists of payment, knowledge and skills, responsibility,
recognition and professional ideal of service.

« While considering the connection between teaching as a profession and education,
pedagogy, content, and education.

o Professional preparation of teachers in the 21st century is not the typical ‘sitand
get’ lecmformatusuallymmmdmsteadnlsﬂmaoqumgofﬂwnsl
century skills.

oPlammggmdxmefurapmfﬁslmnldcvclopmeMpmmmmmpoﬂantln
ﬂnspmcessﬂ:e:earevmmphasessuchasplamngphase,mplememwuu
phnse,eva]uahmphaseaudﬁalhw-upacmﬂty

.-Fm'peparmswhersmdmhmemodelheﬁ:ﬂowmgmsuresshnuldhetakm
o Assess learner’s readiness to participate in distance course
o Offer face-to-face orientation
o Offer orientation in the distance mode in which trainees will participate
0 W@bﬂmmm“amuﬁw



o Help teachers develop self-study
o Educate potential learners and instructors about the spirit of distance learmning
o Offer blended Learning Opportunities
o The strategies of Professional Development are the following:
- Induction Programme for Novices
~ - Professional Development through Micro Pecr Teaching (MPT)
- Professional Portfolio
- Professional Development through using technology
-mmtmmmmﬁmmmhmmmmmmm
curriculum but also in the implementation level. They are:
- Introduction of Global Education
- Providing 21* century skills
- Inclusion of life skills
- Need for high Quality Teaching
- Introduction of Pluralistic Curriculum
- Issues related with Quality Concerns in Teacher Education Programme
- Problems Related with Field Experience
o If teacher professionalism is the pivot of a professional educator, then
professionalism has to be the hub of pre-service teacher education programme.

rt

59 KEY TERMS

« Professional development: Refers to activities to enhance professional career
growth :
o Professional: Scmmewhociammpossashmwhedgeofsonmhingandhas
. commitment to a particular code of values
¢ AACTE: The American Association of Colleges for Teacher Education
. Qriﬁcnlthinking:Isbothaﬁameofm’mdmdasetofmenﬁlcapabi]ities
o Adaptability: Is the ability to adjust with the changing situation

5.10 ANSWERS TO ‘CHECK YOUR PROGRESS’

|. The term professionalism is used to describe the methods, manner, and spirit ofa
profession and of its practitioners.

2. The two perspectives of a profession-i) Historical Perspective and ii) Sociological
Perspective.

3. The nature of profession consists of payment, knowledge and skills, responsibility,
recognition and professional ideal of service.

4. Professional development means the process of improving the capabilities and
skills of teachers through innovative training programmes inside and outside the
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5. Agility means learning from experience and applying that knowledge in new
situations. Adaptability is the ability to adjust with the changing situation.

6. The first step of any professional development of a programme is to decide the
planning process. In the initial stage of planning, the need of conducting such a
programme will be analysed. The next attempt is to fix the target group. The third
step is to decide the learning activities and the follow-up that will be adopted in
the professional programme. It is necessary that the planning team should consider
(i) the critical roles that the heads of an institution play in supporting teacher
participation and engagement in professional development, and (ii) how the
professional development being planned acts as a scaffold to other professional
development.

7. The four criteria to evaluate training programmes are:

¢ Reaction i
e Leamning
¢ Behaviour
e Results
8. The measures that can be taken are:
o Assess leamner’s readiness to participate in distance course
e Offer a face-to-face orientation
o Offer orientation in the distance mode in which trainees will participate
* Organize learners into cohorts or a community
e Help teachers develop self-study
o Educate potential learners and instructors about the spirit of distance learning
e Offer blended leamning opportunities
9. Academic orientation emphasizes on transmitting knowledge and developing
. understanding. It emphasizes the subject-matter background of the teacher, and
| teaches how to think, inquire and structure the content.

10. Personal orientation focuses on the teacher as a learner, and a teacher’s own
personal development is a central part. It is a kind of self -assessment made by
the teacher. Social orientation is considered as a social engineer. How to remove
mnequalities in society and promote democratic values in the classroom are trained
here. Teachers also foster group problem solving among students. Though there
are various types of orientation they share the same purpose, i.e. preparing teachers
to change society.

11. The different strategies for self-development may be:

s Attend seminars, workshops, conferences

» Participate in exchange programmmes

* Publish and read articles in standard journals

o Abreast latest knowledge by reading books and articles

* Pursue higher qualification

* Visit nearby institutions to get familiar with the different methods of teaching



\

12. Portfolio is useful in job search as it ¢an be shared with persons who are considering
the applications for employment. It is an organized evidence of your skills. The
word organized is used in the sense that the portfolio must be more than simply a
collection of your achievements. It must be a deliberate, present and organized
collection of your skills, attributes, accomplishments and experiences.

13. In a global age, a professional teacher cannot afford to work as an isolated
individual. She/ he has to work collaboratively as well as leam from other teachers.
Schools have become learning communities and teachers have become
emancipated action researchers. The profession is geared towards constructing
curriculum construction. Today’s classrooms reflect a multicultural and pluralistic
eat :

14. The teacher education curriculum stresses on the training of teachers to shape
the total personality of children. One of the key areas to fulfill this aim is to impart
Life Skills Based Education which should be included in the curriculum. Training
on Life Skills has become extremely essential with the growing competitive
environment and peer pressure.

15. A pluralistic curriculum is based on the following points:

* Respect for the legitimacy of different cultures

« Empowering students to value all cultures, not just their own

¢ Incorporating cultural information into the curriculum, instead of simply adding
iton

Relating new information to students’ life experiences

Teaching to the “whole child’ and treating the classroom like a community
- ® Addressing a spectrum of learning styles
¢ Maintaining high expectations for student success

16. There are various obstacles in the field of teacher education. Two of them are:
* Inadequate access to education. Some countries also face economic, cultural,

and political obstacles specifically to women’s access to education.
* Disproportionate student/teacher ratio in primary and secondary education in
comparison to developed countries. The effect of this disparity can be seen in

5.11 QUESTIONS AND EXERCISES

Short-Answer Questions

1. Define the term professionalism.
2. Bring out the difference between profession and professionalism.
3. Explain the two perspectives of profession.
- 4. What is meant by inseparability between pre-service and in-service teacher
preparation?
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1. Consider you are a member of the planning team of a professional development
programme related with inclusive practices in schools. Note down the guidelines
for its planning phase.

2. Teaching is considered a noble profession. Review this statement based on your
experiences.

3. Do you consider professional development as an inevitable component for pre-
service teachers? Give your views.

4. Atend a local professional development programme and write a report on strategies
adopted in that programme.

5. Elaborate on the various professional development programmes.
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